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Name : Siska Fitriana
NIM 11711230125
Study Program : English Program

ABSTRACT

Test of English as a foreign language (TOEFL) is an English proficiency test
developed by The Educational Testing Service (ETS) which is intended for
countries that do not use English as their mother tongue. Currently, TOEFL test
participants experience many problems in the reading section, where they get the
lowest scores compared to listening and structure, and writing. The purpose of this
study is to analyze how the metacognitive abilities of English students who have
taken the 2020 TOEFL at IAIN Bengkulu. In addition, this study also intends to
investigate the types of metacognitive reading strategies that are most widely used
by English students who have taken the 2020 TOEFL at IAIN Bengkulu in
dealing with reading questions on the TOEFL. This study uses a quantitative
approach with survey methods and questionnaires as a technique for collecting
data. The results of this study indicate that the metacognitive abilities of English
students who have taken the TOEFL in 2020 are classified into two categories,
namely 50% (High), and the other 50% (Very High). The results of this study also
show that the type of metacognitive reading strategy that is most widely used by
English students who have taken the TOEFL is the reading strategy "Slow Down"
as much as 19%. And the other percentage is that 18% of students use skimming,
18% use activating prior knowledge, 18% use mental integration, 15% use
diagrams, and another 12% do not use metacognitive reading strategies.

Key Words: Metacognitive, TOEFL, Reading
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ABSTRAK

Test of English as a foreign language (TOEFL) adalah tes kemampuan berbahasa
inggris yang dikembangkan oleh The Educational Testing Service (ETS) yang
diperuntukkan untuk negara-negara yang tidak menggunakan bahasa inggris
sebagai bahasa ibu. Saat ini, peserta tes TOEFL banyak mengalami kendala pada
bagian reading, dimana mereka memperoleh nilai yang paling rendah
dibandingkan dengan listening dan structure serta writing. Tujuan dari penelitian
ini yaitu untuk menganalisis bagaimana kemampuan metakognitif mahasiswa
bahasa Inggris yang telah mengikuti TOEFL tahun 2020 di IAIN Bengkulu .
Selain itu, penelitian ini juga bermaksud untuk menyelidiki jenis-jenis strategi
membaca metakognitif yang paling banyak digunakan oleh mahasiswa bahasa
Inggris yang telah mengikuti TOEFL tahun 2020 di IAIN Bengkulu dalam
menghadapi soal-soal membaca pada TOEFL. Penelitian ini menggunakan
pendekatan kuantitatif dengan metode survei,dan angket sebagai teknik
mengumpulkan data. Hasil penelitian ini menunjukkan bahwa kemampuan
metacognitive mahasiswa bahasa inggris yang telah mengikuti TOEFL tahun
2020 tergolong dalam dua kategori yaitu 50% (High), dan 50 % lainnya (Very
High). Hasil penelitian ini juga menunjukkan bahwa jenis metacognitive reading
strategi yang paling banyak digunakan mahasiswa bahasa inggris yang telah
mengikuti TOEFL yaitu Reading strategi “Slow Down” sebanyak 19%. Dan
percentase lainnya yaitu terdapat 18% mahasiswa menggunakan Skimming, 18%
Menggunakan Activating prior knowkledge, 18 % menggunakan mental
integration, 15% menggunakan Diagrams, dan 12% lainya tidak menggunakan
metacognitive reading strategi.

Kata Kunci: Metakognitif, TOEFL, Membaca
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CHAPTER |
INTRODUCTION

A. Background

This study aims to analyze how the metacognitive abilities of English
students who have taken the 2020 TOEFL at IAIN Bengkulu. Besides that, the
researcher also intends to find out the types of metacognitive reading strategies
that are mostly used by English students who have taken the TOEFL at IAIN
Bengkulu in dealing with reading questions on the TOEFL. Based on the current
phenomena, in general, many ITP TOEFL test participants experience problems in
the reading section, where they have obtained the lowest score compared to
listening and the structure and written expressions. This is supported by the results
shown from the research towards TOEFL IPT test-takers. Data from ETS
(Educational Testing Services) in 2019 accessed on 19 February 2021, as the
official TOEFL ITP organizer shows that in Southeast Asia the TOEFL reading
comprehension score is still relatively low, even in Vietnam the average reading
score is 38 from a maximum score of 67.

The national scale in Indonesia, the percentage average of each aspect
from highest to lowest is the reading comprehension problems related to the
reading comprehension process ( Lena, 2016). Moreover, they also have low
motivation, lack of background knowledge, and shortage of reading strategies,
and the last problem is regarding language knowledge. Based on the data on the
TOEFL results of English students who took the test at a Pusbakik 1AIN
Bengkulu in 2018-2019, the average score was 400 with an average TOEFL
reading score of 40. This shows that reading is a difficult part of the TOEFL test.

Based on the open interview in the preliminary research, According to
Riefo Meizulia as an English students who has taken the 2020 TOEFL tes
interviews on 27 November 2020, it was found that the obstacles faced by
students were: (1) in TOEFL reading test, the multiple choices questions type

seemed to be all similar so that they were confused about choosing the right



answers in the reading section, and (2) they did not know the technique or
strategies of identifying the information asked for in the reading text. Based on the
results of previous research studies at a tertiary institution in Indonesia, the first
research result was that the researcher tested the students' reading comprehension
skills by answering descriptive texts from the TOEFL exam. The researcher
divided two groups of participants, namely (the experimental group, namely
students who applied metacognitive strategies) and (the control group of students
who did not apply metacognitive strategies).

The results of the study show that the scores of students who apply
metacognitive strategies are higher than students who do not apply metacognitive
strategies. The second research result describes that based on the results of the
calculation of the Paired Sample T-test, files the significance (2-tailed) 0.008 is
lower than 0.05. It means the difference between scores of students trained with
metacognitive strategies and scores of students who are trained with conventional
learning significantly. That is to say, students are taught reading comprehension
using metacognitive strategy training achieve better than taught using
conventional learning. Based on the description above, it can be concluded that
metacognitive strategies have a positive influence on students' reading
comprehension in answering reading questions on the TOEFL.

Though in fact, there have been a number of studies on the metacognitive
strategies abilities of students who have taken TOEFL and gained various scores
(B1,B2 And A2) in tertiary institutions in working on TOEFL Reading questions
are still relatively rare. Therefore to fill the research gap in metacognitive,
Researcher are interested in exploring how the metacognitive abilities of English
students who have taken the 2020 TOEFL at IAIN Bengkulu and investigate what
types of metacognitive reading strategies are dominantly used by English students
in answering TOEFL reading questions. Based on several previous studies, it was
stated that students who applied metacognitive strategies got much higher TOEFL
scores than students who did not apply metacognitive strategies, this shows that
there is a positive relationship and influence between metacognitive strategies and

TOEFL. The writer hopes that this research is the first to do this research, it is



hoped that it can support previous research, that this research is also expected to
be a reference for English students about metacognitive reading strategies in
dealing with reading questions on the TOEFL.
B. Research Questions
Based on the research background, the research questions are formulated as
follow:
1. How is the metacognitive ability of English students who have taken the
TOEFL at IAIN Bengkulu?
2. What types of metacognitive reading strategies are most used by English
students in dealing with reading questions on TOEFL?
C. The Objectives and Significancess of the Research
The objectives of carrying out the research are :
1. To investigate how the metacognitive abilities of English students who have
taken the 2020 TOEFL at IAIN Bengkulu.
2. To investigate the types of metacognitive reading strategies that are mostly
used by English students in dealing with reading questions on TOEFL.
The Significancess of the research are :
Theoretically, it is hoped that this research can support previous research
on the use of metacognitive theory in TOEFL reading. In practically, this study
is expected to be a reference for English students about metacognitive reading

strategies in dealing with reading questions on TOEFL.



CHAPTER I
LITERATURE REVIEW

A. Theory Description

1. Metacognitive

Metacognition refers to awareness of one’s knowledge and one’s ability to
understand, control, and manipulate one’s cognitive  processes.
(Meichenbaum,1985; Shafiee, 2017). State meta-cognitive strategies consist of
(1) Selective or directed attention: focusing on special aspects of the learning
task, planning to find keywords or phrases. (2) Planning: orchestrating ahead of
time for the association of either composed or spoken talk. (3) Monitoring:
investigating and consideration regarding an errand, perception of data that
ought to be recalled, or creation while it is happening. (4) Assessing: checking
understanding after fulfillment of a responsive language movement, or
assessing language creation after it has occurred. (Zarei et al., 2012).

Metacognition is the ability to reflects on what someone knows and do and
what someone doesn't know and don't do ”. Simple defined as "thinking about
how to think™ or "Cognition about the mode of cognition”, metacognition itself
is science is more specific and consists of several cognition, it plays an
important role in the development of stronger learning skills in a learning
process. (Rinaldi, 2017). Based on the description above, metacognitive means
awareness of one's knowledge to understand and control one's cognitive
processes. there is a term about "Thinking about how to think." that is, a
person’'s ability to think about what is known and what is not known so that in
the context of metacognitive learning, it is related to students knowing what
they are learning, what strategies they want to use. The point is that the student
understands what he is learning.

As far as it is concerned with reading, it is common to talk about
metacognitive awareness (what we know) and metacognitive regulation or
control (knowing when, where, and how to use strategies, that is, what we can

do). As a whole, metacognitive involves awareness and control of planning,



monitoring, repairing, revising, summarizing, and evaluating. Essentially, we
learn strategies that support our comprehension (our awareness of strategies)
and we learn how to carry out these strategies effectively (our control of
strategies)

Metacognitive can also be referred to as self-control to understand things
without coercion from others, this strongly supports that this strategy is very
suitable for increasing someone's reading ability because usually people who
read on their own will be much more active in understanding the reading text
than people who read under coercion from others. In the metacognitive reading
strategy there are three activities of regulation of cognition, namely planning,

monitoring, and evaluating.

1. Types of Metacognitive Reading Strategies

There are five types of metacognitive Reading strategies, namely

skimming, slowing down, activating prior knowledge, mental integration and

diagrams (Scraw, 1998).

Table 2.1 Types of Metacognitive Reading Strategies

Types of
Metacognitive
Reading strategies

How to use

When to use

Why to use

Skiming Search for headings, Prior to reading an Provide conceptual
higlighted words, extended text overview, help to

previews, summaries focus one’s

attention
Slowing down Stop, read, and think When information Enhances focus of
about information seems especially one’s attention
important

Activating prior Pause and think about | Prior to reading or an Makes new
knowledge what you already familiar task information easier

know, ask what you to learn and

don’t know remember

Mental integration

Relate main ideas,
use these to construct
a theme or conclusion

When learning
complex information
or a deeper
understanding is
needed

Reduces memory
load. Promotes
deeper level of
understanding.

Diagrams

Identify main ideas,
connect theme, list
supporting details
under main ideas, and
connect supporting
details.

When there is a lot of
interrelated factual
info

Helps identify main
ideas and organize
them into
categories. Reduces
memory load.




It accepts that self-checking and guideline is the primary significant factor
in understanding perception. These procedures advance perusing appreciation as
well as spur perusers to understand more and see better the composed
message/messages. Metacognitive reading strategy awareness in reading
comprehension processes relates to the knowledge that we recognize ourselves as
readers, the reading assignment that we encounter, and the reading strategies that
metacognitive reading strategy awareness in reading is defined as the reader-
performed actions such as planning, monitoring, or evaluating the success of a
particular learning task (Flavell, 1976).

States that there are two components in metacognition abilities, namely

knowledge of cognition and regulation of cognition (Kuntjojo, 2010).

There are 3 things of cognitive knowledge according to Kuntjojo, namely:

a. Declarative Knowledge
Knowledge of himself as a learner and strategic skills, and the learning
resources he needs for learning purposes.

b. Procedural Knowledge
Knowledge of how the steps or how to apply the knowledge that has been
known in one’s own knowledge for his learning activities.

c. Conditional Knowledge
Namely knowledge about when to use a procedure other skills,and strategies.If
they are not used,then why did aprocedure take place and under what
conditions progress, and why one procedure is better then other procedures.

2. Metacognitive reading strategies awareness and reading comrehension

It believes that self-monitoring and regulation is the main important factor

in reading comprehension. These strategies not only promote reading
comprehension but also motivate readers to read more and understand better
the written message/messages. Metacognitive reading strategy awareness in
reading comprehension processes relates to the knowledge that we recognize
ourselves as readers, the reading assignment that we encounter, and the reading

strategies that metacognitive reading strategy awareness in reading is defined



as the reader-performed actions such as planning, monitoring, or evaluating the
success of a particular learning task. (Flavell, 1976)
2. TOEFL

TOEFL or known as the Test of English as a Foreign Language an English
test that is used to measure the level of language acquisition Someone English
thrugh listening, writing and structure expression, and reading test (Sukur,
2013). TOEFL is one type of standard test to test someone's English
proficiency as an absolute prerequisite for continuing education to a higher
level in almost all universities in the world, including in Indonesia. So that
means, the TOEFL is an English test to measure English language skills
including four skills, namely listening, writing, expression structure and
reading. TOEFL is also an absolute prerequisite for continuing education to a
higher level in almost all universities in the world.

a. Types of TOEFL

TOEFL is divided into several types, namely (1) PBT is the most
conventional form of TOEFL. The test system uses question and answer paper
sheets which must be filled in with a 2B pencil. The material tested is listening,
structure, and reading. (2) Computer Based Test (CBT) is a more practical
form of Paper Based Test (PBT). The TOEFL CBT test system is no longer
using paper, but using a computer. All questions are displayed on the screen
using interactive software. Participants can immediately work on the
computer. The material tested is listening, structure, reading, and writing. (3)
Internet Based Test (iBT) is the newest form that uses computers and the
internet as the medium.

The test materials being tested are reading, listening, writing, and
speaking. The material structure does not disappear, but dissolves into the
other four materials. The questions tested were not only independent test
(individual test), but also integrated test (combination test). Combination test
means that in one question there is more than one material. For example a
paragraph (reading) followed by someone's explanation of the paragraph
(listening). The test duration is 4 hours (Aries Utomo et al.,2019).



In addition, the form of the test on the TOEFL question is divided into
three tests namely: (1) Listening Comprehension, this test aims to demonstrate
the ability to understand English speaking, the person being tested must listen
to various types of speech a recording and responds by selecting the multiple
options provided. (2) Structure and Written Expressions. This test aims to
demonstrate the ability to recognize grammatically correct English, the person
being tested must choose the correct answer to complete the sentence or find
errors in the sentence. (3) Reading Comprehension. To demonstrate the ability
to understand written English, the person being tested must answer multiple
choice questions about the ideas and meanings of the words found in the
reading article (Philips, 2001).

b. TOEFL test for university students

Based on regulation the minister of the national education republic of
Indonesia number 20 of 2009, about the superior scholarship minister of
national education. the following are the conditions for receiving scholarships
for outstanding students Regulation of the minister of national education
republic of Indonesia number 20 years 2009 about the superior scholarship the
minister of national education.

Undergraduate Program (S1)

Have achievements in the fields of science, technology, arts, and / or
sports recommended by higher education leaders. Have academic achievement
with a minimum grade point average (GPA) of 3.00;Has a valid Indonesian
Language Proficiency Test certificate.

Masters Program (S2)

Has achievements in the fields of science, technology, arts, and / or sports
recommended by higher education leaders; Have academic achievement with a
minimum GPA of 3.25; Submit a photocopy of a valid foreign language
proficiency certificate, equivalent to TOEFL with a minimum score of 500; Has a
valid Indonesian Language Proficiency Test certificate; Passed the Academic
Potential Test held by the Ministry of National Education.

Doctoral Program (S3)



Has achievements in the fields of science, technology, arts, and / or sports
recommended by the leadership of the Higher Education; Have academic
achievement with a minimum GPA of 3.50; Submit a photocopy of a valid foreign
language proficiency certificate equivalent to TOEFL with a minimum score of
550; Has a valid Indonesian Language Proficiency Test certificate; Passed the
Academic Potential Test held by the Ministry of National Education.

3. Reading

Reading is essentially the process of getting information from the
written language (Burt et al., 2003). Reading as making sense of something
and then interpreting it (Smith, 2004). Reading is a complex information
processing skill in which the reader interacts with text in order to (re) create
meaningful discourse (Silberstein, 1994).

Based on some of the definitions of reading above, it can be concluded
that reading is a process of thinking and understanding the meaning of written
text. In short, it can be said that reading involves a complex process. This
requires analysis, coordinationand interpretation of multiple sources of
information.

a. Types of reading

There are a few sorts of reading, for example, intensive reading, extensive
reading, Aloud reading, and silent reading. First, intensive reading is the type
of reading that focuses on idiom and vocabulary taught by the teacher in the
classroom and that idiom and vocabulary exist in poem, poetry, novel, or
another source. For example, The students focus on linguistic or semantic
details of reading and focus on structure details such as grammar. Second,
extensive Reading is the type of reading that involves learners reading texts for
enjoyment and to develop general reading skills.

For example, The students read as many different kinds of books such as
journals, newspapers, and magazine as you can, especially for pleasure, and
only needing a general understanding of the contents. Third, aloud reading is
reading by using a loud voice and clearly. For example Reading poetry,

dialogue, and another type of text. And the last, the silent reading activity is
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meant to train the students to read without a voice so that the students can
concentrate their attention or though to comprehend the texts. For example,
The students reading a text by heart. (As per Patel et al.,2008).
b. Reading in a TOEFL test

Reading is tried in the third segment on both the paper TOEFL test and the
PC TOEFL test. This segment comprises of reading sections followed by
various inquiries. The paper and the PC reading segments are comparable in
the accompanying manners:
1). Reading on the paper TOEFL test

On the paper TOEFL test, the third area is called Understanding
Cognizance. This part comprises of five entries and fifty inquiries (albeit a few
tests might be longer). You have 55 minutes to finish the fifty inquiries in this
segment. There is just one kind of inquiry in the Perusing Understanding
segment of the paper TOEFL test: Different Decision questions request that
you select the most appropriate response to inquiries concerning the data given
in the understanding sections. A various decision question on the paper test
may get some information about the fundamental thoughts, straightforwardly,
addressed subtleties, in a roundabout way addressed subtleties, jargon, or
generally speaking audit thoughts.

c. Reading on the computer TOEFL test

on the PC TOEFL test, the third segment is known as the Understanding
segment. This part comprises of four to five sections and 44 to sixty inquiries.
You have seventy to an hour and a half to finish the inquiries in this segment.
There are three kinds of inquiries in the Perusing part of the PC TOEFL test:
The first is multiple choice questions request that you select the most fitting
response to inquiries regarding the data given in the understanding entries. A
multiple choice question on the PC test may get some information about the
principle thoughts, straightforwardly addressed subtleties, in a roundabout way
addressed subtleties, jargon, or by and large survey thoughts. Second, click-on
questions ask you to find a word, phrase, sentence, or paragraph in a pas sage
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that answers a question and to click on that word, phrase, sentence, or
paragraph.
They may likewise request you to tap on one from four pictures following
a section. In a tick on question, you might be approached to tap on a jargon
word with a particular importance, a reference for a specific pronoun, a
sentence or picture responds to a detail question, or a section that builds up a
principle thought. Third, Addition questions request that you track down the
most legitimate spot in an entry to embed explicit snippet of data. In an
inclusion question, you might be approached to embed a sentence that
communicates a fundamental thought, a supporting point of interest or a model,
a transition, or a closing thought into the fitting spot in a section.
d. Reading comprehension
Reflects how readers acquire the information from written text. It requires
interrelating system between previous knowledge of the readers and their new
knowledge to comprehend the message included in the text .It is a process of
making meaning from text and its objective is to acquire a general
comprehension of what is portrayed in the content instead of to get significance
from disengaged words or sentences. Perusing perception happens when per
users speak with the created word in an exchange of contemplations among
themselves and the message in the substance to build up the significance. It
implies perusing perception is the capacity to handle text, comprehend the
importance of the content and incorporate it with what the per user knows.
e. The characteristics of reading comprehension
There are three characteristict of reading comprehension according to kuntoyo:
1) Literal reading refers to the ideas and facts that are directly stated on
the printed page. In fact, literal ideas and facts are usually so clearly
stated that one could go back in the passage and underline the
information desired. The literal level of comprehension is primary to all
reading skills at any level because a reader must first understand what

the author said before he can draw an inference or make an evaluation.
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2) Inferential to get the inference or implied meanings from the treading
materials one must read between lines. Inferences are ideas which a
reader receives when he goes beneath the surface to sense relationship,
puts facts and ideas together to draw conclusions and make
generalization, and detects the mood of the material. Making inferences
requires more thinking on one’s part because it must depend on the
author and more on personal insight.

3) Critical reader requires a higher degree of skill development and
perception. Critical reading requires reading with an inquiring mind and
with active and critical finding the wrong statement. It including
questioning, comparing and evaluating. Finding main ideas or the topic
of the reading text is one of the most important aspect should be
mastered by readers.

f. Strategies for developing reading comprehension
There are many strategies provided from variety of literatures to develop
reading comprehension. The followings strategies might help the students to
achieve reading goal.

1. Previewing
It is done before reading the text. The reader reviews the title, section
headings and photo captions to get a sense of the structure and content
of a reading selection.

2. Predicting
Knowledge of the subjects matter is used by the reader to make
predictions about content and vocabulary and check comprehension;
using knowledge of the text type and purpose to make prediction about
discourse structure; using knowledge about the author to make
prediction about writing style, vocabulary and content.

3. Skimming and scanning
It is using a quick survey of the text to get the main ideas, identify text

structure, confirm or question prediction.
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B. Previous Studies

Here a past report related with metacognitive perusing perception
methodology. The principal research was directed by Zuledwi Wahyuni and
Companions (2020) with the title "The Relationship of Understudies'
Metacognitive Perusing System Mindfulness and Understanding Perception: The
Instance of 6th Semester Understudies of the Branch of English, Padang State
College (UNP)" quantitative graphic. This examination is about the connection
between understudies' metacognitive understanding procedures and understanding
perception: six-semester understudies division of English, Padang State College
(UNP). Since it's as yet in question whether there is a huge relationship between
understudies’ metacognitive understanding systems and understanding
appreciation , that is the creator investigates to find solutions to these inquiries.

Prior to knowing the relationship, the exploration attempts to find out the
degree of awareness and type methodologies respondents utilized when they read
English scholarly messages and systems for their understanding presentation.
Utilizing the SORS poll and the TOEFL test with k1-15 understudies studying
English (UNP), the examination found that mindfulness. Respondents who utilize
metacognitive perusing systems are at a moderate level. Of the three
classifications of metacognitive understanding procedures, Critical thinking The
methodology (PROB) is frequently utilized by respondents. At the perusing
understanding level, respondents are underneath the normal or at a low level. For
Relationship, the examination utilizes the Pearson item connection second. The
investigation uncovered that there was no relationship between consciousness of
metacognitive understanding procedures and understanding cognizance.

The subsequent examination was led by Anita Dwi Hapsari (2019) named
"Preparing on Metacognitive Methodologies in Showing Understanding
Cognizance: Is it Compelling in EFL Study halls". This investigation intends to
test the viability of metacognitive procedure preparing in getting the hang of
perusing understanding for understudies studying English Schooling at UNISDA
Lamongan for the 2018-2019 scholarly year. This investigation utilizes test

research which is perhaps the most normally applied in genuine examinations
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called arbitrary subjects, pre test-post test control bunch plan. In general, it is
uncovered that the biggest mean contrast between the trial bunch and the
benchmark group is 3.9. While the yield of matched example relationships shows
a huge connection between examples, where it very well may be seen that the
identifier of the two relationships is 0.848 and the test importance is 0.000 with a t
estimation of 2.960.

At that point the importance (2-followed) 0.008 is under 0.05, implying
that there is a contrast between the qualities. Understudies who are educated with
metacognitive methodologies and understudy grades instructed by ordinary
strategies. Learning is significant, to put it plainly, learning metacognitive
methodologies is one of the conceivable critical learning systems that can be
applied to build up understudies' understanding cognizance. The third examination
was directed by Dilyana D. Sungatullina and companions (2016) named
"Metacognitive Mindfulness in the TOEFL Perusing Cognizance System". The
current goal of the investigation is to decide the worldwide understudies'
metacognitive attention to scholarly understanding techniques, specifically the
utilization of setting signs, in the system of groundwork for the TOEFL
understanding area.

This exploration utilizes subjective unmistakable techniques to depict and
decipher the different mix-ups made by test takers when managing understanding
areas. . Generally, it was uncovered that the greater part of the writers focused on
the interpretive content from the TOEFL perusing area as test material and gave
point by point portrayals of the sort of single setting hint and the example of
numerous setting hints that are normal for the construction of this content. The
accompanying examination manages the correlation and translation of the
outcomes got in three center gatherings of understudies who have finished the
TOEFL iBT perusing understanding errand with and without figuring out how to
utilize the setting guide understanding system.

The similarity, this study has the same focus as the three studies above,
namely both discussing metacognitive strategies, but there are several differences.

First, Zuledwi Wahyuni and Friends (2020) this study focused on the relationship
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between students' metacognitive reading strategies and reading comprehension:
sixth-semester student of the English Department of Padang State University
(UNP). The second, Anita Dwi Hapsari (2019) the effectiveness of metacognitive
strategy training in learning reading comprehension for students majoring in
English Education at Lamongan UNISDA 2018-2019 academic year. And third,
Dilyana D. Sungatullina (2016) focuses her research on global students'
metacognitive awareness about academic reading strategies, namely the use of
context clues, in preparation for the TOEFL reading section. On the other hand,
this research will focus on the types of metacognitive strategies that are mostly
used. by English students at one of the universities in Indonesia, and the
researcher also intends to analyze their awareness in implementing metacognitive
strategies during the TOEFL test.



CHAPTER 111
RESEARCH METHOD
A. Research Design
The research design used in this study was a survey technique or
quantitative approach. Sugiyono stated that (2008). Quantitative research is
research based on the positivism philosophy, used to research on certain
populations or samples, sampling techniques are generally carried out randomly,
data collection uses quantitative or statistical data analysis research instruments
with provisions to test hypotheses that have been set. Besi