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e o o INTRODUCTION TO THE: STUDY ) ,
S N
’ lngroductro - R S ' l*( ,
,’. ;‘ ' i < . ’ ‘ \J,. : . .
This vofume is the second in a two- volume report of emplrlcal researcir on the career cholces

of adolescegts (see Curry, et al. 1976) The first volume dealt exglusively with males; whereas, this
volume focuses on. females.. The present work grew out-of a recommendatiory by a National Insti-
tute of Education Review Panel that the research with males be replicated for females. Consequently,
this volume'is part of a larger whole. This fact led to a reperting strategy that mlnlmlzes duplication
between Volume | and Volume I1. For example, the review of literature contained in this document
centers.attention on the career choices o} wornen and does not repeat the more genera) discussions -

- contained in Volume | (Curry, et al., 1978) and ‘in another volume associated yglth the projett'duth-

- ored by Picou’ Curry, and Hotchklss (1976). In addition, the reader is. frequently referred 10 Vo’l- '
ume i for complete dlscus3|ons of methodology _ .. .

. The remainder of this chapter is drvrded into three subsectlons (1) The first subsectlon suni-
'marrzes the baseline model guiding the research. (2) Subsection two presents a brief summary of !
_the data, emphasizing the dissimilarities between. the samples of malés and the samples of females
“(3) The final subsection outlrnes the remarnder of the report. :

.
- . >

B selrne Model

) Th|s research is based on a specrflc framework for the study of career choices that is Ioo§ely
tetmed the "‘Wiscorisin Model’’ of statUs attainment, or, more simply, the status attainment model

.. The stafus attainment model grew v out of traditional, soclologrcal interest in mtergeneratron‘l status - = o

* mobility; consequently, occupational chorces are viewed as indications of status expectation-and

teéinslated into status scores for purposes of data analysis. The focus on the status content of occu-

< pations sharply: drfferentlates the status attainment model from the major psychologlcal th‘eorles of
* career chdr%« s (see, for examples, Super, 1957 Hol land, 1966 or R»oe 1956)

" It has been well documented that there is a substantlal posrtlve assoc|at|on between the status
of one’s parents and-the status achieved as an adult (see, for example Blau, and Duncan, 1967). The :

]

" main thrust'of the status attainmen el is to describe the intervening, oc|al -psychological pro- s

- “cesses that account for this elatlonshrp {see Sewell, Haller, and Portes, 1963; for the initial state-
, ment of these relatlonshrp It is hypothesized that parental status, in part; determlnes the 'signif
icant others’ with whom a, youth associates. One’s significant othersare persons such as parents,

“teachers, and friends who influence his'or her attitudes, beliefs, and behaviors. The career expecta-¥ ‘

. tions of the slgnlflcant others for the youth, in turn, affect the career plans that youth make.—Fin- -
) ally’,lyouths career plans shape the gareer attainments that they eventually achieve as adults. In
: addrt‘ron the.model postujates. that youth$’ me sured ental abllrty and academic performance

b fect career plans and fchievements." (See Sewell,..[-laller and- Portes, 1969; Sewell and ser,. 1972
: 75 Nolle; 1973 and Curry, et al 1976 for d|scuss|ons of these pec rfrcatlons)

> - . - C . 4?5 -
S . R . . - . e
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ln the status attainment model career achlevements have been measured ublqultously‘ by. edu-
catlonaLachleVement ‘and occupatlonal status; Iess frequently, income has also been. used. In.paral-.
- lel, icareer plans generally fiave been indicatedf by educational expectations and occupattonal status
expectatlon The significant other variables. have beenJraumsented by parefital and nonpargntal -edu- -
catnonal and 0ccupatlonal expectatigns of youth The/model has been extensively tested, uslng path -
ana|y5|s for’ samples of White males, but has not been thotoughly studied for other subgroups of the'
populatiof. In general, the'data len support to.the model when applied to White males'(Sewell,
-Haller, afid Qhlendorf, 1970; Woelfd| and Haller, 1972; ‘Kerckhojf and Huff 1974, Wllllams 1972
Alexan er and Eckland 1975 and _icou and Carter, 1976) - LT e

/

A simplified path diagram of 1 he baslt: hypotheses is shown in Flgure 1 Variables at the pomted
erid‘of each straight arrow are viewed ag part'ally determinhed by the varlables at the base of the arrow.
Variables joined by double- headed, curved arrqws are taken as correlated but no attempt-to assess -
their “casual’’ relationships is to e undertaken. . The varigbles labeled U1 U2 . are unmeasured
resldual variables reflectmg the fiict that. no. varnable in the systém is coinpletely’ determmed by any’

/ combination of the other variabjes in the: 'system. ‘The diagram provides a convenient ‘picture of the.
hypotheses described in the pregeding paragraph’ Thus, for example, the hypothesized indirect nay-
ture of the effects of parental'sfatus (SES) ori youths’ career plans is reflected by the absence of ar-
rows directly lmkmg SES to quupational and educational expectations, and by the artows from

- SESto significant other variables and subsequent arrows from significant other.variables to educd-
tional and occupational expectations. Y n addjtion, the diagram shows important features of the

) ‘ . model that were notkummarlzed ln the precedlng paragraph Fo example educatlonal achleve

. . . toL . N
- N . N : ) N .
. . . N AN . -
. N Do 5
N . . - ) AN
: . L. R\ Lot ‘ . .
) : : , : . 0N
‘. . .
L . : . S AN - e o
'

arlables are not correlated wnth each other

' lt should/be emphaslzed that the d|agram in Flgure\l is an abstractnon of the major- theoretlcal
features of the status attamment model; it does. not match every detail of any published version of °
the model, but it does.closely parallel the original formulatlon as presemed by Sewell, Haller, and
- Portes (1969). Most: empmcal researth suggests that, at least weak, direct links between thé back-

round variables (SES and mepil abI|ItV) and, for example, educatlonal expectations m&st be re-
tained (Sewell, Haller, -and Ohlendorf, 1970) A variety of measures of the significant other variables -
*'have been used (e.g., Woelfel and Haller, 1971; Kerckhoff, 1971; and Wllhams 1972). Finally, the.
casual specification of the model has.been crltnclzed {Hout ard Morgan '1976; and Nolle, 1973).
.Mevertheless, the causal specifications indicated in Figure 1 wull ‘generally be* followed in this,volume.
Although econometric methods for handling more compltcated specifications are available (see, for
example, Goldberger, 1974), the authors are of the oplmon that little can be done with the cross-.
. sectional data available here to resolve disputes, about casual ordet; (see Curry, et al 1976 Appen
"dix D for a defense of th|s posltlon) \ S .

For this pro;ect no mformatlon was collected about adult career attamments therefore the
analyses focus on the process of forming career plans.’ The part of the status attainment model ad-
dressed ‘in. the remainder of this volume'i is shown to the left of the vertlt:al dashed line on. Flgure 1..
Hereafter, this:part of the model will be referred to-as the baseline model Itis lmportant 10 recog-
nize, however, that previous research has established links between careerplans and careér attain- ,
ments (Sewell, Haller, and Ohlendorf, 1970; Alexander and Eckland 1975; W|ls‘on and Portes 1975
and Porter, 1974). : :
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The Samples

This discussign is not |ntended to preempt the materlal presented in the discussion of method-
ology, chapter three. The brief summary presented here is designed to sensitize readers to import-
ant limits on the ¢ mparablllty between the male and fernale samples. it should be noted, however,
that the samples are comparable in most respects. Both the male and female samples are comprised
of Black and White,\high schqol sophomores, approximately balanced by race and sufficiently close -
in size to have appr ximately the same sampling variancé. Additianally, each high school participat-

~ing in the male study also participated in the study of females. Although two schools included in
the female samples were not part of the male samples, sex comparisons can be carrlgd out by elimi-
_nating these two schools from the calculations. .

The first ma]or d fference between the data for males and that for femalés resulted from fund
ing constraints. During the study of males information was collected from parental and nonparental
significant others of the students, but data collection from nonparental significant others of females
‘had to be abandoned. The fact that nonparental significant dthers demonstrated differential |mpact
on the careér.plans of Black and White males (Curry, et al. |‘}76) suggests that this may be an im-
portant limitation on the study of fémales. Male-female corhparisons of the effects of parents on
students’ career plans are possible with the data.in hand, but the comparisons are limited by the fact
that inclusion of nonparents might change the estimates of the effects of parents g

A . [y
The second difference between the samples i is that the data for females were collected more
than a year after completion of data gathering for males. Whether socio-cultural change is proceed
‘ |ng at d pace fast enough that an appro’xrmate ane-year interval would generate significant differences
in the way females respond to questions concernrng career pIans is an emp|r|cal questlon beyond
the capablllty of this research to answer. S .
Finally, the samples of females contain a higher percentage of respondents from broken homes
. than do the samples of males. Possible effects of this difference cannot be ‘completely evaluated with
avallable ‘data, but some analyses aré presented in chapter four td assess the |nfluence of family type.

A Look Ahead . - ' . | C

e i . ,
The rema|nder of this'report pontalns five add|t|onal chapters. Chapter two summarizes the
research literature and extracts hypotheses regarding the differences and similarities between the
processes by which’males and females form career plans. Chapter three describes the methodology.
e P ' j . o
™ The fourth and fifth chapters present the data analyses. Chapter four contains comparisons
between males and females, and between- Blacks and Whites; it investigates the degree to which the
baseline model can appropriately be applied to females and to Blacks. Since the model was devel-
oped for and primar?,y tested on White males, its applicability to females and Blacks remains an
important question (Picou and Campbell, 1975). Chapter five explores possible extensions that
the literature suggests should make the baseline model more appropriate for females. Most of the
analyses in chapter five do not contain sex comparisons. Instead, attention is centered on expand-
ing the model for females to incorporate measures of the girls’ attitudes toward the homemaker
role.

\

Finally, chapter six summarizes the flndlngs and d|scusses |nferences and conclusions that
may be drawn from the data.

o 16
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'FOOTNOTES =+

1Throughout this dbcument the terms educational plans and educational expectations and
“occupational plans and occupational expectations are used interchangably. This reflects the authors
" . judgment that since the questions which tapped expectations incorporated the idea of what the in-
dividual “'really expected to do most of his/her life’’ the responses do, in fagt, refleet plans.
. £ . \ . .
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o I CHAPTER " ‘,
‘ }J co . } y
, ‘ ~REVIEW OF LITERATUFIE -
- . ' . i\ ‘ . | . L
Introduction , ) ' \ - ' s
In recent years a spate of empirical papers including. companson of status attannment processes
for females to processes for males have been published (e.g., Alexander apd Eckland, 1974; Chase, .3
~ 1975; Featherman and Hauser,-1976; Glenn, Ross and Tully,:1974; Hoyt and Morgan, 1975; - Co
McClendon, 1976; Rehberg and Hatchkiss, 1972; Sutter and Miller, 1973, Taylor and Glenn, 1976;
Treiman and Terrell, 1975; Tyree and Treas, 1974, Wllllams 1975; and Williams, 1972). Three of
} these papers have concluded thatthe proeess of educationat and. u&t' ional attainment of women
is similar to the process for men (Featherman and Hauser, 1976; Tyei 1\2% errell, 1975; and

~ McClendon, 1976). In contrast, Alexander and Eckland (1974) found{\auu tional attainment
‘ ore on. measured mental ability than does the educatio ainment of women;

Eckland’sobservation_that status background is more closely related to attainment of women than -

of men, however.  Featherman and Hauser (1976), Chase (1975) and Glenn, Ross,.and Tully (1974)

found just the opposite, and McClendon (1976) and Treiman and Terrell (1974) observed small dif-
. ferences between the sexes. ' Analyses of differential earnings by sex have universally shown that

~ “women earn less than menfeven when educatibn and occupation are taken |nto account (Sutter and

- Miller, 1973; Treiman and Terrell,- 1975 and Featherrnan and Hauser, 1976).” A few papers have ex-
amined the mobility of women through' marrlage Chase (1975) ‘and Glenn, Ross and Tully (1974)
found women to be more mobile by marriage than men are through occupational status, but Tyree
and Treas(1974) concluded that the two forms of mobility are of about equal magnitude. Taylor
and Glenn (1976) cgnducted an interesting comparison between marriage mobility of women. asso-
ciated with physicaFattractjveness to that related to the woman’s education, finding education to
be the dominant variable. _ o, N

Of the few papers focusing on career planning of youth most have concluded that the process

“ for females is similar to that of males (Williams, 1975; Williams, 1972; and Rehberg and Hotchkiss,

. 1972). Although sex differences have been observed, they have generally not been large and are not ’
easy to interpret theoretically. On the other hand, Hout & Morgan (1975) carried out detailed sex-

. race comparisons, finding several interactions. They found that parental gncouragement to attend
college had a "slgﬁlflcant” effect on students’ educational expectations for all four sex-race groups,
but that the éffect was substantially stronger for Black males than for any other group. On the
other hand, Black males were the only group for which peer’s college plans showed essentially no

_effect on educational expectation; this effect was also of marginal "significance” for Black females.
In constrast'to the other sub-groups, grade-point average of Black males exercnsed a strong effect on
educational expectation, but measured mental ability showed very little direct effect. Contrary to .
the pattern for educational expectation, the college plans of peers was associated with a substantial

. éffect on occupational expectation of Black males, but the strongest effect of peer plans was ob-

-sarved for Black females. White females were the only group for which peer plans did not show a
fairly strong effect on occupational expectation. Parental educational encouragement had a sub-
stantial effect on occupatlonal expectation for both male §ubgroups but was only weakly related

)
o




. to occupatlonal expectatlon for Black nd White. females ‘Hout’ and Morgan suggested that thls ob-"
servation may be du€ to sex-role stereotyping of parents. While the interactions reported by Hout
and Morgan provide potentially importaht empirical background they do not readily fend,them- ,’
selves to a coherent theoretical interpretation. [t should’also be noted that the statistical proced-

ures used by nljo{ut,arfd Morgan do not appear to conform to the standard rules for identifying the N "

coefficients ina structural equatlon 1 However, since the method of estimation is not formally
stated, it is difficult to assess the conseque ces of the/departures from standard procedures

AIthough these papers have helped to ll |mportant gaps in available |nformat|on about career
planning and career attainments of women, at least twd topics of immediate importance to this .- .
report have not been thoroughly mvestlgated ) Research coneerning the role of slgnlflcant others
on the career aspirations of females is minimal, (2) Falk and Cosby, (1974) noted that the status
attainment rhodel fails to investigate factors sl.l h as the homemaker role that” ‘may be particularly

- important to the status attalnrnent of s women, The pauslty ofempmcal data is even more acute -
for Black fem ‘ . -

A number of theoretlcaldlscuSSIons of fe ale roles and socnallzathn are avaLl'abIe however
The following pages focus on several conceptual zations that provrde insight into the “’special” as-
pects of career decisions of Black and Wh (] fem‘rles Specnflc |mpI|cat|ons of these writings for the’
basellne model (see Figure 1) are sugge ,

‘.Anﬁgulty of Female Socnallzatlon

The socnallzatlon of females in odr soclety h 5 been descnbed as amiyjguous (Bafdwnck and
Douvan, 1971; Epstein, 1971). On the one hand, competitive achlevement condoned for wo->
men much'in the same manner as it is for men. O the other hand, women are expected to bedup- ~ .
portive rather than competitive and; /deferring rather than domlnatlng The effect of these’ dugl ex- -
pectations is complicated by the fapt that the emphasis on each is not consistent. hroughgut he
*sdcialization process. Until the onset of puberty, females tend to be rewarded foraghievements
similar to those of males. However with the coml g of adolescence girls are exposed to an alter-
native set of expectatlons There is an mcreastng emphasis on being noncompetitive in areas defined
as the male sphere. This shift in expectatlons |s de cribed by Bardwick and Douvan as follows:

/

It appears that until puberty, academically successful glrls evolve...a dual self
concept. Both sexes are rewarded for achieverment, especially academic echlevemant
Girls, as well as boys, are/permltted to compete in school or athletics without signifi-

* cant repercussions. The girl who is rewarded for these successes evolves a self;concept -
associated with beinga {e to successfully cope | and compete.’ While there are no neg-

" ative repercussions and there is a high probablllty of rewards from parents and teach-
ers as long as her friends are similarly achieving, this girl will feel normally feminine’
(although questions of/femininity are probably not critically important in self-evaluation
of prepubertical girls unless they are marked|y deviant). With the onset of the. physncal,
changes of puberty, definitions of normalcy and femininity c ange . new behaviors

. and qualities that weye rewarded, especnally successful competlng, may be percelved t

negatlvely

Thus, for a lon tlme even the girls-who are competitive, verbatly aggresslve ind '
independent can fegl normal, but with the onset of puberty, gnrls . must. develop
the proper femininjty. (Bardwick and Douvan, 1971, pp. 229-230.) '
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An addltlonal dlmenslon of somallzatlon of females i is the primary emphasus pIaced on popularity,
the-goal of which is tp attract and maintain a love relatuonshlp (Bardwick, 1971). Competition and
-gchievement is seen as detnmental to'this goal, partucularly if women compete agamst and aut- -~
huevemen \ o . T -
A Confluctmg expectatuons tend to generate duffucult personal chonces for women. Horner (1972)
, has suggested that achjevement-oriented females are, at the same tt&g afraud to succeed She de
scnbed the phenomenon thls way: : .
°
vy Among women the antuclpatlon of success ‘especially agairist a ma]e competutor poses
. athreat-}o.the sense of femininity and self- -estegm and serves as a potentual basis for be:,
coming cually re;ected—-m other words, the dnticipation of success is anxuety provokmg
inhibits otherwuse positive achievement directed motivation and behavior. In
appear more feminine, women . . . disgyise their abilities and withdraw
\ hought xa(:twusm and achlevement (Horner, 1972, p. 173)

orderto fee

from the mainst
.On the other hand, women who- adopt a noncompetmve orientation ften must cope with lnfenonty .
feelmgs stemming from failyre to achievé in competitive settmgs (Gla}r Malbin and Waehrek, 1972)..
{ln either case, problems of roIe conflict and rdentlty formation |mp|nge on the career.—decuslon-
makmg process _ P

n\__

Socuallzatuon and Career PIanLQ \Resolutnon of Conflucu Roles

1

:I'he competltwe and noncompetltlve emphases in female socialization are organized into con-
Arasting roles that defme a typical "male”’ career pattern and a typical ''female’’ career pattern. Men )
‘are widely expected to be competitive in pursuit of occupatlonal and financial success; whereas,
women are generally expected to exhibit affection and supportlveness in carrying out their Pru ary
roles of mother and homemaker. There is relatively little ambiguity in the career expectations\for -
-nrien; all men are éxpected to be “"breadwinners.” On the other hand, women are confronted with
a choice. They may chogsé to be excltsively homemakers; or to pursue a career outside the hdme, L

. or to,combine these two options in some fashion. An added dimension is, therefore, important.in the' = -

For women, the decision whether to wayk in the labor market is the primary decision, and the choice
-of occupation is a secondary decision ( fo_r:’xample, Kriger, 1972; or Bailyn, 19_65)-. Ba)yn ex-
pressed this fundamental point in the followmg terms '

career-planning process of women—the igree of emphasis on the rol\ee of horﬁemaker and mother.

A
‘ " In maklng declslons about a ster ofTrfe 'a'worhanbmost choose in ways that mendo
not choose: And as far as work is concerned jthe pattern of her basic decision is the ob-

verse of that'of a-man. For men, there is no basic choice as to whether or not to work.
That a man will spend at least one third of hi$ life in gainful work is a premise on which
the plans for his life are based. But for a wohan, society creates not a decision, but the .-
necessity for a choice. ‘She must decide whéther-to include work in her plans, and, if so,
how much of her life 0 it. |f the answer is that she will include work

in a seriqus way, shé then arrives at the point at which the career thmkmg of men begms
(Ballyn 1975: 238). . , E S

~

Since the decision whether to work outside the home is the primary aecision‘ for women, it is
important to study the contingencies that impinge upon it. Tangri(1972) suggested that parental
~ attitudes and communications about achievement outside the home are important in affecting the _

v | 02U
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" decision to work. Gysbers'et al,, (1968) found that commitment to work is associated With"hiéh: L
educational attainment of both parents. There s also evidence that the employment status of the
mother is’likely toaffect ettitudés toward wWarking; daughters of mothers whio work are more likely
to plan to-work themselves (Peterson, 1958;\Simith, 1968; Tangri; 1972). o IR AR
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The nature offthe_chéic,e between marriage and work ap'peafs tth?\ce changed in recent.yeérs.1 '
. . Once, the decision to work was assumed to exclude marriage. \!_V_her} arriage was the wo ﬂ:i h
' prefetence, work was intended qrily until the ‘’right man came along’’ or asdinsyranee againsith ‘

" prospect of remaining single. However, there is evidence aecumulating, that’su ‘many wgmen ' °©
" no longer perceive work and marriage as mutually excl:{ve choices, Epste :

1 4

; ‘ ve cl pstein and-Bohzaft (1972)
found that in thé first year-of college the predominant lan,expr ‘by female students was to
. combine marriage, .children, and a career outside the h €~ Aln u{st (1969) found-tht college fe;
P . males who planned to have careers did not reject the traditionaliobligations assoclated with being-
~. . »{ female. In their follow-up.study of female Natignal:Merit Schélars, Watley and Kaplan (1971) found -
© - that 85:percent plan(r}eg,ta./work. Many ofgthe women in these studies clearly intended to depart s
from the tradition of "’staying home?’ ev though they intended to marry. Hawever, Steinman _
o (1970) found that women are ambivalent witk respect to home and career. While the young women
A \ ”  she studied aspired to g balance between home hnd career, they still expressed the belief that an o
“ideal” woman would be mbre home ariented. Women with this perspective are probably restricted - -
in ghe'\r.;caréer choice and attainments.. ¥ ' S

N ¢ . . - . ceon
Given that a woman has decided to work outside thé home, the extent,of her participation in -
. gainful employment must still be decided. Fogarty, Rapoport, and Rapoport (1971) found that the
decision to work cdntinuously is a very complex one which is intertwined with such phenomena as
~ level of 'aspiration, and commitment to the general value of women- having careers. They found that
the most important déterminant of intention to work continuously was “the feeling that a career out-
: side the home can provide great personal satisfactions {Fogarty, Rapoport, and Rapoport, 1971: "
. 268)." L . C : S : ;
’ k|

. PR % -
Occupational Choite of-Women . v : )./ ¢

.

.« - While there appears to be an increasing acceptance of women working while married, the ex-

~ tent to which females are likely to choose a traditionally “male” occupation is still quite low. Sev-
eral studies have found that while women may plan to work, most tend to prefer traditionally "fe- -
male” occupations (Epstein and .Brodfzaft, 1974; Berman, 1972; Gump, 1972; Rossi, 1965), Wo-
men’s occupational options continue to be tied to prevailing sex stereotypes of occupations, Ent-.

. wisle and Greenberger (1970), studying the attitudes of male and female ninth graders, found both

TR males and females responded negatively to the ideas of women holding “men’s” jobs. There!is.evi-

dence that sex stereotypes are learned at a very early age and affect the degree to which males and
females perceive certain occupations as legitimate choices (see, e.g., Schlossberg and Goodman,
1972; and Meyer, 1970). - ' ) : :

It has been suggested that an important.contingency affecting the female’s choice of occupa-
_tion is the attitudes of males important in her life (Psathas, 1968). Hawley (1971) found that'wo-
men's career choices are affected by what they believeemen think is acceptable behavior for women. '
Matthews and Tiedeman (1964) found that high school girls reduced their career commitment when
they perceived male disapproval of a girl using her intelligence. . = R
. . S [ .
‘There is also evidence suggesting that men view women as wives and mothers more thn as col-
leagues in the work force. Nelson and Goldham (1969) found that while many men accepted the

10
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. general idea of 'w"omen',' olved in.-thé dual Toles of caréer and wife, they did not ecept this dual- -
ity for their own wives, This finding was supporteq by Komarovsky (1973) in fer study of the -
Wﬁ., | ' '

. sex-role attitudes.of male college students.. She shoyed that there was considerahle ambivalency
among males regardingkcareer-oriented-females. Whi|e most of these males prefepred full-time home:
making for their future wives, many of them valueq éha'ractefist'\“ associated with. career women.

S -, ._.: . - .. "'.’ . o ‘ N ,
While it is true that n?iost women who.decide to work cho0S€ O€Cupations thgt are stereotyped
as reserved for females, snme women do not, Tangri. (1972) and Douvan (1963)yrovided evidence \

_.suggesting that women whose mothers worked were more likely 10 aspire to non.qraditicnal occupa-
tions. While mother’s emg@ildyment status (working, not working) was the best pregdictor of prefere-

- ence for an "fnnovative'r"!}ger‘, Tangri (1972) also found that working motherst gttitudes toward -
their daughters’ choices tend to danipen rolé:innovation. She suggested th;; this may be due to
. mothers who have worked at a traditionally female occupation. 1angri (1972) ai54 suggested that
- daughters with fairly autonomous, but close relationships with their parents are mgre innovative in
- their aspirations. N A o o ,
S » . L
Other studies have found addjtional factors affecting occupational choices of females. Astin
(1968) found high socioeconomicistatus girls ntore likely to have high occupationg| aspirations-
Astin and Myint (1971) found high school girls whg choose fields requiring high career commitment
(generally ‘’masculine’” occupations) also achieved well academically and planngq 1o pursue higher -
.. - education. Picou and Curry (1973) found that highe, status females had higher status dccupational
- choices, that grade point avefage was positively relaged to the level of car @r-expectations, and that

-~ the more encouragement to @ttend collage a girl percejved, the higher he educationg) and occupa-
tional goals. Turner (1972) found that higher career grientations among White females.were related |-

to parental behavior stressing Competitiveness and s|f.striving attitudes for their daughters. Among -

. Blacks, high career expectations were found to be rejated to girls’ perceptions of preference o_fn‘}g» a

nificant others. -0 Yoo : o S Lo
: | o . C . 5 B -~ .
\n | B v /
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* . The Motivation for Achievement Amongq Women
1 T .

‘ Several social scientists have suggested that the ggialization Process produces different motives
for achieving among women than it does among men'(Douvan and Adelson, 1966. Garai and Schein-
feld, 1968; Lewis, 1968; Verhoff, 1969; Epstein, 1971; Bardwick, 1971; Bardwi¢|'< and Douvan, 1971),

.. While the socialization of males emphasizes the development of independence ang aggressiveness, fe-

* - males are socialized to be dependent on interpersonal support from others. . The gchievement Orien-
“tation of females is intricately related to approval| of persons who are important tg them. (e:g.. Parents,
" teachers, friends, potential mates). Even those women, who do NCt completely accept traditional sex
roles may derive their attitudes from affiliative Motives. Thus, ‘‘ONe must look at the relationship be-’
tween affiliation and achievement motives and consiger to what extent achieving pehaviors dgrive

~ from achievpment\?r' other motives and whether achieving is perceived as a probab{p threat to affili-

ation.”  (Bardwick,-1971: 172.) vt o :

. !
?

.Career» Plaprliilg'of' Black Females

. !
“The literature cited in the preceding sections hag generally focused on White females. This sec-
tion considers some of the factors that may operate among Black females. The central question is:
Does race affect what is considered appropriately feminine behavior, and, if so, how do racial differ-
ences affect career decisions of Black females? e '
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: Ladner (1972) and Harrison (1973) su ed that the deflnmon of approprlate ferhale roles
in Black.community differs from that common among Whites.” They suggested that the high va|ue\

. R

. placed on ach|eyement amqng women in thea Black tommunity produces a much different environ
] ment for the formatlon of career ‘plans. Harnson explalned the phonomena as follows:.

Fema|es in the Black community are h|gh|y vnsnb|e and noted for their strengths
accomplishments in the face of obstacles, and personal sacrifices for their family and the
Black community. The young female, therefore, is exposed to successful females ahd .
(her) view of what is,appropriately female comes from.her own communuty, not from

the White world (Harrlson 1973, p: 13 - -

TN ’

-The work of Weston and Mednlck (1972) on the "fear of success" syndrome shows greater accept-

ance of ‘the successful female in the Black’ commumty, they found |ess mamfastatlon of fear of suc-
cess among Black women than: among White women.

If achlevement among women is more vatued in the Black communlty, then what are the im-
plications for the:career decisions of Black females? Does this mean they are not as hampered by’
the ‘restrlctlve def|n|t|ons that app|y to White females? - The ||terature ;egardlng th|s issue is per- .

meated by iriconsistencies and contains little empirical evidence. However, emstlng evidence re- -

" garding the career decisions of Black,females can provide a starting poit e'desire to galn some
. insight about determinants of three felated decisions. (1) What fagtors & ' the decision to work ,

or. not to work? (2) {f one chooses to work, what factors affect the chonce of occupatton]\ and
(3) What factors affect’ the extent of |abor t‘orce partnctpatlon?

. ,,s

Several studies (Flchter 1967 Kuv|eskv and Obordo, 1972; Turner 197 have found Black

" women to be-more likely than White women to expect to work. Blacks,are alsg’ more- likely to ex- .

pect to work full-time. ‘However, much like White women who expect to work] Black women plan

' to combine work with marriage and family. Yet the t\ov.a‘races differ substantidlly in the proportion
“who expect to follow this option. Ficther (1967) and

vlesky and Obordo (1972) found that the
proportion of Black females who wanted.to combine full-time employment with.the traditional fe- .,

" ‘male roles of wife and mother was approximately double that of Whites. .Further, they found the
., number of White females who wished to be exc|usnvely homqmakers was almost twice that of Black

women. Turner (1972) in a study of freshmen women'at a large university also found that B|acks
were far more likely than Whltes to expect full -time emp|oyment (54% vs. 16%). °

Findings |nd1catlng that more Black fema|es expect to combine full-time work wnth mAnage
and family also suggest that Black women believe that the roles of wife and mother are more com-
patible with occupational roles than do White women. This is supported by the findings of Gump
(1972):in a study of college women.. She found Blacks and’ Whltes were significantly different in
their endorsement of the traditionally feminine role. B|ack .women tended to espouse both orien-
tations simultaneously, while Whlte women tenabd to view them as mutually exclusive onentatlons

While Black women are more likely to expect to work, more likely to ‘work full time and less
likely to perceive the occupational role’and homemaking as mutually: exclusive, they. also tend to
be oriented toward traditionally female occupations. Ficther (1967) found strong similarity among
Black and White wamen in-their preference for traditionally female occupations. Berman (1972),

~in his study of new high school graduates, foupd that 73.5% of the Black women. and’ of the

White women chose traditiopally female octupations. There is, however, some evidence. tha Black
women constitute a higher proportion of the Black professlonal class than White women constitute
of the White professional class (Bock, 197‘1) But it should be remembared that Black ma|es are

, o
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under represented in the professlons “dmonally, Black women are congentrated in fewer profes-
~ sjons than White women and the occupations they obtain are’more tradttn%t:lly feminine (Gump
and Rivers, 1975). Several studies have found that Black women tend. to hawe higher aspirations . -
than White‘women (Thorp, 1969; Gist and Berinett, 1963;  Dreger and Miller, 1968). Ina 1943 -
_study, Thorp (1869) found Black, female high school students expressed higher aspirations than : \;\‘
Black males - C . a

One study suggested that the contnngencoes affecting occupatlonal chonce are quite different
* for Black and ‘White women. Turner (1972) examtned the relationship between various demographic, ,
developmental; and attitudinal variables and career expectations among Blacks and Whites. She found - ’
virtually no overlap in variables that differerftiated level of expectations among Black and White wo-
men. Among ‘Whites, htgh career expectations were associated with parental stress on competitive-
. ness and de- emphasis on.obedient behaviors,. equalitarian attitudes rfardmg sex roles, and a high,
. u'gcldence of dworce or separation among parents. 'High career expe tions among Blacks were
mdst strongly reIated to the perceived expectations of significant others. Black females who had
“higher expectations thought the important males in their lives preferred and their mathers expected -
. high work involvement. Turner (1972) reported that Black- women tended to want less work involve-
- ment than they expected, while the reverse was true for White women. She suggested that Black fe-
. -.male’s high expectations to work are indicative of their. sense of responsibility to others rather, than
* ‘the, outgrowth of occupational achnevement notivation. 'Scanzoni (1971) rea ached a simifar conclu-
‘§|on ) S\‘L \ T N ST C

mhlications for the St'atus Attainment Model : L &

\ l

- Two ma]or themes have emerged from the rergew of Ilterature concerning socnallzatnon of wo-
men,y (1) The first theme is that success goals are rhore ambiguous for women than for men. In the
present context, the most important aspect of this ambiguity stems from the dual emphasos on the : ,
impgrtance of occupational roles and' home-related roles for women. For men, success is clearly de-
fined in terms of occupational roles, but for women, both occupational roles and roles as homemaker -
d.mather are stressed. In fact, it is probably true that most females are taught to view Home-related .
roles as more important than occupational roles. {2) Tha_ second’ theme is that achievement goaIs are .
* more condmoned by affiliative motives for women than fgr. men: Hence one. m|ght expect that the LT e e
" opmlons of sngnlflcant others are more lmportant to females A r RN . Lo

'... --y'._

- ‘w:.,‘ In the foIlowlng subsectlons these themes are used to suggest hypotheses about the ‘caréer de- L
- cisions of females. In the first subsectlon the basic structure of the baseline model is leftiintact. Edu-o * .+
cational and occupational expectations are the ultimate dependent variables pnd the. independent var-
« iables match those used for males. Hypotheses are developed about the manner in which one might
expect the pattern of the effects of those independent variables to differ for males and females. The
second subsection considers hypotheses that explfCitly incorporate females’s expectations regarding -
home-related roles. The final subsection contains commentary indicating the limitations of the hy-

[
. W

The baseline model. The baseline model as represented in- Flgure 1 was developed for and pri-
marily tested on White males; nevertheless, it provides a convknient starting point for analysis of the
career expectations of females .Aga general proposmon it does seem likely that parental status, men-
tal ability, academic performance, and the opinions of significant others affect educational 'and occu-
patlonal expectatlons of females as is postulated in the baselune model The arguments justifying
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thls posmon are the same as those advanced in support of the model for males ‘and have been ably

. stated elsewhere (e.g., Sewell; “Haller, and Portes, 1969; Sewell, Haller, and. Ohlendorf 1970; Sewell

and Hauser, 1972; and Haller and V\(oelfel with Fink, 1968). Although the evidence is mixed, the

.. empirical work comparing status attainment medels for males and females cited in the early pages

of this chapter also lends some suppdrt to this general proposition. ‘On the other hand, given the = -

. differences between the socialization of males and females identified in the two major themes drawn

from the literature, it would bé surprising’if the magmtude of the effects of each independept vari-
able on educational and occupational expectations of females were exactly the same as the effects
-observed for males. The following paragraphs propose specific hypotheses about the way in'which .

- socialization differences between males and ferales are likely to be reflected in differentlal effects "

of the lndependent rlables on educatlonal and octupational expectatlons g . S~
If as suggested in theme one, home- related rdles are of equal or greater importance than occu- |
pational roles for women, then occupational ‘choice is. likely to be less salient for worrien, and there-

. fore, subject.to more uncertainty Uncertain choices are not Ilkely to be systematlcally related to

3

any variable. Hence, it is hypotheslzed that
Hypothesis 1: The effects of all |ndependent variables on the occupatlonal expectatlons for
- females i is smaller than the corresponding effects for males. ;
™

To the extent that education is |ﬁstrumental in prepgrlng/for an occupatlon this hypothesis should

’

- apply when educational expectation is substituted for occupational expectation as the. dependent

vanable (see Kerckhoff 1971: 36). Thus, it is also. hprotheslzed that:

Hypothesns 2 The effects of all independent variables on educatlonal expectatlon for females
_ is smaller than the correspondmg effects for males :
Since hypothesls two depends on the mstrumental roles of eduqation in preparlng for an. occupatlon
and education serves numerous goals not associated ‘with occupationalbfeparatlon hypothes:s twq
is not Ilkely to be as strongly supported as hypothesls,qne o, .
. . o e RS K3 ‘ .

: From theme two it'was. concluded that the oplnlons ef slgnlflcant others are probably more |m

,portant to females than to males. This premise translates |mmedlately into’ two specnflc hypotheses

* . that can be“tested with data’ avallable for th|s report

Kl

o Hypothesls' 3: The effect of slgmflcant others educatlonal expectatlons of students on the
Y L students’ own eddcatibnal expectations is stronger for females than for males
Hypothe'sis 4: The effect of s|gn|f|cant others’ oocupatlonal expectatlons of students own
' occupational expectations is stronger for females than for males.

Itis lmportant to rfote that the first two hypotheSes partially contradlct hypotheses three and ~
four. Hypotheses one and two lndlcate,that all'independent variables are /ess strongly related to
educational and occupational expectations of females than to educational and occupatlonal expec- *
tations of males; whereas, hypotheses three and four state that significdnt.others’ expectations of
students are more strongly related to females own educational and occupational expectations than

" is the case for males. Hypotheses one and two are assoclatqd with the general theme in the litera-

ture that females’ success goals are-more ambiguous than aré those of males, and hypotheses three
‘and four are associated with the theme that females are more highly dependent on affiliative mo-
. tives than are maIes While the hypotheses assocnated wrth these themes are partlally contradlctgry,

Le [ 4
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“itis not |mmed|ately"apparent that the themes stated in ée‘neral terms, are contradictory. One
might, therefore, inquire about the pattern to be expected in the data if both themes are true.” In- -
formally, it seems that if both themes are-true, then.all variables excépt significant other variables
should be less closely related to educational and occupatuOnal expectatrons of females than to those °
of males. The fact that the first theme tends to suppress the rélationship between s|gn¥f|caht other
“variables arfd educatlonal and occupatnonal expectations, and the second theme tends to inflate

: those relationships, suggests that'significant other var|ables should be related to-educationgl and -
0ccupat|onal expectatuons df females to. apout the same degree as.is the case’ for males.” . f

_ lelted evudence was presented suggesting that Black females ar’/as htghly depengent 'on s|g S
nificant other¢ as are. White females, but that Bldck females are probably less ambivalent about, oc;
cupational careers than are White females. Four hypotheses may be drawn from this evidenice; if -

* Black females are less ambivalent about occupational careers, then one would expect that\ 't

_ Hypothesls 5: All independent: variables affect occupational expebtatlons for Black females .

s ' more- strongly than they affect occupatronal expectatrons for- Whute females

To'the extent that educatron is. mstrumental in preparmg for an occupatlon one would also expect

that: . .

i .

»

*Hypothesis 6: All |ndependent varlables affect educatlonal empectatlons for Black females L
K more strongly than they affect the educatronal expectatrons for Whute females.

Sf Black females are less ambivalent about occupatlonal careers and Inke White females, they a\e\
more depehdent on significant others than are males then it-is reasonable to hypothesrze that:

Hypo'thesis 7: The effectipf s|gn|f|cant others’ educational expectations of students on the
Lt © . ., “students’-own educatlonal expéctations is hlgher for Black females than for

' % ‘other’ subgroups L N : :

Hypothesis 8: The effect of- slgmfrcant others occupatronal expectatlons of students on the
. students’ eown occupat|onal‘expectat|ons is hlgher for Black females than for”
fe other subgroups. . v
" These hypotheses regardmg Black females should be considered hughly tentative. First, understand-
‘ing of the effects of racial discrimination on the status-attainment process is limited. It is possible
that discrimination, by restricting tl’re range of occupations open to Blacks, renders occupational:
plann|ng among Blacks less salient’ than for Whites, If this speculation is true, then one would ex-:
. pect lower relat|onsh|ps between all independent variables and occupational expectation for Blacks,
thus tending to negate the above hypotheses. dly, available data do show uniformly lower
* relationships-among statis. attainment variablgs for Black males than for White males (see Curry,
et al., 1976; Porter, 1974; Hout and Morgan; 975)jitis likely that these results also occur for fe-
males If career planmng is less salient for Bla s of both sexes, then Black females should be com-
pared to Black males rather than to the camparlson groups indicated in hypotheses five through
elght At .

' . .5 ‘\-, "

Hng-gg[egr exggctgtlon, In this report the term home-career expectatlon is used as a con-

ient shorthand indicating the degree to which females expect to emphasuze occupatlonal roles
aséompared to home-related roles.: High values of the variable reflect emphasis on occupational

The intent of t/hm.subsectmn is to develop hypotheses about females’ career planning that

mclucf home-career expectatidp.

[N
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Slnce strong emphes:s’on homemakin’g and child care is. undoubtedly detrimental to achteve- v

~ ment in démandmg, high status occupetlons women placmg a strong emphasis on the importance |\ & .
* - ofthe hoine should choose lower-prestige occupatiofl than women de-emphaslzmg the horie.. Thls L
a -~ argument is expressed in the foIIowang hypothesw - . - .

vaothesls- 9: Home Weef’ expectatlon is- posmvely related to Occupatlonal expectatlon :_ con
S _for, femafe ceteris. paribus. BT . _
.\A

' If emphasls on the home is associated:with, early marrlage, and to the extent that edUcatlon |smewed
as mstrumental to occupatlonal achrevement the precedmg hypdthésls should’ also apply ‘to. educe- ’
‘ tlonal expectatlon Thus lt is postulated that s C.
)’ . o M '. - - .‘ ) - . . . .
_'Hypothesls 10: Home -career expectation . |s posmvely related to ed@ational 'expectatio'n fo[ "
. . females, ceteris par/bus i ’ _
L For those females who do emphaslze o(:eupetlonal roIes (i.e., score high on. home-career ex'pectation), <o
*,-:., " occupational choice should he less random than for females in general Th'is argument suggests the
R {followrng hypothesls o L e C :
. s s v
HypotheSns 1 1 Forfemales scoring high on home-career éxpectation, the effects of all in-
dependent variables on occupational expectation' should more clésely approx-
- imate the effects observed for men than is the case for all females comblned

Parallellng the connectlon between hypotheses pne and two, to the extent thet _education is viewed .
as instrumental in preparing for an occupatlon hypothesis eleven should also apply to educatlonel L
expectation. I P . CSiita
: S Ew ' g - PR
Hypothesis 12: . For females sconng hlgh on home -career, expectatlon, the effects of ‘all Ede- R
‘ _pendent variables on educational expeetetlon should more closely approxi-
L mate the effects observed for men than is the cese for all females comblne&
) ) ‘ 'll‘ C ' ¢ ' d
"";"55_"_; ff as suggested by the tWD themes drawn from the literature, the relative |mportanoe of home-related
.roles and occupetlonal roles i is the object of important career decisions among females, and females

A' are hlghly dependenton the' oplnlons of significant others, then the following hypothesrs is suggested

: . : Hypothesls 13 The home-career expectations of slgnlflcent others for girls shouId affect the
: ‘ - home-career. expectatlons of the glrls for themselves <

N
{

Commentary At least two reservations must be expressed about these hypotheses First, the
evidence supportlng the premlses (i.e., the two'major themes in the literature) from which the hypo~
»~ theses were drawn is slim. This is partlcularly true of the hypotheses concerning Black females ~ ~ = *
(hypotheses.5 through 8). Secondly, the Ioglc connecting the hypotheses to the premises is lnformel -
hence, the relationships between the hypotheses and the premises remains imprecise and undoubtedly - }
rests on unstated assumptlons Emplrlcal tests of the hypotheses therefore, will- nbt be consldered
tests of the premises. A
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1'l‘he number of “predetermined" variables omitted from the equations for edueetional and
. occupational. expectations did not equal or exceed the number of endogenous variables retained o
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P « " CHAPTER IIl
i ' METHODOLOGICAL PROCEDURES *

: “ lntroductlon .

This chapter is divided into four major sections: (1) descriptron of the sample; (2) ideritifica--
- tion, selection, and development of variable instrumentation and operatuonallzatlon (3) data col- .
o lection prooedures and (4) analytic procedures 1 .

The Samgle

, The sample is balanced by race and school; Black and White subpopulatlons within each of '
the 14 schools that participated in the study were treated as a strata. However, within schools num:
- bers of each race were sampled only it the' corresponding racial subp0pulat|on were large enough to
- perrhit sampling. .For example, in a school with three White sophomore females, no White subjects
"~ would be selected Four of the partlclpatlng schools had too few Blacks to sample and two had too
few Whites: ,

A sample balanced by race allows between -race comparlsons of relationships between varlables
since a large sample size for each group is assured by the stratrfled sample However, by definition"
" aracially balanced sample makes it impossible to have a representatwe sample in which the pro-
portlon of Blacks in the total sample reflects thﬁroportlon in the population.

- lmtrally, a list: of all sophomore females, within each of the high schools participating in the
_ study was compiled, separately for each race. A table of random numbers was then generated on.
~the basis of the number of females in the 'sophomore class of each high school. A subsample was
 selected using the appropriate table of random numbers from each race-school group. Approxlmately

- twice as many students as were required for the'sample were selected. As students were selected,
they were numbered sequentially beginning with the first student selected. Once this procedure
was completed, the samples of each racial group in each school were selected from among candidates

~_in the'list. Upon identifying this primary sample from each school, consent forms were mailed to
the parents of selected youth.: If parental consent were: granted the child was confirmed as a partic-
ipant in the study. For the relatively few cases in which parents did not allow their child to partici-
pate in the study, replacements were selected from the remaining names on the list. This procedure
‘insured that there were 150 Black females and 150 White females in the sample at the time data col-
lection began. After attrition, the sample included 119 Blacks and 127 Whites. (See Curry, et al., 1976,
Chapter llI for a description of the male sample) ' . ‘

. In order to test the representatweness of the sample distributions of selected demographic
characteristics of the parents of the students in the sample were compared to the Census, matching
as closely as possible on age, marital status, race and family compositions. 2 Sample data were com-.
pared to data from the Columbus metropolitan area; the Columbus SMSA, Franklin County, Ohio;

. the North Central Census Region SMSA's, and the aggregate of all SMSA's in the country Full
details of these comparisons are reported in Appendix A; in summary, dlscrepancles between the

19 ' ~
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sample‘and poplilation pfoportions are generally within margins;that may be attributed to sampling
error, except {Hat non-intagt families are over represented in both samples of females. Possible effects
‘of this over répresentatjon ofi the findings cannot be fully evaluated with available data. ‘However,

é»» - some efforts to assess fessible effects will be reported in the next two chapters. R

“ IheVariables: Instrumentation and Qoerationalization - v
, . The selection of variables was shaped by the primary objective Qf'ihe‘ research—identifying the -
_ sources of interpersonal influence on the career-decision-making précess of:high school youth. Time -
- and funding constraints precluded extensive measurement work; therefore, variablés were salected 1
that past research had identified as important to the career-decision-making process, and measure- '
.~ ment was based ? the best available operationalization, in the judgment of the authors, reported in
- the professional literature. . = ' S T "

¥

f . - i 1 - .
‘

'The.r‘néjc‘)rity of 'instr,ume"ntation had ,previOusiy' been used m the first'stage,,of'this projéct to
collect data from the male samples. Student reactions to the stimulus items used in the study of -

+ males convinced the staff that little modification would be required for the female study.. Some o
minor.changes in wording were made, however, to reflect the shift from male to female respondents.
For example, feminine pronouns were substituted, where appropriate, for masculine pronouns, but -
the content of the items was not significantly altered. . In addition, several new questions were in- .
cluded for females. These new items had been used in previous research, and it was assumed that

“they would not have to be altered for the present study. -

o . The new items focus primarily on attitudes toward. home and family roles of women.. Several
.+ questions were asked of the daughters. Thess include expected age at-marriage, fertility plans, per-
ception of how much independence a woman has in American socjety,-and several questions regard-
the relative importance of paid employment as comnpared to homemaker roles. Both parents of each” o
girl were asked questions paralleling those asked of their daughters. For example, parents were asked - - -
to state the age at-which they expected their daughter to marry.” In addition, each mother was asked
to list her own age at marriage, her own history of combining paid employment and homemaker roles,
and her speculation about how she would combine paid employment and homemaker roles if she were
_to choose again. « - L o R
Not every variable appearing in the questionnaires is used in the repért; for easy reference, those -
. thatdo appear in the report are listed and briefly defined in Table 1. More detailed, operational def--
* . initions of each variable appéar in Appendix B, and the questionnaire items used in each operational
definition appear in Appendix C. - S o ' ' R

t
'

Referring to Table 1, if carger planning is somewhat broadly defined there are four-career plan-
- ning variables—daughter’s expected age at marriage (variable 19), daughter’s home-career expectation
(variable 20}, student’s educational,expe’ctation‘“i@'r‘iable 34), and student’s occupational expectatign
(variable 35). The constructed adjective, “home-career’” may require some clarification. - In this-re-
port it is intended to indicate the relative importance of paid employment as compared to roles in
the home such as child:eare, housekeeping, and conjugal roles.

The term significant other réfers to persons such as parents, teachers, and peers who may in-
fluence attitudes, beliefs and behaviors of the youth. . In this report variables involving significant
others’ attitudes and behaviors relating to the students’ career plans are referred to as significant
other variables. At.least one significant other variable corresponds to each of the career planning

’
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. » ""'Verllleblie'Ntt"r’te'"'.l.' o 'Mnemonie |
I Parentatsoclogconomic: 2. .« SES The everege of the fethersoccupatlone| status the fstherseducetron
Codates : endthemothereeducetlon hreriebles23end5)
2, Fethersocoupetionel o - FO The status of the fethersocoupetion at the tme of the mtervierr as
o detws \ L deﬂnedbyeDuncenSElsoore e
t . S, . , . . ( I ) K
3 Fetherseducetlon o - FE ’Fetherseducetlonel etteinment-besed on the number,of yeersend Y
“ o o type of educetion completed ' .
o | S D ,
', ,Mothereoocupqtronel N The etetus of the mothersoccdpation if she Ws workingetthe tlme
ot T ofthelntervrwv,esdeflnedbyeOuncanSEtscore ’ |
D Motherseduoetion . o OME Motherseducetronel ettelnment—based on the number of years end .
oo S ftypeofeduoetronoompleted R T i

6. " Mother'swork status o '. MWS ‘r Composed onthree cetegones rmotherworking ful tims, mother .

N | RIS woring art e, e mother ot worig B
o A Familysite “ - o S -' The numberofchlldren in the family, rncludrngthe'respondent -
| -‘ LS Numberofbrothers L '#dRO_' Thenumberofbrothersofthe respondent SR
9 | Numberofsrsters l#SISv' . The numberofsrstersofthe resppndent R C ) -
10, ‘Famrlytype | | | A'AFT- | Composed of two catagories: rnteothome fie, both perents iving |
N ‘ oo - in the home) andbroken home. he oneorboth perentsnot living
; _in the home) , o
:.' 11, Mentafabilty s B | MAV' X: IOasmeesuredbythe I:tenmon Nelsontes't - | |
. 12..-‘Aoede '," | AP Grede porntaverege ofacedemrc subrects taken fromschool records

TR Father's expected ageat

| ‘ : TAM L The age at Which the father expected hrsdaughter to get merned
B mrriage for daughter ;o

asexpressed bythefather
The father's expectetron of his daugher regardrng the relative
emphasis she willplace on homemaker and wark roles as an

* adult _esexp.ressed bythefather .\, !

M4, Father's home-career expecta:,
tions for daughter
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fon & expressed ’oy the father

Tah 1-Conttnued Sy
Varlable Name | ~ Mnemoic » Definitlon"
15 'Father'sfgeneral home- FH-CG  ~ The fathersattitude towa‘d the relative |mportance of homemeker
., career orientation' | ~and work roles for Women in general as expressed by the father
*16 Mothersexpected age at . MAM | The age at whrch the mother expected her daughtetto get
marrrage for daughter - T : married, s exprasjd by the mother ) -
"7, Motherthome career - o MH-CE  The mother's exp tation ofher daughter regardmg the -
" expectatron for daughter ~~ relative emphasis the daughter will place ch homemaker -
B S R PR o and work rolesesan adult; esexpressed by the mother -
"8, Mother generel home career . MH-CG  The mothersattltude toward the relatwe |mportance of.
., Orientation '~ - . ~ homemaker and work roles for women in general s ox-
- ,'-, o - _ ‘ " pressed bythemother . .
*19. Daughtersex edage - AM - The ege at whrch*’the daughter expected to get marrled
"atmarrrage g‘ g LA A e
*20. Daughtershome career H-CE |, The deughtersexpectatron regardmg the relative emphasrs :
' 'expectabron | o she: erI place on homemaker and work roles as an adult
2, Daughtersgeneral home: - ‘H-CG The daughtersattltude toward the relatrve |mportancc of
. career expectatron, “ o homemaker and work roles for womenin general
‘22, Parentseducatronal expecta- | \E-EI; . Theaverage of the mother’s ahd fatherseducatlonal expecta- o
- tjonfor daughter/son t .. tionfor daughter/aon (see variables 23 and 24) '
23. .Fatherseducatronal expectation ~ EEF The level of educatlon that the father expectedpf his-
~ for daughter/son - ‘ ' " daughter/son—based on the number of years and type of
R , “education, asexpressed by the father.
24, Motherseducatronal expectatron EEM. «  The Ievel of educatlon that the mother expected of her
for daughter(son y daughter/son—based on the number of years and type of
o o . education, asexprewed by the mother . B
25. Parent's occupational expecta: . - OEP The average of the mothersand fathersoccupational statirs ,-
+ tion for daughter/son | R expectetron for daughter/son (see varlables Band27)
26. Fathersoccupatronal expecta-. OEF. The occupatronal status expectatron (measured by the Occu
& for daughter/son ~pational Aspiration Scale) that the father held for his daughter/
e 33 |
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27 Mothersoccupetlonel expectee COEM The accupational status expectation (measured by the Oceu- |
tlpn for deughter/soh R ~ pation 7LAeplretlon Scale) that the mother held for herdeughter/ ',
B o e _sonesexpressedbythemother T .
f28 Aggregetepercelved signrflcent - PSOE(\ " Theaverage of the encouragement to attend college recewed frjm
other verleble for educetlon | ~*parents and from teachers and of peer plans to attend college,
- ‘X A e 'reported by the student (see variables 29, 32 end 33)
20. Percaived parents’ educat.ionel ' UPEE - The average of the  encouragement to attend college received from'-
.encouragement - o ~ . 'the mother and from the father, esreported by the deughter/son
« W e lseeverlebles30end o o
30‘ Peroerved fatherseducatronal FEE - Theamount of encouragement to attend college received |
encouregement -‘ ,- e from the father, as reported by the daughter/son
o ) N : ' ’ o . . v N
3. Peroerved motherseducetional - MEE'- | The emount of encouregement to attend college recerved )
- encouragement - R | fromthe mother as reported by ‘the deughter/son o
32 Percaived teachefs’ educational - VTEE E The amount of encouragement to attend college recerved
- encouragement o from teechers, as reported by the student |
2, Porceived peercollege plans '. PP " Based on the proportron of the studentspeers whq plennedz‘h
B e . ' gttend college,esreported by the student and not by his/her peers -
34, Student'seduc