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e o o INTRODUCTION TO THE: STUDY ) ,
S N
’ lngroductro - R S ' l*( ,
,’. ;‘ ' i < . ’ ‘ \J,. : . .
This vofume is the second in a two- volume report of emplrlcal researcir on the career cholces

of adolescegts (see Curry, et al. 1976) The first volume dealt exglusively with males; whereas, this
volume focuses on. females.. The present work grew out-of a recommendatiory by a National Insti-
tute of Education Review Panel that the research with males be replicated for females. Consequently,
this volume'is part of a larger whole. This fact led to a reperting strategy that mlnlmlzes duplication
between Volume | and Volume I1. For example, the review of literature contained in this document
centers.attention on the career choices o} wornen and does not repeat the more genera) discussions -

- contained in Volume | (Curry, et al., 1978) and ‘in another volume associated yglth the projett'duth-

- ored by Picou’ Curry, and Hotchklss (1976). In addition, the reader is. frequently referred 10 Vo’l- '
ume i for complete dlscus3|ons of methodology _ .. .

. The remainder of this chapter is drvrded into three subsectlons (1) The first subsectlon suni-
'marrzes the baseline model guiding the research. (2) Subsection two presents a brief summary of !
_the data, emphasizing the dissimilarities between. the samples of malés and the samples of females
“(3) The final subsection outlrnes the remarnder of the report. :

.
- . >

B selrne Model

) Th|s research is based on a specrflc framework for the study of career choices that is Ioo§ely
tetmed the "‘Wiscorisin Model’’ of statUs attainment, or, more simply, the status attainment model

.. The stafus attainment model grew v out of traditional, soclologrcal interest in mtergeneratron‘l status - = o

* mobility; consequently, occupational chorces are viewed as indications of status expectation-and

teéinslated into status scores for purposes of data analysis. The focus on the status content of occu-

< pations sharply: drfferentlates the status attainment model from the major psychologlcal th‘eorles of
* career chdr%« s (see, for examples, Super, 1957 Hol land, 1966 or R»oe 1956)

" It has been well documented that there is a substantlal posrtlve assoc|at|on between the status
of one’s parents and-the status achieved as an adult (see, for example Blau, and Duncan, 1967). The :

]

" main thrust'of the status attainmen el is to describe the intervening, oc|al -psychological pro- s

- “cesses that account for this elatlonshrp {see Sewell, Haller, and Portes, 1963; for the initial state-
, ment of these relatlonshrp It is hypothesized that parental status, in part; determlnes the 'signif
icant others’ with whom a, youth associates. One’s significant othersare persons such as parents,

“teachers, and friends who influence his'or her attitudes, beliefs, and behaviors. The career expecta-¥ ‘

. tions of the slgnlflcant others for the youth, in turn, affect the career plans that youth make.—Fin- -
) ally’,lyouths career plans shape the gareer attainments that they eventually achieve as adults. In
: addrt‘ron the.model postujates. that youth$’ me sured ental abllrty and academic performance

b fect career plans and fchievements." (See Sewell,..[-laller and- Portes, 1969; Sewell and ser,. 1972
: 75 Nolle; 1973 and Curry, et al 1976 for d|scuss|ons of these pec rfrcatlons)

> - . - C . 4?5 -
S . R . . - . e
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ln the status attainment model career achlevements have been measured ublqultously‘ by. edu-
catlonaLachleVement ‘and occupatlonal status; Iess frequently, income has also been. used. In.paral-.
- lel, icareer plans generally fiave been indicatedf by educational expectations and occupattonal status
expectatlon The significant other variables. have beenJraumsented by parefital and nonpargntal -edu- -
catnonal and 0ccupatlonal expectatigns of youth The/model has been extensively tested, uslng path -
ana|y5|s for’ samples of White males, but has not been thotoughly studied for other subgroups of the'
populatiof. In general, the'data len support to.the model when applied to White males'(Sewell,
-Haller, afid Qhlendorf, 1970; Woelfd| and Haller, 1972; ‘Kerckhojf and Huff 1974, Wllllams 1972
Alexan er and Eckland 1975 and _icou and Carter, 1976) - LT e

/

A simplified path diagram of 1 he baslt: hypotheses is shown in Flgure 1 Variables at the pomted
erid‘of each straight arrow are viewed ag part'ally determinhed by the varlables at the base of the arrow.
Variables joined by double- headed, curved arrqws are taken as correlated but no attempt-to assess -
their “casual’’ relationships is to e undertaken. . The varigbles labeled U1 U2 . are unmeasured
resldual variables reflectmg the fiict that. no. varnable in the systém is coinpletely’ determmed by any’

/ combination of the other variabjes in the: 'system. ‘The diagram provides a convenient ‘picture of the.
hypotheses described in the pregeding paragraph’ Thus, for example, the hypothesized indirect nay-
ture of the effects of parental'sfatus (SES) ori youths’ career plans is reflected by the absence of ar-
rows directly lmkmg SES to quupational and educational expectations, and by the artows from

- SESto significant other variables and subsequent arrows from significant other.variables to educd-
tional and occupational expectations. Y n addjtion, the diagram shows important features of the

) ‘ . model that were notkummarlzed ln the precedlng paragraph Fo example educatlonal achleve

. . . toL . N
- N . N : ) N .
. . . N AN . -
. N Do 5
N . . - ) AN
: . L. R\ Lot ‘ . .
) : : , : . 0N
‘. . .
L . : . S AN - e o
'

arlables are not correlated wnth each other

' lt should/be emphaslzed that the d|agram in Flgure\l is an abstractnon of the major- theoretlcal
features of the status attamment model; it does. not match every detail of any published version of °
the model, but it does.closely parallel the original formulatlon as presemed by Sewell, Haller, and
- Portes (1969). Most: empmcal researth suggests that, at least weak, direct links between thé back-

round variables (SES and mepil abI|ItV) and, for example, educatlonal expectations m&st be re-
tained (Sewell, Haller, -and Ohlendorf, 1970) A variety of measures of the significant other variables -
*'have been used (e.g., Woelfel and Haller, 1971; Kerckhoff, 1971; and Wllhams 1972). Finally, the.
casual specification of the model has.been crltnclzed {Hout ard Morgan '1976; and Nolle, 1973).
.Mevertheless, the causal specifications indicated in Figure 1 wull ‘generally be* followed in this,volume.
Although econometric methods for handling more compltcated specifications are available (see, for
example, Goldberger, 1974), the authors are of the oplmon that little can be done with the cross-.
. sectional data available here to resolve disputes, about casual ordet; (see Curry, et al 1976 Appen
"dix D for a defense of th|s posltlon) \ S .

For this pro;ect no mformatlon was collected about adult career attamments therefore the
analyses focus on the process of forming career plans.’ The part of the status attainment model ad-
dressed ‘in. the remainder of this volume'i is shown to the left of the vertlt:al dashed line on. Flgure 1..
Hereafter, this:part of the model will be referred to-as the baseline model Itis lmportant 10 recog-
nize, however, that previous research has established links between careerplans and careér attain- ,
ments (Sewell, Haller, and Ohlendorf, 1970; Alexander and Eckland 1975; W|ls‘on and Portes 1975
and Porter, 1974). : :
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The Samples

This discussign is not |ntended to preempt the materlal presented in the discussion of method-
ology, chapter three. The brief summary presented here is designed to sensitize readers to import-
ant limits on the ¢ mparablllty between the male and fernale samples. it should be noted, however,
that the samples are comparable in most respects. Both the male and female samples are comprised
of Black and White,\high schqol sophomores, approximately balanced by race and sufficiently close -
in size to have appr ximately the same sampling variancé. Additianally, each high school participat-

~ing in the male study also participated in the study of females. Although two schools included in
the female samples were not part of the male samples, sex comparisons can be carrlgd out by elimi-
_nating these two schools from the calculations. .

The first ma]or d fference between the data for males and that for femalés resulted from fund
ing constraints. During the study of males information was collected from parental and nonparental
significant others of the students, but data collection from nonparental significant others of females
‘had to be abandoned. The fact that nonparental significant dthers demonstrated differential |mpact
on the careér.plans of Black and White males (Curry, et al. |‘}76) suggests that this may be an im-
portant limitation on the study of fémales. Male-female corhparisons of the effects of parents on
students’ career plans are possible with the data.in hand, but the comparisons are limited by the fact
that inclusion of nonparents might change the estimates of the effects of parents g

A . [y
The second difference between the samples i is that the data for females were collected more
than a year after completion of data gathering for males. Whether socio-cultural change is proceed
‘ |ng at d pace fast enough that an appro’xrmate ane-year interval would generate significant differences
in the way females respond to questions concernrng career pIans is an emp|r|cal questlon beyond
the capablllty of this research to answer. S .
Finally, the samples of females contain a higher percentage of respondents from broken homes
. than do the samples of males. Possible effects of this difference cannot be ‘completely evaluated with
avallable ‘data, but some analyses aré presented in chapter four td assess the |nfluence of family type.

A Look Ahead . - ' . | C

e i . ,
The rema|nder of this'report pontalns five add|t|onal chapters. Chapter two summarizes the
research literature and extracts hypotheses regarding the differences and similarities between the
processes by which’males and females form career plans. Chapter three describes the methodology.
e P ' j . o
™ The fourth and fifth chapters present the data analyses. Chapter four contains comparisons
between males and females, and between- Blacks and Whites; it investigates the degree to which the
baseline model can appropriately be applied to females and to Blacks. Since the model was devel-
oped for and primar?,y tested on White males, its applicability to females and Blacks remains an
important question (Picou and Campbell, 1975). Chapter five explores possible extensions that
the literature suggests should make the baseline model more appropriate for females. Most of the
analyses in chapter five do not contain sex comparisons. Instead, attention is centered on expand-
ing the model for females to incorporate measures of the girls’ attitudes toward the homemaker
role.

\

Finally, chapter six summarizes the flndlngs and d|scusses |nferences and conclusions that
may be drawn from the data.

o 16
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'FOOTNOTES =+

1Throughout this dbcument the terms educational plans and educational expectations and
“occupational plans and occupational expectations are used interchangably. This reflects the authors
" . judgment that since the questions which tapped expectations incorporated the idea of what the in-
dividual “'really expected to do most of his/her life’’ the responses do, in fagt, refleet plans.
. £ . \ . .
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o I CHAPTER " ‘,
‘ }J co . } y
, ‘ ~REVIEW OF LITERATUFIE -
- . ' . i\ ‘ . | . L
Introduction , ) ' \ - ' s
In recent years a spate of empirical papers including. companson of status attannment processes
for females to processes for males have been published (e.g., Alexander apd Eckland, 1974; Chase, .3
~ 1975; Featherman and Hauser,-1976; Glenn, Ross and Tully,:1974; Hoyt and Morgan, 1975; - Co
McClendon, 1976; Rehberg and Hatchkiss, 1972; Sutter and Miller, 1973, Taylor and Glenn, 1976;
Treiman and Terrell, 1975; Tyree and Treas, 1974, Wllllams 1975; and Williams, 1972). Three of
} these papers have concluded thatthe proeess of educationat and. u&t' ional attainment of women
is similar to the process for men (Featherman and Hauser, 1976; Tyei 1\2% errell, 1975; and

~ McClendon, 1976). In contrast, Alexander and Eckland (1974) found{\auu tional attainment
‘ ore on. measured mental ability than does the educatio ainment of women;

Eckland’sobservation_that status background is more closely related to attainment of women than -

of men, however.  Featherman and Hauser (1976), Chase (1975) and Glenn, Ross,.and Tully (1974)

found just the opposite, and McClendon (1976) and Treiman and Terrell (1974) observed small dif-
. ferences between the sexes. ' Analyses of differential earnings by sex have universally shown that

~ “women earn less than menfeven when educatibn and occupation are taken |nto account (Sutter and

- Miller, 1973; Treiman and Terrell,- 1975 and Featherrnan and Hauser, 1976).” A few papers have ex-
amined the mobility of women through' marrlage Chase (1975) ‘and Glenn, Ross and Tully (1974)
found women to be more mobile by marriage than men are through occupational status, but Tyree
and Treas(1974) concluded that the two forms of mobility are of about equal magnitude. Taylor
and Glenn (1976) cgnducted an interesting comparison between marriage mobility of women. asso-
ciated with physicaFattractjveness to that related to the woman’s education, finding education to
be the dominant variable. _ o, N

Of the few papers focusing on career planning of youth most have concluded that the process

“ for females is similar to that of males (Williams, 1975; Williams, 1972; and Rehberg and Hotchkiss,

. 1972). Although sex differences have been observed, they have generally not been large and are not ’
easy to interpret theoretically. On the other hand, Hout & Morgan (1975) carried out detailed sex-

. race comparisons, finding several interactions. They found that parental gncouragement to attend
college had a "slgﬁlflcant” effect on students’ educational expectations for all four sex-race groups,
but that the éffect was substantially stronger for Black males than for any other group. On the
other hand, Black males were the only group for which peer’s college plans showed essentially no

_effect on educational expectation; this effect was also of marginal "significance” for Black females.
In constrast'to the other sub-groups, grade-point average of Black males exercnsed a strong effect on
educational expectation, but measured mental ability showed very little direct effect. Contrary to .
the pattern for educational expectation, the college plans of peers was associated with a substantial

. éffect on occupational expectation of Black males, but the strongest effect of peer plans was ob-

-sarved for Black females. White females were the only group for which peer plans did not show a
fairly strong effect on occupational expectation. Parental educational encouragement had a sub-
stantial effect on occupatlonal expectation for both male §ubgroups but was only weakly related

)
o




. to occupatlonal expectatlon for Black nd White. females ‘Hout’ and Morgan suggested that thls ob-"
servation may be du€ to sex-role stereotyping of parents. While the interactions reported by Hout
and Morgan provide potentially importaht empirical background they do not readily fend,them- ,’
selves to a coherent theoretical interpretation. [t should’also be noted that the statistical proced-

ures used by nljo{ut,arfd Morgan do not appear to conform to the standard rules for identifying the N "

coefficients ina structural equatlon 1 However, since the method of estimation is not formally
stated, it is difficult to assess the conseque ces of the/departures from standard procedures

AIthough these papers have helped to ll |mportant gaps in available |nformat|on about career
planning and career attainments of women, at least twd topics of immediate importance to this .- .
report have not been thoroughly mvestlgated ) Research coneerning the role of slgnlflcant others
on the career aspirations of females is minimal, (2) Falk and Cosby, (1974) noted that the status
attainment rhodel fails to investigate factors sl.l h as the homemaker role that” ‘may be particularly

- important to the status attalnrnent of s women, The pauslty ofempmcal data is even more acute -
for Black fem ‘ . -

A number of theoretlcaldlscuSSIons of fe ale roles and socnallzathn are avaLl'abIe however
The following pages focus on several conceptual zations that provrde insight into the “’special” as-
pects of career decisions of Black and Wh (] fem‘rles Specnflc |mpI|cat|ons of these writings for the’
basellne model (see Figure 1) are sugge ,

‘.Anﬁgulty of Female Socnallzatlon

The socnallzatlon of females in odr soclety h 5 been descnbed as amiyjguous (Bafdwnck and
Douvan, 1971; Epstein, 1971). On the one hand, competitive achlevement condoned for wo->
men much'in the same manner as it is for men. O the other hand, women are expected to bedup- ~ .
portive rather than competitive and; /deferring rather than domlnatlng The effect of these’ dugl ex- -
pectations is complicated by the fapt that the emphasis on each is not consistent. hroughgut he
*sdcialization process. Until the onset of puberty, females tend to be rewarded foraghievements
similar to those of males. However with the coml g of adolescence girls are exposed to an alter-
native set of expectatlons There is an mcreastng emphasis on being noncompetitive in areas defined
as the male sphere. This shift in expectatlons |s de cribed by Bardwick and Douvan as follows:

/

It appears that until puberty, academically successful glrls evolve...a dual self
concept. Both sexes are rewarded for achieverment, especially academic echlevemant
Girls, as well as boys, are/permltted to compete in school or athletics without signifi-

* cant repercussions. The girl who is rewarded for these successes evolves a self;concept -
associated with beinga {e to successfully cope | and compete.’ While there are no neg-

" ative repercussions and there is a high probablllty of rewards from parents and teach-
ers as long as her friends are similarly achieving, this girl will feel normally feminine’
(although questions of/femininity are probably not critically important in self-evaluation
of prepubertical girls unless they are marked|y deviant). With the onset of the. physncal,
changes of puberty, definitions of normalcy and femininity c ange . new behaviors

. and qualities that weye rewarded, especnally successful competlng, may be percelved t

negatlvely

Thus, for a lon tlme even the girls-who are competitive, verbatly aggresslve ind '
independent can fegl normal, but with the onset of puberty, gnrls . must. develop
the proper femininjty. (Bardwick and Douvan, 1971, pp. 229-230.) '
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An addltlonal dlmenslon of somallzatlon of females i is the primary emphasus pIaced on popularity,
the-goal of which is tp attract and maintain a love relatuonshlp (Bardwick, 1971). Competition and
-gchievement is seen as detnmental to'this goal, partucularly if women compete agamst and aut- -~
huevemen \ o . T -
A Confluctmg expectatuons tend to generate duffucult personal chonces for women. Horner (1972)
, has suggested that achjevement-oriented females are, at the same tt&g afraud to succeed She de
scnbed the phenomenon thls way: : .
°
vy Among women the antuclpatlon of success ‘especially agairist a ma]e competutor poses
. athreat-}o.the sense of femininity and self- -estegm and serves as a potentual basis for be:,
coming cually re;ected—-m other words, the dnticipation of success is anxuety provokmg
inhibits otherwuse positive achievement directed motivation and behavior. In
appear more feminine, women . . . disgyise their abilities and withdraw
\ hought xa(:twusm and achlevement (Horner, 1972, p. 173)

orderto fee

from the mainst
.On the other hand, women who- adopt a noncompetmve orientation ften must cope with lnfenonty .
feelmgs stemming from failyre to achievé in competitive settmgs (Gla}r Malbin and Waehrek, 1972)..
{ln either case, problems of roIe conflict and rdentlty formation |mp|nge on the career.—decuslon-
makmg process _ P

n\__

Socuallzatuon and Career PIanLQ \Resolutnon of Conflucu Roles

1

:I'he competltwe and noncompetltlve emphases in female socialization are organized into con-
Arasting roles that defme a typical "male”’ career pattern and a typical ''female’’ career pattern. Men )
‘are widely expected to be competitive in pursuit of occupatlonal and financial success; whereas,
women are generally expected to exhibit affection and supportlveness in carrying out their Pru ary
roles of mother and homemaker. There is relatively little ambiguity in the career expectations\for -
-nrien; all men are éxpected to be “"breadwinners.” On the other hand, women are confronted with
a choice. They may chogsé to be excltsively homemakers; or to pursue a career outside the hdme, L

. or to,combine these two options in some fashion. An added dimension is, therefore, important.in the' = -

For women, the decision whether to wayk in the labor market is the primary decision, and the choice
-of occupation is a secondary decision ( fo_r:’xample, Kriger, 1972; or Bailyn, 19_65)-. Ba)yn ex-
pressed this fundamental point in the followmg terms '

career-planning process of women—the igree of emphasis on the rol\ee of horﬁemaker and mother.

A
‘ " In maklng declslons about a ster ofTrfe 'a'worhanbmost choose in ways that mendo
not choose: And as far as work is concerned jthe pattern of her basic decision is the ob-

verse of that'of a-man. For men, there is no basic choice as to whether or not to work.
That a man will spend at least one third of hi$ life in gainful work is a premise on which
the plans for his life are based. But for a wohan, society creates not a decision, but the .-
necessity for a choice. ‘She must decide whéther-to include work in her plans, and, if so,
how much of her life 0 it. |f the answer is that she will include work

in a seriqus way, shé then arrives at the point at which the career thmkmg of men begms
(Ballyn 1975: 238). . , E S

~

Since the decision whether to work outside the home is the primary aecision‘ for women, it is
important to study the contingencies that impinge upon it. Tangri(1972) suggested that parental
~ attitudes and communications about achievement outside the home are important in affecting the _

v | 02U
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" decision to work. Gysbers'et al,, (1968) found that commitment to work is associated With"hiéh: L
educational attainment of both parents. There s also evidence that the employment status of the
mother is’likely toaffect ettitudés toward wWarking; daughters of mothers whio work are more likely
to plan to-work themselves (Peterson, 1958;\Simith, 1968; Tangri; 1972). o IR AR
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The nature offthe_chéic,e between marriage and work ap'peafs tth?\ce changed in recent.yeérs.1 '
. . Once, the decision to work was assumed to exclude marriage. \!_V_her} arriage was the wo ﬂ:i h
' prefetence, work was intended qrily until the ‘’right man came along’’ or asdinsyranee againsith ‘

" prospect of remaining single. However, there is evidence aecumulating, that’su ‘many wgmen ' °©
" no longer perceive work and marriage as mutually excl:{ve choices, Epste :

1 4

; ‘ ve cl pstein and-Bohzaft (1972)
found that in thé first year-of college the predominant lan,expr ‘by female students was to
. combine marriage, .children, and a career outside the h €~ Aln u{st (1969) found-tht college fe;
P . males who planned to have careers did not reject the traditionaliobligations assoclated with being-
~. . »{ female. In their follow-up.study of female Natignal:Merit Schélars, Watley and Kaplan (1971) found -
© - that 85:percent plan(r}eg,ta./work. Many ofgthe women in these studies clearly intended to depart s
from the tradition of "’staying home?’ ev though they intended to marry. Hawever, Steinman _
o (1970) found that women are ambivalent witk respect to home and career. While the young women
A \ ”  she studied aspired to g balance between home hnd career, they still expressed the belief that an o
“ideal” woman would be mbre home ariented. Women with this perspective are probably restricted - -
in ghe'\r.;caréer choice and attainments.. ¥ ' S

N ¢ . . - . ceon
Given that a woman has decided to work outside thé home, the extent,of her participation in -
. gainful employment must still be decided. Fogarty, Rapoport, and Rapoport (1971) found that the
decision to work cdntinuously is a very complex one which is intertwined with such phenomena as
~ level of 'aspiration, and commitment to the general value of women- having careers. They found that
the most important déterminant of intention to work continuously was “the feeling that a career out-
: side the home can provide great personal satisfactions {Fogarty, Rapoport, and Rapoport, 1971: "
. 268)." L . C : S : ;
’ k|

. PR % -
Occupational Choite of-Women . v : )./ ¢

.

.« - While there appears to be an increasing acceptance of women working while married, the ex-

~ tent to which females are likely to choose a traditionally “male” occupation is still quite low. Sev-
eral studies have found that while women may plan to work, most tend to prefer traditionally "fe- -
male” occupations (Epstein and .Brodfzaft, 1974; Berman, 1972; Gump, 1972; Rossi, 1965), Wo-
men’s occupational options continue to be tied to prevailing sex stereotypes of occupations, Ent-.

. wisle and Greenberger (1970), studying the attitudes of male and female ninth graders, found both

TR males and females responded negatively to the ideas of women holding “men’s” jobs. There!is.evi-

dence that sex stereotypes are learned at a very early age and affect the degree to which males and
females perceive certain occupations as legitimate choices (see, e.g., Schlossberg and Goodman,
1972; and Meyer, 1970). - ' ) : :

It has been suggested that an important.contingency affecting the female’s choice of occupa-
_tion is the attitudes of males important in her life (Psathas, 1968). Hawley (1971) found that'wo-
men's career choices are affected by what they believeemen think is acceptable behavior for women. '
Matthews and Tiedeman (1964) found that high school girls reduced their career commitment when
they perceived male disapproval of a girl using her intelligence. . = R
. . S [ .
‘There is also evidence suggesting that men view women as wives and mothers more thn as col-
leagues in the work force. Nelson and Goldham (1969) found that while many men accepted the

10
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. general idea of 'w"omen',' olved in.-thé dual Toles of caréer and wife, they did not ecept this dual- -
ity for their own wives, This finding was supporteq by Komarovsky (1973) in fer study of the -
Wﬁ., | ' '

. sex-role attitudes.of male college students.. She shoyed that there was considerahle ambivalency
among males regardingkcareer-oriented-females. Whi|e most of these males prefepred full-time home:
making for their future wives, many of them valueq éha'ractefist'\“ associated with. career women.

S -, ._.: . - .. "'.’ . o ‘ N ,
While it is true that n?iost women who.decide to work cho0S€ O€Cupations thgt are stereotyped
as reserved for females, snme women do not, Tangri. (1972) and Douvan (1963)yrovided evidence \

_.suggesting that women whose mothers worked were more likely 10 aspire to non.qraditicnal occupa-
tions. While mother’s emg@ildyment status (working, not working) was the best pregdictor of prefere-

- ence for an "fnnovative'r"!}ger‘, Tangri (1972) also found that working motherst gttitudes toward -
their daughters’ choices tend to danipen rolé:innovation. She suggested th;; this may be due to
. mothers who have worked at a traditionally female occupation. 1angri (1972) ai54 suggested that
- daughters with fairly autonomous, but close relationships with their parents are mgre innovative in
- their aspirations. N A o o ,
S » . L
Other studies have found addjtional factors affecting occupational choices of females. Astin
(1968) found high socioeconomicistatus girls ntore likely to have high occupationg| aspirations-
Astin and Myint (1971) found high school girls whg choose fields requiring high career commitment
(generally ‘’masculine’” occupations) also achieved well academically and planngq 1o pursue higher -
.. - education. Picou and Curry (1973) found that highe, status females had higher status dccupational
- choices, that grade point avefage was positively relaged to the level of car @r-expectations, and that

-~ the more encouragement to @ttend collage a girl percejved, the higher he educationg) and occupa-
tional goals. Turner (1972) found that higher career grientations among White females.were related |-

to parental behavior stressing Competitiveness and s|f.striving attitudes for their daughters. Among -

. Blacks, high career expectations were found to be rejated to girls’ perceptions of preference o_fn‘}g» a

nificant others. -0 Yoo : o S Lo
: | o . C . 5 B -~ .
\n | B v /
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* . The Motivation for Achievement Amongq Women
1 T .

‘ Several social scientists have suggested that the ggialization Process produces different motives
for achieving among women than it does among men'(Douvan and Adelson, 1966. Garai and Schein-
feld, 1968; Lewis, 1968; Verhoff, 1969; Epstein, 1971; Bardwick, 1971; Bardwi¢|'< and Douvan, 1971),

.. While the socialization of males emphasizes the development of independence ang aggressiveness, fe-

* - males are socialized to be dependent on interpersonal support from others. . The gchievement Orien-
“tation of females is intricately related to approval| of persons who are important tg them. (e:g.. Parents,
" teachers, friends, potential mates). Even those women, who do NCt completely accept traditional sex
roles may derive their attitudes from affiliative Motives. Thus, ‘‘ONe must look at the relationship be-’
tween affiliation and achievement motives and consiger to what extent achieving pehaviors dgrive

~ from achievpment\?r' other motives and whether achieving is perceived as a probab{p threat to affili-

ation.”  (Bardwick,-1971: 172.) vt o :

. !
?

.Career» Plaprliilg'of' Black Females

. !
“The literature cited in the preceding sections hag generally focused on White females. This sec-
tion considers some of the factors that may operate among Black females. The central question is:
Does race affect what is considered appropriately feminine behavior, and, if so, how do racial differ-
ences affect career decisions of Black females? e '
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: Ladner (1972) and Harrison (1973) su ed that the deflnmon of approprlate ferhale roles
in Black.community differs from that common among Whites.” They suggested that the high va|ue\

. R

. placed on ach|eyement amqng women in thea Black tommunity produces a much different environ
] ment for the formatlon of career ‘plans. Harnson explalned the phonomena as follows:.

Fema|es in the Black community are h|gh|y vnsnb|e and noted for their strengths
accomplishments in the face of obstacles, and personal sacrifices for their family and the
Black community. The young female, therefore, is exposed to successful females ahd .
(her) view of what is,appropriately female comes from.her own communuty, not from

the White world (Harrlson 1973, p: 13 - -

TN ’

-The work of Weston and Mednlck (1972) on the "fear of success" syndrome shows greater accept-

ance of ‘the successful female in the Black’ commumty, they found |ess mamfastatlon of fear of suc-
cess among Black women than: among White women.

If achlevement among women is more vatued in the Black communlty, then what are the im-
plications for the:career decisions of Black females? Does this mean they are not as hampered by’
the ‘restrlctlve def|n|t|ons that app|y to White females? - The ||terature ;egardlng th|s issue is per- .

meated by iriconsistencies and contains little empirical evidence. However, emstlng evidence re- -

" garding the career decisions of Black,females can provide a starting poit e'desire to galn some
. insight about determinants of three felated decisions. (1) What fagtors & ' the decision to work ,

or. not to work? (2) {f one chooses to work, what factors affect the chonce of occupatton]\ and
(3) What factors affect’ the extent of |abor t‘orce partnctpatlon?

. ,,s

Several studies (Flchter 1967 Kuv|eskv and Obordo, 1972; Turner 197 have found Black

" women to be-more likely than White women to expect to work. Blacks,are alsg’ more- likely to ex- .

pect to work full-time. ‘However, much like White women who expect to work] Black women plan

' to combine work with marriage and family. Yet the t\ov.a‘races differ substantidlly in the proportion
“who expect to follow this option. Ficther (1967) and

vlesky and Obordo (1972) found that the
proportion of Black females who wanted.to combine full-time employment with.the traditional fe- .,

" ‘male roles of wife and mother was approximately double that of Whites. .Further, they found the
., number of White females who wished to be exc|usnvely homqmakers was almost twice that of Black

women. Turner (1972) in a study of freshmen women'at a large university also found that B|acks
were far more likely than Whltes to expect full -time emp|oyment (54% vs. 16%). °

Findings |nd1catlng that more Black fema|es expect to combine full-time work wnth mAnage
and family also suggest that Black women believe that the roles of wife and mother are more com-
patible with occupational roles than do White women. This is supported by the findings of Gump
(1972):in a study of college women.. She found Blacks and’ Whltes were significantly different in
their endorsement of the traditionally feminine role. B|ack .women tended to espouse both orien-
tations simultaneously, while Whlte women tenabd to view them as mutually exclusive onentatlons

While Black women are more likely to expect to work, more likely to ‘work full time and less
likely to perceive the occupational role’and homemaking as mutually: exclusive, they. also tend to
be oriented toward traditionally female occupations. Ficther (1967) found strong similarity among
Black and White wamen in-their preference for traditionally female occupations. Berman (1972),

~in his study of new high school graduates, foupd that 73.5% of the Black women. and’ of the

White women chose traditiopally female octupations. There is, however, some evidence. tha Black
women constitute a higher proportion of the Black professlonal class than White women constitute
of the White professional class (Bock, 197‘1) But it should be remembared that Black ma|es are

, o
" B
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under represented in the professlons “dmonally, Black women are congentrated in fewer profes-
~ sjons than White women and the occupations they obtain are’more tradttn%t:lly feminine (Gump
and Rivers, 1975). Several studies have found that Black women tend. to hawe higher aspirations . -
than White‘women (Thorp, 1969; Gist and Berinett, 1963;  Dreger and Miller, 1968). Ina 1943 -
_study, Thorp (1869) found Black, female high school students expressed higher aspirations than : \;\‘
Black males - C . a

One study suggested that the contnngencoes affecting occupatlonal chonce are quite different
* for Black and ‘White women. Turner (1972) examtned the relationship between various demographic, ,
developmental; and attitudinal variables and career expectations among Blacks and Whites. She found - ’
virtually no overlap in variables that differerftiated level of expectations among Black and White wo-
men. Among ‘Whites, htgh career expectations were associated with parental stress on competitive-
. ness and de- emphasis on.obedient behaviors,. equalitarian attitudes rfardmg sex roles, and a high,
. u'gcldence of dworce or separation among parents. 'High career expe tions among Blacks were
mdst strongly reIated to the perceived expectations of significant others. Black females who had
“higher expectations thought the important males in their lives preferred and their mathers expected -
. high work involvement. Turner (1972) reported that Black- women tended to want less work involve-
- ment than they expected, while the reverse was true for White women. She suggested that Black fe-
. -.male’s high expectations to work are indicative of their. sense of responsibility to others rather, than
* ‘the, outgrowth of occupational achnevement notivation. 'Scanzoni (1971) rea ached a simifar conclu-
‘§|on ) S\‘L \ T N ST C

mhlications for the St'atus Attainment Model : L &

\ l

- Two ma]or themes have emerged from the rergew of Ilterature concerning socnallzatnon of wo-
men,y (1) The first theme is that success goals are rhore ambiguous for women than for men. In the
present context, the most important aspect of this ambiguity stems from the dual emphasos on the : ,
impgrtance of occupational roles and' home-related roles for women. For men, success is clearly de-
fined in terms of occupational roles, but for women, both occupational roles and roles as homemaker -
d.mather are stressed. In fact, it is probably true that most females are taught to view Home-related .
roles as more important than occupational roles. {2) Tha_ second’ theme is that achievement goaIs are .
* more condmoned by affiliative motives for women than fgr. men: Hence one. m|ght expect that the LT e e
" opmlons of sngnlflcant others are more lmportant to females A r RN . Lo

'... --y'._

- ‘w:.,‘ In the foIlowlng subsectlons these themes are used to suggest hypotheses about the ‘caréer de- L
- cisions of females. In the first subsectlon the basic structure of the baseline model is leftiintact. Edu-o * .+
cational and occupational expectations are the ultimate dependent variables pnd the. independent var-
« iables match those used for males. Hypotheses are developed about the manner in which one might
expect the pattern of the effects of those independent variables to differ for males and females. The
second subsection considers hypotheses that explfCitly incorporate females’s expectations regarding -
home-related roles. The final subsection contains commentary indicating the limitations of the hy-

[
. W

The baseline model. The baseline model as represented in- Flgure 1 was developed for and pri-
marily tested on White males; nevertheless, it provides a convknient starting point for analysis of the
career expectations of females .Aga general proposmon it does seem likely that parental status, men-
tal ability, academic performance, and the opinions of significant others affect educational 'and occu-
patlonal expectatlons of females as is postulated in the baselune model The arguments justifying
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thls posmon are the same as those advanced in support of the model for males ‘and have been ably

. stated elsewhere (e.g., Sewell; “Haller, and Portes, 1969; Sewell, Haller, and. Ohlendorf 1970; Sewell

and Hauser, 1972; and Haller and V\(oelfel with Fink, 1968). Although the evidence is mixed, the

.. empirical work comparing status attainment medels for males and females cited in the early pages

of this chapter also lends some suppdrt to this general proposition. ‘On the other hand, given the = -

. differences between the socialization of males and females identified in the two major themes drawn

from the literature, it would bé surprising’if the magmtude of the effects of each independept vari-
able on educational and occupational expectations of females were exactly the same as the effects
-observed for males. The following paragraphs propose specific hypotheses about the way in'which .

- socialization differences between males and ferales are likely to be reflected in differentlal effects "

of the lndependent rlables on educatlonal and octupational expectatlons g . S~
If as suggested in theme one, home- related rdles are of equal or greater importance than occu- |
pational roles for women, then occupational ‘choice is. likely to be less salient for worrien, and there-

. fore, subject.to more uncertainty Uncertain choices are not Ilkely to be systematlcally related to

3

any variable. Hence, it is hypotheslzed that
Hypothesis 1: The effects of all |ndependent variables on the occupatlonal expectatlons for
- females i is smaller than the corresponding effects for males. ;
™

To the extent that education is |ﬁstrumental in prepgrlng/for an occupatlon this hypothesis should

’

- apply when educational expectation is substituted for occupational expectation as the. dependent

vanable (see Kerckhoff 1971: 36). Thus, it is also. hprotheslzed that:

Hypothesns 2 The effects of all independent variables on educatlonal expectatlon for females
_ is smaller than the correspondmg effects for males :
Since hypothesls two depends on the mstrumental roles of eduqation in preparlng for an. occupatlon
and education serves numerous goals not associated ‘with occupationalbfeparatlon hypothes:s twq
is not Ilkely to be as strongly supported as hypothesls,qne o, .
. . o e RS K3 ‘ .

: From theme two it'was. concluded that the oplnlons ef slgnlflcant others are probably more |m

,portant to females than to males. This premise translates |mmedlately into’ two specnflc hypotheses

* . that can be“tested with data’ avallable for th|s report

Kl

o Hypothesls' 3: The effect of slgmflcant others educatlonal expectatlons of students on the
Y L students’ own eddcatibnal expectations is stronger for females than for males
Hypothe'sis 4: The effect of s|gn|f|cant others’ oocupatlonal expectatlons of students own
' occupational expectations is stronger for females than for males.

Itis lmportant to rfote that the first two hypotheSes partially contradlct hypotheses three and ~
four. Hypotheses one and two lndlcate,that all'independent variables are /ess strongly related to
educational and occupational expectations of females than to educational and occupatlonal expec- *
tations of males; whereas, hypotheses three and four state that significdnt.others’ expectations of
students are more strongly related to females own educational and occupational expectations than

" is the case for males. Hypotheses one and two are assoclatqd with the general theme in the litera-

ture that females’ success goals are-more ambiguous than aré those of males, and hypotheses three
‘and four are associated with the theme that females are more highly dependent on affiliative mo-
. tives than are maIes While the hypotheses assocnated wrth these themes are partlally contradlctgry,

Le [ 4
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“itis not |mmed|ately"apparent that the themes stated in ée‘neral terms, are contradictory. One
might, therefore, inquire about the pattern to be expected in the data if both themes are true.” In- -
formally, it seems that if both themes are-true, then.all variables excépt significant other variables
should be less closely related to educational and occupatuOnal expectatrons of females than to those °
of males. The fact that the first theme tends to suppress the rélationship between s|gn¥f|caht other
“variables arfd educatlonal and occupatnonal expectations, and the second theme tends to inflate

: those relationships, suggests that'significant other var|ables should be related to-educationgl and -
0ccupat|onal expectatuons df females to. apout the same degree as.is the case’ for males.” . f

_ lelted evudence was presented suggesting that Black females ar’/as htghly depengent 'on s|g S
nificant other¢ as are. White females, but that Bldck females are probably less ambivalent about, oc;
cupational careers than are White females. Four hypotheses may be drawn from this evidenice; if -

* Black females are less ambivalent about occupational careers, then one would expect that\ 't

_ Hypothesls 5: All independent: variables affect occupational expebtatlons for Black females .

s ' more- strongly than they affect occupatronal expectatrons for- Whute females

To'the extent that educatron is. mstrumental in preparmg for an occupatlon one would also expect

that: . .

i .

»

*Hypothesis 6: All |ndependent varlables affect educatlonal empectatlons for Black females L
K more strongly than they affect the educatronal expectatrons for Whute females.

Sf Black females are less ambivalent about occupatlonal careers and Inke White females, they a\e\
more depehdent on significant others than are males then it-is reasonable to hypothesrze that:

Hypo'thesis 7: The effectipf s|gn|f|cant others’ educational expectations of students on the
Lt © . ., “students’-own educatlonal expéctations is hlgher for Black females than for

' % ‘other’ subgroups L N : :

Hypothesis 8: The effect of- slgmfrcant others occupatronal expectatlons of students on the
. students’ eown occupat|onal‘expectat|ons is hlgher for Black females than for”
fe other subgroups. . v
" These hypotheses regardmg Black females should be considered hughly tentative. First, understand-
‘ing of the effects of racial discrimination on the status-attainment process is limited. It is possible
that discrimination, by restricting tl’re range of occupations open to Blacks, renders occupational:
plann|ng among Blacks less salient’ than for Whites, If this speculation is true, then one would ex-:
. pect lower relat|onsh|ps between all independent variables and occupational expectation for Blacks,
thus tending to negate the above hypotheses. dly, available data do show uniformly lower
* relationships-among statis. attainment variablgs for Black males than for White males (see Curry,
et al., 1976; Porter, 1974; Hout and Morgan; 975)jitis likely that these results also occur for fe-
males If career planmng is less salient for Bla s of both sexes, then Black females should be com-
pared to Black males rather than to the camparlson groups indicated in hypotheses five through
elght At .

' . .5 ‘\-, "

Hng-gg[egr exggctgtlon, In this report the term home-career expectatlon is used as a con-

ient shorthand indicating the degree to which females expect to emphasuze occupatlonal roles
aséompared to home-related roles.: High values of the variable reflect emphasis on occupational

The intent of t/hm.subsectmn is to develop hypotheses about females’ career planning that

mclucf home-career expectatidp.

[N
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Slnce strong emphes:s’on homemakin’g and child care is. undoubtedly detrimental to achteve- v

~ ment in démandmg, high status occupetlons women placmg a strong emphasis on the importance |\ & .
* - ofthe hoine should choose lower-prestige occupatiofl than women de-emphaslzmg the horie.. Thls L
a -~ argument is expressed in the foIIowang hypothesw - . - .

vaothesls- 9: Home Weef’ expectatlon is- posmvely related to Occupatlonal expectatlon :_ con
S _for, femafe ceteris. paribus. BT . _
.\A

' If emphasls on the home is associated:with, early marrlage, and to the extent that edUcatlon |smewed
as mstrumental to occupatlonal achrevement the precedmg hypdthésls should’ also apply ‘to. educe- ’
‘ tlonal expectatlon Thus lt is postulated that s C.
)’ . o M '. - - .‘ ) - . . . .
_'Hypothesls 10: Home -career expectation . |s posmvely related to ed@ational 'expectatio'n fo[ "
. . females, ceteris par/bus i ’ _
L For those females who do emphaslze o(:eupetlonal roIes (i.e., score high on. home-career ex'pectation), <o
*,-:., " occupational choice should he less random than for females in general Th'is argument suggests the
R {followrng hypothesls o L e C :
. s s v
HypotheSns 1 1 Forfemales scoring high on home-career éxpectation, the effects of all in-
dependent variables on occupational expectation' should more clésely approx-
- imate the effects observed for men than is the case for all females comblned

Parallellng the connectlon between hypotheses pne and two, to the extent thet _education is viewed .
as instrumental in preparing for an occupatlon hypothesis eleven should also apply to educatlonel L
expectation. I P . CSiita
: S Ew ' g - PR
Hypothesis 12: . For females sconng hlgh on home -career, expectatlon, the effects of ‘all Ede- R
‘ _pendent variables on educational expeetetlon should more closely approxi-
L mate the effects observed for men than is the cese for all females comblne&
) ) ‘ 'll‘ C ' ¢ ' d
"";"55_"_; ff as suggested by the tWD themes drawn from the literature, the relative |mportanoe of home-related
.roles and occupetlonal roles i is the object of important career decisions among females, and females

A' are hlghly dependenton the' oplnlons of significant others, then the following hypothesrs is suggested

: . : Hypothesls 13 The home-career expectations of slgnlflcent others for girls shouId affect the
: ‘ - home-career. expectatlons of the glrls for themselves <

N
{

Commentary At least two reservations must be expressed about these hypotheses First, the
evidence supportlng the premlses (i.e., the two'major themes in the literature) from which the hypo~
»~ theses were drawn is slim. This is partlcularly true of the hypotheses concerning Black females ~ ~ = *
(hypotheses.5 through 8). Secondly, the Ioglc connecting the hypotheses to the premises is lnformel -
hence, the relationships between the hypotheses and the premises remains imprecise and undoubtedly - }
rests on unstated assumptlons Emplrlcal tests of the hypotheses therefore, will- nbt be consldered
tests of the premises. A
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1'l‘he number of “predetermined" variables omitted from the equations for edueetional and
. occupational. expectations did not equal or exceed the number of endogenous variables retained o
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P « " CHAPTER IIl
i ' METHODOLOGICAL PROCEDURES *

: “ lntroductlon .

This chapter is divided into four major sections: (1) descriptron of the sample; (2) ideritifica--
- tion, selection, and development of variable instrumentation and operatuonallzatlon (3) data col- .
o lection prooedures and (4) analytic procedures 1 .

The Samgle

, The sample is balanced by race and school; Black and White subpopulatlons within each of '
the 14 schools that participated in the study were treated as a strata. However, within schools num:
- bers of each race were sampled only it the' corresponding racial subp0pulat|on were large enough to
- perrhit sampling. .For example, in a school with three White sophomore females, no White subjects
"~ would be selected Four of the partlclpatlng schools had too few Blacks to sample and two had too
few Whites: ,

A sample balanced by race allows between -race comparlsons of relationships between varlables
since a large sample size for each group is assured by the stratrfled sample However, by definition"
" aracially balanced sample makes it impossible to have a representatwe sample in which the pro-
portlon of Blacks in the total sample reflects thﬁroportlon in the population.

- lmtrally, a list: of all sophomore females, within each of the high schools participating in the
_ study was compiled, separately for each race. A table of random numbers was then generated on.
~the basis of the number of females in the 'sophomore class of each high school. A subsample was
 selected using the appropriate table of random numbers from each race-school group. Approxlmately

- twice as many students as were required for the'sample were selected. As students were selected,
they were numbered sequentially beginning with the first student selected. Once this procedure
was completed, the samples of each racial group in each school were selected from among candidates

~_in the'list. Upon identifying this primary sample from each school, consent forms were mailed to
the parents of selected youth.: If parental consent were: granted the child was confirmed as a partic-
ipant in the study. For the relatively few cases in which parents did not allow their child to partici-
pate in the study, replacements were selected from the remaining names on the list. This procedure
‘insured that there were 150 Black females and 150 White females in the sample at the time data col-
lection began. After attrition, the sample included 119 Blacks and 127 Whites. (See Curry, et al., 1976,
Chapter llI for a description of the male sample) ' . ‘

. In order to test the representatweness of the sample distributions of selected demographic
characteristics of the parents of the students in the sample were compared to the Census, matching
as closely as possible on age, marital status, race and family compositions. 2 Sample data were com-.
pared to data from the Columbus metropolitan area; the Columbus SMSA, Franklin County, Ohio;

. the North Central Census Region SMSA's, and the aggregate of all SMSA's in the country Full
details of these comparisons are reported in Appendix A; in summary, dlscrepancles between the

19 ' ~

.N’
:‘;D




"

y

Iy
(3‘ .

sample‘and poplilation pfoportions are generally within margins;that may be attributed to sampling
error, except {Hat non-intagt families are over represented in both samples of females. Possible effects
‘of this over répresentatjon ofi the findings cannot be fully evaluated with available data. ‘However,

é»» - some efforts to assess fessible effects will be reported in the next two chapters. R

“ IheVariables: Instrumentation and Qoerationalization - v
, . The selection of variables was shaped by the primary objective Qf'ihe‘ research—identifying the -
_ sources of interpersonal influence on the career-decision-making précess of:high school youth. Time -
- and funding constraints precluded extensive measurement work; therefore, variablés were salected 1
that past research had identified as important to the career-decision-making process, and measure- '
.~ ment was based ? the best available operationalization, in the judgment of the authors, reported in
- the professional literature. . = ' S T "

¥

f . - i 1 - .
‘

'The.r‘néjc‘)rity of 'instr,ume"ntation had ,previOusiy' been used m the first'stage,,of'this projéct to
collect data from the male samples. Student reactions to the stimulus items used in the study of -

+ males convinced the staff that little modification would be required for the female study.. Some o
minor.changes in wording were made, however, to reflect the shift from male to female respondents.
For example, feminine pronouns were substituted, where appropriate, for masculine pronouns, but -
the content of the items was not significantly altered. . In addition, several new questions were in- .
cluded for females. These new items had been used in previous research, and it was assumed that

“they would not have to be altered for the present study. -

o . The new items focus primarily on attitudes toward. home and family roles of women.. Several
.+ questions were asked of the daughters. Thess include expected age at-marriage, fertility plans, per-
ception of how much independence a woman has in American socjety,-and several questions regard-
the relative importance of paid employment as comnpared to homemaker roles. Both parents of each” o
girl were asked questions paralleling those asked of their daughters. For example, parents were asked - - -
to state the age at-which they expected their daughter to marry.” In addition, each mother was asked
to list her own age at marriage, her own history of combining paid employment and homemaker roles,
and her speculation about how she would combine paid employment and homemaker roles if she were
_to choose again. « - L o R
Not every variable appearing in the questionnaires is used in the repért; for easy reference, those -
. thatdo appear in the report are listed and briefly defined in Table 1. More detailed, operational def--
* . initions of each variable appéar in Appendix B, and the questionnaire items used in each operational
definition appear in Appendix C. - S o ' ' R

t
'

Referring to Table 1, if carger planning is somewhat broadly defined there are four-career plan-
- ning variables—daughter’s expected age at marriage (variable 19), daughter’s home-career expectation
(variable 20}, student’s educational,expe’ctation‘“i@'r‘iable 34), and student’s occupational expectatign
(variable 35). The constructed adjective, “home-career’” may require some clarification. - In this-re-
port it is intended to indicate the relative importance of paid employment as compared to roles in
the home such as child:eare, housekeeping, and conjugal roles.

The term significant other réfers to persons such as parents, teachers, and peers who may in-
fluence attitudes, beliefs and behaviors of the youth. . In this report variables involving significant
others’ attitudes and behaviors relating to the students’ career plans are referred to as significant
other variables. At.least one significant other variable corresponds to each of the career planning

’
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. » ""'Verllleblie'Ntt"r’te'"'.l.' o 'Mnemonie |
I Parentatsoclogconomic: 2. .« SES The everege of the fethersoccupatlone| status the fstherseducetron
Codates : endthemothereeducetlon hreriebles23end5)
2, Fethersocoupetionel o - FO The status of the fethersocoupetion at the tme of the mtervierr as
o detws \ L deﬂnedbyeDuncenSElsoore e
t . S, . , . . ( I ) K
3 Fetherseducetlon o - FE ’Fetherseducetlonel etteinment-besed on the number,of yeersend Y
“ o o type of educetion completed ' .
o | S D ,
', ,Mothereoocupqtronel N The etetus of the mothersoccdpation if she Ws workingetthe tlme
ot T ofthelntervrwv,esdeflnedbyeOuncanSEtscore ’ |
D Motherseduoetion . o OME Motherseducetronel ettelnment—based on the number of years end .
oo S ftypeofeduoetronoompleted R T i

6. " Mother'swork status o '. MWS ‘r Composed onthree cetegones rmotherworking ful tims, mother .

N | RIS woring art e, e mother ot worig B
o A Familysite “ - o S -' The numberofchlldren in the family, rncludrngthe'respondent -
| -‘ LS Numberofbrothers L '#dRO_' Thenumberofbrothersofthe respondent SR
9 | Numberofsrsters l#SISv' . The numberofsrstersofthe resppndent R C ) -
10, ‘Famrlytype | | | A'AFT- | Composed of two catagories: rnteothome fie, both perents iving |
N ‘ oo - in the home) andbroken home. he oneorboth perentsnot living
; _in the home) , o
:.' 11, Mentafabilty s B | MAV' X: IOasmeesuredbythe I:tenmon Nelsontes't - | |
. 12..-‘Aoede '," | AP Grede porntaverege ofacedemrc subrects taken fromschool records

TR Father's expected ageat

| ‘ : TAM L The age at Which the father expected hrsdaughter to get merned
B mrriage for daughter ;o

asexpressed bythefather
The father's expectetron of his daugher regardrng the relative
emphasis she willplace on homemaker and wark roles as an

* adult _esexp.ressed bythefather .\, !

M4, Father's home-career expecta:,
tions for daughter
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fon & expressed ’oy the father

Tah 1-Conttnued Sy
Varlable Name | ~ Mnemoic » Definitlon"
15 'Father'sfgeneral home- FH-CG  ~ The fathersattitude towa‘d the relative |mportance of homemeker
., career orientation' | ~and work roles for Women in general as expressed by the father
*16 Mothersexpected age at . MAM | The age at whrch the mother expected her daughtetto get
marrrage for daughter - T : married, s exprasjd by the mother ) -
"7, Motherthome career - o MH-CE  The mother's exp tation ofher daughter regardmg the -
" expectatron for daughter ~~ relative emphasis the daughter will place ch homemaker -
B S R PR o and work rolesesan adult; esexpressed by the mother -
"8, Mother generel home career . MH-CG  The mothersattltude toward the relatwe |mportance of.
., Orientation '~ - . ~ homemaker and work roles for women in general s ox-
- ,'-, o - _ ‘ " pressed bythemother . .
*19. Daughtersex edage - AM - The ege at whrch*’the daughter expected to get marrled
"atmarrrage g‘ g LA A e
*20. Daughtershome career H-CE |, The deughtersexpectatron regardmg the relative emphasrs :
' 'expectabron | o she: erI place on homemaker and work roles as an adult
2, Daughtersgeneral home: - ‘H-CG The daughtersattltude toward the relatrve |mportancc of
. career expectatron, “ o homemaker and work roles for womenin general
‘22, Parentseducatronal expecta- | \E-EI; . Theaverage of the mother’s ahd fatherseducatlonal expecta- o
- tjonfor daughter/son t .. tionfor daughter/aon (see variables 23 and 24) '
23. .Fatherseducatronal expectation ~ EEF The level of educatlon that the father expectedpf his-
~ for daughter/son - ‘ ' " daughter/son—based on the number of years and type of
R , “education, asexpressed by the father.
24, Motherseducatronal expectatron EEM. «  The Ievel of educatlon that the mother expected of her
for daughter(son y daughter/son—based on the number of years and type of
o o . education, asexprewed by the mother . B
25. Parent's occupational expecta: . - OEP The average of the mothersand fathersoccupational statirs ,-
+ tion for daughter/son | R expectetron for daughter/son (see varlables Band27)
26. Fathersoccupatronal expecta-. OEF. The occupatronal status expectatron (measured by the Occu
& for daughter/son ~pational Aspiration Scale) that the father held for his daughter/
e 33 |
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27 Mothersoccupetlonel expectee COEM The accupational status expectation (measured by the Oceu- |
tlpn for deughter/soh R ~ pation 7LAeplretlon Scale) that the mother held for herdeughter/ ',
B o e _sonesexpressedbythemother T .
f28 Aggregetepercelved signrflcent - PSOE(\ " Theaverage of the encouragement to attend college recewed frjm
other verleble for educetlon | ~*parents and from teachers and of peer plans to attend college,
- ‘X A e 'reported by the student (see variables 29, 32 end 33)
20. Percaived parents’ educat.ionel ' UPEE - The average of the  encouragement to attend college received from'-
.encouragement - o ~ . 'the mother and from the father, esreported by the deughter/son
« W e lseeverlebles30end o o
30‘ Peroerved fatherseducatronal FEE - Theamount of encouragement to attend college received |
encouregement -‘ ,- e from the father, as reported by the daughter/son
o ) N : ' ’ o . . v N
3. Peroerved motherseducetional - MEE'- | The emount of encouregement to attend college recerved )
- encouragement - R | fromthe mother as reported by ‘the deughter/son o
32 Percaived teachefs’ educational - VTEE E The amount of encouragement to attend college recerved
- encouragement o from teechers, as reported by the student |
2, Porceived peercollege plans '. PP " Based on the proportron of the studentspeers whq plennedz‘h
B e . ' gttend college,esreported by the student and not by his/her peers -
34, Student'seducational . .. EE The level of education that the student expected to achieve, & °
-expegtation L. based on the number of years and type of education -
36, Student’'s dccupatlonel o OF "' Thestatusof the occupatron (in Duncan SEI scores) that the .
.. expectation . o {‘ student stated she/he expected to enter
3. Rce * RACE-.  Therace of the student, Black or White
7. Sex | - | SEX The sex of the student, female or male
— _ 1
*This variable was not collected from the samples of males §nd their sighificent othes. .
Q | (
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vanables listed in the preceding paragraph For example parents educational expectation for
" 'daughter/son (variabi@“22) corresponds to student’s ‘educational expectation (variable 34). Inall,

" there are 18 slgmfrcant other variables (varrables 13 through 18, and Variables 22 through. 33)

There is one additronal category of varrables that will be frequently referenced throughout this °
report. The first 11 variables are exogenous variables. The térm-exogeénous variable comes from the
econometric literature and refers to independent variables that may affect other variables in a-system
of variables ("’endogenous’ variables) but are, themselves not, affected by any other variable'in the . -
system. Parental status (vari dable 1) and mental abrlity (varrable 11) are the mostimportqnt exqgén- .
ous vanables in th|s report _ ' o el ;:{4 i

 There are three |mportant dlstlnctlons among the slgmflcant othef variables‘ (1) Slgmfloent
other variables that were measured by asking the student, rather than the sugmficant other, for.the -
students’ perception of the significant other’s attltudes beliefs;or behaviors are referred to in this
report as:"perceived” significant othet varjables (see variables 28 through 33). In contrast, “‘objec-'

.. -~ - tive” significant other variables were measured by asking the significant other for the desired mforma- :

. . ‘tion‘(see variables 13, 14, 16, 17, and 22 through 27). (2) The distinction betweer' significant. other’,

' expectation of students and encouragement: offered to students is.also important. Significant other .
expectation denotes the realisti¢ appraisal of what a.significant other thinks the student will do (see .
variables 13, 14, 16,17, and 22 through 27) whereas, significant other encouragement variables in-

~ volve the degree to which a sighificant other attempts to persuade students to believe or act in ac- .
cordance with the significant other’s wishes (see variables 28 through 32). (3) Flnally, significant
_other variables may differ according to whether the significant other’s attitude or behavior refers to
the student’s educational plans (variables 22 through 24, and 29 through 33), occupatlonal plans
¢ _ (varlables 25 through 27)ﬁr home -career reIated pIans (varlables 13 14,:16, 17) .

N Prior 16 data collection, all lnstrumentatton was submltted toa standard review withln the
- National Center fo' Research in-Vocational Education. The review consisted of two phases. The
. first phase was a technical evaluation, and the second phase was a review to insure protection of.
human subjects. Additionally, the program staff carried out a separate evaluation; each instrument
was reviewed by Center staff members who were not worklng on the project for clarity and read-
' ab|I|ty at the high school sophomore Ievel ‘Wording revisions that did not change content were made
in response to the Judgment of these staff

' j.,,Data Collectlon

t

Data collectlon proceeded in two phases (1 collectlon of data from the students: |dent|f|ed
as part of the primary, sampIe and (2) collection of data from the students’ parents. In the first phase
all of the students sampled in a smgte school were surveyed as a group in two, four-hour sessions; the
two sessions occurred on successive days AIthough students were brought together as a group and |
given questiohnaires to complete, an interview team was constantly available to monitor progress
and answer questions. - No questions were permitted, however, during administration of the- Henmon-
Nelson intelligence test and the Edwards Personal Preference Schedule. These exceptions were made .
because both instruments are standardlzed schedules requmng unassisted responses

"~ Several steps were taken to help assure the mtegrrty of responses to the questlonnalres First,
each subject was.paid eight dollars. for partrcrpatlng in the study. A second procedure was to match,
as closely as feasible, the race and sex composition of the interview team td that of the group of stu-
dent respondents. In two of the fourtéen schools, however, this matching was not exact. In these
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two schools all of the students were Black and the interview team was composed of two Black in-
terviewers and one White interviewer. The intent of the matching was to promote rapport between

o ‘the interview team and the students. To further assure rapport, an attempt was made-to involve all

members of the interview team equally in the presentation and administration of instruments. While
_differences in presentation of self among interviewérs may have resulted in differential involvement,
the rapport of the students did not appear to be affected. A final strategy employed to assure the -
-quality. of the data was to conduct a briefing just prior to administration of the questionnaires.- . The'

- students were informed about the purposes and objectives of the research, the |mportanoe of honest

~ rents who did not respond withii

~ who received a q

responses, and the potential impact of the research on education. 4

The second phase of the data collection was to coIIect |nformat|0n from the parents of each

| participating student. At the end of the first day of the student sessions each responderit was given

a packet containing questionnaires for their mothers and fathers,and asked to return the completed

- . questionnaires at the begrnnrng of the second session. Those parents who were not able to complete
- ‘questionnaires on the evenrng they were taken home, were encouraged to complete them at their.

, addressed envelope included for that purpose. Finally, pa-
r weeks of receipt of the questionnaires were-contacted by per-
“sonal interviewers in a final atte -gain completion of the parental questronnarres This tech-
nique resulted in a relatively hi nse rate from parents. Table 2 indicates response rates of
» mothers and fathers by race and sex of the students. Much of the difference in the response rates
between the two studies is due to the lower response rates of the fathers of Black females. One
would expect this result, however, since more nonintact families were sampled for females, especially
-for Black females l';zee Appendix A). From those parents that were available in. the home, the response

.leisure and return them in the stam

rate was consideraply greater than the overall response rate. Over ninety-five percent of the parents
|onna|re returned a compIeted questronnarre o S e

: o TABLE 2
‘ RESPONSE RATES OF PAl}ENTS BY RACE AND SEX OF STUDENTS
Parents of Female Studanu Parent: of Male‘ Students

~.. Race of .
Student "F_athers ~ Mothers . Fathers . Mothers
Black . 50.4% . 807% 3%, 90.5%
White gl.9% - 921% . o5%x . o55%
. Total for both parenﬁts K , '- - S
and both races . ' 76.6% + 85.8%
Method of Analysis | B L~

. i
Srnce the purpose of this research is to mvestrgate systems of relatlonshrps among variables, a
casual imagery is of considerable, hueristic value.® Path analysis is therefore used as the chief ana-
lytic tool. Throughout the analysis ‘'standardized path regression coefficients" are reported. The
' term standardized- path regressron coeffrcrent is used to distinguish them from path coeffrcrents or
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" path- regrasslon coefﬂclents Both path coefflclents end path ragrmlon coefflclentn sot Ilmita on
comparability of models. The former allow comparison 6f effects across variables within a subsam- -

. ple but do not permit comparisons of effects across subsamples. Path-regression. coeffiqlents permit
» . comparisons of the effect of a specific variable across subsamples, but unless all variables ate measured.
~ on a commori scale, they do not allow comparisons of effects across varlables within subsamples (see
Wright, 1960; Duncan, 1966; Land, 1969;.or Hotchkiss, 1976). Standardized- path- -regression coef-

~ficients, by setting all variables to a common scale across all subsamples, allow simultaneous com-
. parison of effects across variables and subsamples, Detailed dlscusslons of this prooedure are aveil-
- ablein Cur’et al., (1976) and Hotchklss (1976) E > b

Throughout the analyses itis assumed that the elgebreic form-of the structural eq atlons is lin-
" ear, ihere is ample precedent for this assumption in the status-attainment llterature ractically. every
study in that literature assumied linearity {e.g., Séwell,.Hallér; and Portes, 1969, Duncan, Haller and i
Portes, 1969, Duncan Haller and.Portes, 1968; Hauser; 1972; Porter, 1974, Alexander and Eckland,-:
1975; Woelfel and Haller, 1972; Featherman and Hauser, 1976;.0tto, 1976 Hout and Morgan, 1975;
. " - Williams, 1972; Picou and Carter, 1976; Kerckhoff and Huff, 1974; and Sewell, Haller and Ohlendorf,

1970). In addition, tests of the linearity assumption have not.shown sngnfflcant departures from hn- PR

" earity.in status attainment vanab!es (Gasson, aller and Sewell,.1972 and Wilson and Portes, 1975).
" |f the linearity assumption'is wrong, however, nships reported in this monograph will under-
state the true degree.gf relationship. More importantly, the descriptlon of the process will bei iner-

_ ror. Neverthieless, the authors’ Seheve that the linear assumption is defensible for two" reasons: (a)
o Past research; cited above, has shown little evidence of departure from linearity.  In addition, the -
. ...authors’ experience with exploratory calculations in the past indicate few important departures from .

~linearity. (b) Linear equations lend a parsimony to the analyses that is essential. There are hteraﬂy
_infinite ways that data can depart from linearity. To test for all of these, ANOVA designs including -
“all higher order interactions are necessary The sample sizes for th|s report are not sufflclent to per- .
mit such analyses . e : : : .

Path- coeffncnepts were caIcuIated from correlatlon matrices in whlch each correlatron was based
' on cases without missing data for either variable. Hence, different correlations in the same matrix -
" may be based on different numbers of observations. Such differences were generally minimized, how--
ever, by substntutlng the daughter's or son's reports of parental status in cases where data from the
parent was missing (see Appendix B). :
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" VThis chapter is & moglified yersion.of Chapter three in Curry et al., (1976). The methodology

- used here is similar to methodgiogy’ used in the Curry et al. (1976) since the present report about
‘females is an approximate replicstion of the earlier §tudy of males. However, the methodological
considerations for the.comparison a¢ros studies-(males vs. females) is outlined in this chapter. Also,
_ the procedures dealing with the homg:career orientation items unique to the female study are pre-
C.septed. et F LT
R 2pgrental data was gathered from parents, not from students. This procedure is described in a -

- laterseetion. _

of the summary census tables..

s 3‘SMS:"A" ‘refers to the SténdqrdiMet:ropdiitan Statistical _Area..‘ The term is definé_d in any v_olume '

'fo;thistypeapproacni\q_,minority research. =~ =~ ) g

4pjcou (féi?).‘has-bifesented a detailed argument from the perspective of theory and research

S The term casual imageryis employed in.recognition of the impossibility of est’abl_ishih_g c‘édgé, g

in the literal sense, in empirical work. -It-is outside the scope of this report to give a detailed review

of the controversy sutrounding the concept of “’cause.”  The reader is referred t6 any number of

* - sources dealing with the rieaning of cause, (e.g., Cohen,and Nagel, 1934; Simon,1957; Bunge, 1959;
-'Nagel, 1961; Blalock, 1964). - ' P i : o
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CHAPTER IV . L
ANALYSISOF Tl-IE BASELINE MODEL ., C -

'lntroduction * ¢ . - .

I . . . . ' T R

v

" “This chapter and the next chapter oontaln the empirical results of the study. Thls chapter fb- N
' cuses on comparisons of severak versions of the baseline model (Figute 1)-for males to tié’same mo- *
"del calculated for females. Recall that the model was developéd forghales and'primarily tested on
- samples of males. The intent of this chapter is to detbrmine to what e‘nt the baselire model can
be applied to: females The baseline-model, however, does not.account™or the special’ importance of ~~ :
home-career | expectatuon to females that is. hypothesized in the Iiterature ‘The next ohapter there- o oL
fore focuses on home-career expectatlons of the female samples. | . .

v

© Al analyses in ‘the report are conducted separately by raoe this. analysls strategy is based on the

- fmdmgs of the study of males. In that research Curry-and associates (1978, Chapter V) found that -
. Black and White males demonstrated sufficient differences in the career-decision- making process to
‘warrant continued control for race. " , '

Throughout the remalnder of the feport the variables are referred to by shortened approxlma-
. tions.to the variable names llsted in Table 1; this is-done to improve readability For example, ‘‘stu- P g
/. dent’s educational expectation” is frequently ;,eferenced simply asteducatlonal expectation, and, . L Y
. “Parents’ educatlonal expectation for daughter/son” is frequently referred parental educational . - e w
" expectation.” To avoid amblgu ity, howevér, reférenices to ‘a variable are f uently accompanled by %
N the-correspondlng variable number contalned in parentheses following each variable name. The’
variable numbers match the asmgnment of mnmbers to varuaples in. Table 1 and in Appendux B.

The data in this ch‘apter are relevant to the flrst eight hypotheses proposed |n chapter l1=hypo-
. theses regardlng sex differences in the miagnitude of effects of the mdependent variables in the base-
... Jine model gh educational and occupational: expectation (34 and 35. )1 The next three secxions of DU
. the chapter present the basic data and discuss i issues that are not directly related to testmggtﬁe hypoth- - Y
eses. The first of these sections deals with selectlng an’ apprdpriate set of.exogenous vahables ffor use ' ,
Jn:estimating educatignal and occypational expectations of females. The seécond section tar parestwo  ~ - ua,
-versions of the baseline model—one based on a significant other variable operationalized by data col- 3
lected from students and one based on- sugnlflcant -other variables measured by data colleoted from
sim[ficant others.. The third section presents a refinement of the model based an data collected
from slgnlfuéant others. After pl'esentatuon and discussion of the data, a section is devoted to com-
parlsons of the hypotheses to the empirlcal results. A f|nal section summarizes the fmdlngs -

A I

| Exogenous"'Variableé" L P B R , im0 DT
: 1 o < . SR

o _;-'a- :

B “This section examines the relatuonsh;p between several e\xogenous variables and the ultlmate

dependent varlables—~educat|onal expectation (34) and occupational expectation (35). Two;purposes B

. are served:  (a)* establish a set of .exogenous variables.appropriate for females that can be used as con- Lol
trol variables in the subsequent analyses of slgnlficant other influence on educational and occupatronal Ly
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+ , expectation, and (b) estimate the total-effects of the exogenous variables on educational and ogcupa-.: .-
- «tional expectation.. The analysis begins by ¢onsidering the exogerigus variables used.in the study of ... 7’
' males—parental status.(1) and mental ability (11).- The analysi is then expanded by adding family
type {10) and family Size (7} to the set of exogenous variables, and by disaggregating the index of
parental status. o A

Ct. g 0w 2y <Table 3 presents standardized-path-regression coefficients for the case in whléhﬁgrental"statds o
© i ’ahd ‘merital ability comprise the sbt of exogenous .y'aria,b,les,.2 For males, the’exogenous variables. v
. " drerelated to the dependent variables, although the relative importance of status (1) and mental Hag
o ability (1.1) differs.for Blacks and Whites. The effects of.status on both edugitional and occupational
~+ . expectation are of similar magnitudes for Blacks and Whites, but the eftects of mental ability are sub-
*ntially’greater for‘White males than for Black males, whichever dependént variable is considered. -
il . . : . : ot ' . . O

.

TABLES

'STAND ARDIZED-PATH-REGRESSION COEFFICIENTS FOR * T
_REDUC7 FORM EMPLOYING TWO EXOGENQUS VARIABLES' © - ’ '

| . FOR RACE/SEX SUBSAMPLES o
woiox’ | B e \ *. | Exogenous'Variables \ : B
- . Race/Sex . | Dependent * <[ ' . S

v ' . . : ) -V L 4 - . L, oy . i \. x N P
S feo| Black T EE (34) 3310 - | Lt a4 | 024
. Females . o o] T e
(n=107) OE (35 | & 208+ [ 134 | ..443 " 040
CEE(34) | 204% | 268 .| .1ee* °
|~ OE(35) 074 | 31ar " 002

LEE34) | .03+ / 2 ., 338 | ar2e

OE35) | —.041 | 098 .| g3 | e |

o] white EE(34) | .-~.327+ | 260* | 4s9* | 337+

f n=13n | 0E@S) | —as5t | 2440 o | asze o | eee Y. |
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oA L'For Black femalee, 6n the other hand neither eduéattonal nor oe?patlonal expectation (34 e
" and 36) is cloeely astoclated with the exogenous variables, This is shown Table 3 by the weak
3 .and nonsignificant standardized-peth-regression coefficients and multiple coefficients of determina-
tion for Black females. The educational expectations.(34) of White fet;neles are associated with the’

_ “axo@enouis variables to much the sa Y  degree and in much the same maéniher as for White males. ‘Fhis :
* . is not the caseé with occupational. ex ition (36), lllthpugh the relative effect of, SES (1) and mental
. ability: (11) is slmller for White males' ind -White females o _

While the pri mary pumose of: thig poi't dpaa not :allow extended exploration of exogenous R
variables, two variables examined in-the report’ Qn maies are given further attention—family sizé (7).

., and family type:(10). These variables did not prove to be-of sufficient impact to be keptinthe- . & -

" models for males (Curry, et al., 1976), but female expectations may demonstrate different patterns S -
of asgociation. ‘Additionally, the large: numbér. of nonintact families in the female sibsamples rieces- ~ .~ '~ - -
sitatey investigation of the impact of family type on the dependént variables (see Appendix A of this e
report). Table 4 presents the expanded model including the additlonal exogenous variables for the S

- four race/sex subsamples , -y , . . T o

TABLE 4

] ST ANDAR ZED#PATH REGRESSION COEFFICIENTS:EOR, i

7.0 EDUCATIONAL AND OCCUPATIONAL EXPECTATIONS *, ’
..« 7« INREDUCED FORM EXPANDED TO INCLUDE FAMILY
‘ e ~ SIZE AND' FAMILY TYPE ‘
s SRR - Exogenou: Variables
Race/Sex .. Dependent RS SR : ; 5
bsample | Vafisbles | Intercept - SES (1) * ‘MA-(11) . FT(10) | RZ °
Black EE (34) 355* }° 072 | o049 |-204 }.035 ' | 071 - -
'" Females " . | . ) :
(n=119)] OE(38) [ .271* (133 064 =115 | -.007 "
.Blagk' | "EE(34) | 257 | .247* | ‘aesi:|-.081 " 119
Males . . . Ca i e . . ‘, . , ce ‘x : “ .' o .
(n=17)" OE(36) |. 131 | .207* | 092 [ -.075 -128. ,
White ' | EE(34) | ~411* [ 284* [ 340*. | w091 | 025 . | 319% | o
Females g : i I T T B
(ng127)} , OE(36) | ~.046 | '.098 .| 194" |  .002 - 006 - 069 ..
N . t - ‘ et . £ , ' C .‘ . ’V‘:. .‘)‘_.:' .«d ,',.'.’.. ' -*_-_‘1. . .
White | EE(34) [.—343* |. 254 | .432* | -121 004~ | mAeer | .. .
Males | = e » e P
(n=131)|" OE(35) | —259 - | ' 230 | ..386" __‘."J-—.gzzf' | 298 | .30%5, TR
* *p (Coetficient éﬁ,véi.osfg(o‘q.e-tail test) . oo R R
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Addition of the two new exogenous variables has not materlally affected the results. Although

the coefficient for famnly size (7) on educational expectation (34) for Black females is significantly
negative, the increase in the coeffncnent of determination is small. While an increase of nearly 300
percent mnght be viewed as large, it is the opinion of the authors that when such an increase is ob-

‘tained by raising the coefficient of deterinination from .024 to .071 the result is of little substantive .

- importance, particularly when statistical significance is hot achieved by the increase. The only'other

significant coefficient for family size or family type |s that between family size and occupational ex--

pectation for White males. - Hence, it is concluded that family snza and famnly type can safely be ex-
cluded from subsequent analyses. -~ . '

It.is also possible that the model for females is significantly more accurate when socioeconomic
status is disaggregated intoits component parts—father‘s occupational status (2), father seducatnon
(3), and'mother’s education (5). The coefficients for the effect of father’s occupation, father’s edu-
cation, mother’s education and mental ability on educatlonal and occupational expectatoon (34 and

' 35) are presented in Table 5 :

TABLE 5‘

'STANDARDIZED-PATH- REGR“SION COEFFICIENTS FOR |
REDUCED FORM EMPLOYING DISAGGREGATED SOCIOECONOMIC
. STATUS AND MENTAL ABILITY AS EXOGENOUS VARIABLES

FOR BLACK AND WHITE FEMALES

. \ ) Independent Variables
Race Dependent - - :
Grouping | Variables | FO(2) | FE(3) | ME(5) | MA(11) R2 | Intercept
Black. EE(34) | .114  |-.139 196 106 105 | .328* -
S ' ‘ . ' '
. Females OE (35) .090 —-.125 .225* 105 .082 .284
White | EE(34) | 123 | —o11 221 | 360t | 328 |-.397"
Females | OE (35). | — 234% 189% 135 218+ [ 127+ |-.001

*P (Coefficient=0) < .05 (one-tail test)

~ Disaggregation of socioeconomic status increases the coefficients of determination for both

female subgroups (compare Table 5 to Table 3). However, the pattern of statistical significance of -
the R-squares remains unchanged when compared to the model employing aggregate socioeconomic
status (1). The lack of statistical significance in the coefficients of determination for the Black fe-
males implies that the significant effects of mother’s education (5) should not be considered lmport-
ant. The.major observation in the data is that disaggregation of SES (1) does not significantly im-
prove the accuracy of the model for Black females. The disaggregation has, however, increased the
R-square associated with occupational expectation (35) for White females. Nevertheless, subsequent

analyses are probably best conducted using the aggregate measure of parental status (1). The reasons '

for this choice are presented in the following-discussion, some of which anticipates analyses in later
sections of the chapter
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Two important advantages are associated with using aggregate SES (1) rather than its compon-
ent.parts (variables 2, 3, and 5): (a) First, the aggregate model is substantially more parsimonious -
than the disaggregate model. In the largest model in this chapter the. aggregation eliminates fourteen -

-coefficients that would otherwise have to be estimated and interpreted. (b) Secondly, the smaller
number of independent variables resulting from using aggregate’ "SES increases the power of statis-
tical tests of significance by reducnng the degrees of freedom due to analysis, thus increasing the
stablllty of estimates.

These advantages would not be sufficient to justify aggregatlon of SES (1), howsaver, were dis-
aggregation to: (a) substantially increase the coefficients of determination associated with educa-
tional or occupatlonal expectation (34 and 35), (b) substantially alter the estimates of direct effects

-of ‘academic performance (12) and/or significant other variables on educational or occupational ex-
pectation, or (c) produce large changes in the estimates of indirect effects of the exogenous variables
on educatlonal or occupational expectatlon The last two'points are of particular importance. 4

In addition, there is preoedent for using either aggregate or disaggregate SES (1). For example,
in the same issue of the American Journal of Sociology, Alexander, Eckland, and Griffin (1975)
investigated the status attainment process using disaggregate socioeconomic status, while Wilson and
‘Portes (1975) investigated the same process using aggregate socioeconomic status.

The analyses reported in this section suggest that SES (1) and mental ab|I|ty (11) comprise a
satisfactory set of exogenous variables for use throughout the remamder of the chapter. The two
‘ purposes of this section have thus been accomplished. A usable set of exogenous variables has been
identified for.females, and the total effect of these variables on educational and occupational expec-
tations have been estimated (see Table 3). We shall have osccasmn to refer to these data again in the
discussion of the implications of the data for the hypotheses proposed in chapter 15

Comparison of a Modet Containing. an -Aggregate Perceived Significant Other
Variable to a Model Chhtalnlng ggregate Objective Significant Other Variables

Recall that percelved significant other variables refer to significant other variables that are oper-
ationalized from student responses concerning significant others’ attitudes or behavior, and objective
significant other variables are based on responses collected from the significant others. The purpose
of this section is to compare a version of the baseline model containing a commonly used perceived
significant other variable to a version using objective measures. For convenience, the model contaunm
ing the peiceived measure will be referred to as the perceived model. and the model containing the !
objective measures wnll be desugnated the objective model. '

0‘.“ : -

Both the perceived and ob|ect|ve models contain the exogénous variables, SES (1) and mental

ability (11), and the endogenous variable, academic performance (12), in-addition to the significant
other variables as part of the set of predictor variables used as estimators of educational and occu-
pational expectation (34 and 35). The significant other variable in the perceived model is the ag-
gregate, perceived significant other variable for education (28); for convenience, this variable will
frequently be referred to by its mnemonic, PSOE. Two objective significant other variables are
used, parental educational expectation for the youth (22) and parental occupational expectation
for youth (25). To maintain reasonable comparability between the perceived and objective models,
the educational expectation of parents for the child (22) is the only significant other variable used
in the objective model when students’ educational expectation (34) is the dependent variable, and
the occupational expectation of parents for the children (25) is the only significant other variable

15
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varnable used in the ob;ectwe model when student s occupetlonal expectatnon (35) is the dependent
* variable. Thus, the same number. of variables estimating-educational and oocupatlonal expectatlon =
(34 and 35) are included in the percelved and)objectlve versians of the model. o
Over the past several years Sewell and associates have produced numerous publlcations suggen- -
_ing that significant other influence'is an important part of th¢ career planning process (e.g., Sewell,
Haller, and Ohlendorf, 1970; Sewell and.Hauser, 1975; and Woelfel and Haller, 1971). This research
shows a substantial impact of the significant other variables on educational expectation of youth and
somewhat lesser impact on occupatlonal expectation. Most of this research, however, has been based
on tHe Wisconsin data set collected in Wisconsin, first by Little and then followed up by Sewell. (For ..
exceptions see Woelfel and Haller, 1971; and Otto 1976). Recently, Wilson and Portes (1975) pub-
lished an important paper.-based on a nation :I data set that questioned the importance of significant '
other variables on educational plans and attdinments. Other data sets generally support the position
taken by Sewell and associates, especially wheh educational.expectation and attainment are dependent
variables (see, for.examples, Williams, 1972; Picou and Carter, 1976; and Kerckhoff and Huff, 1974).
The relationships between significant other variables and educational and occupational plans are not,” "+ _
however, uniformly as high as those reported from the Sewell data set (€.9., Rehberg and Hotchkiss,
1972; and Picou and Carter, 1976). But in all of the relatively few instances where objective meas-
ures of significant other variables and educational and occupational plans of White males are quite
high (Woelfel and Haller, 1971; Kerckhoff and Huff, 1974; and Curry, et al., 1976). The compari-
" son between the perceived and objective models therefore affords an unusual apportunity to help ,
resolve the differences between the position of Sewell and associates and the conclusions offered
by Wilson and Portes (see, also, Kerckhoff and Huff, 1974). The perceived measure used here, PSOE
(28), is similar to the variable used by Wilson and Portes, and the objective measures closely match
- the objective measures used in previous research. Hence, if it turns out that the objective model
. more accurately estimates educational and occupational expectation than does the perceived model,
L then the data provide grounds for suggesting that Wilson and Portes’ results may,, in part, be due to
their operational measures of the significant other. vartables ‘

A path diagram of the perceived model is presented in anure 2. The lack of casual specification
between educational and occupational expectation is deliberate and follows common practlce For
a discussion of th|s issue see Curry and associates (1976, Chapter ).

Table 6 displays standardized- -path-regression coefficients for each of the subsamples. The data
for Black females do not reveal a very satlsfactory explanation of educational and occupational ex-
pectation (34 and 35). The explained variance is low for educational expectation and even lower
for occupatioinal expectation. Both of these indicators of career plans are less well explained for
Black females than for Black males. However, the data also fail to support a model employing PSOE
(28) for Black males. This is primarily due to the lack of significant dependence of PSOE on ante-
cedent variables. PSOE has a stronger, effect on educational expectation for the Black females than
for the .Black males, and it does not slgnlftcantly affect occupational expectation for either Black fe-
males or males. Finally, as already noted in the reduced-form model, educational expectation for
Black females appears less sensitive to socioeconomic origins (1) than is the case for males

For all dependent variables except occupational expectation, White females and males demon-
strate similar patterns of relationships and similar levels of explained variance. The reduction in
dlrect effects of the exogenous variables on both educational and occupational plans (34 and 35)
is primarily due to PSOE rather than academic performance (12). For White females, the indirect
effect of both socioeconomic status (1) and mental ability (11) on educational and occupational °.
expectation (34 and 35) operates through PSOE (28). Finally, the explained variance for occupa-
tional expectation of Whlte females is only 36% as-large as the coefflcmnt of determination on the
same variable for males.

\ . . \&"
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"TABLEG'._ e
STANDARDIZED PATH- REGRESSION CO EFFICIENTS EMPLOYING PSOE,
 FOR RACE-SEX SUBSAMPLES &
| . lndeﬁendént Var’i_ables
| Race-Sex Dependent | | | - S |
[Subsamples | Variables. | lntercept | SES(1) '~ MA (1)  AP(12) PSOE(28) | R2
N ‘ r l ! . . . o ‘ . - '.
‘Black .| AP(12) | 358* | 000 . 43+ 150* "
Females | PSOE (28) %55 amn m a5 © | 050
(n=107) | EE(34) | .fos 087 . - 031 9% 318t | aner
OE(35) | 268* | 127 - .10 065 . 021 041
., S AP(12) |-315 | -3’ - 34 , 162*
Black” PSOE (28) | - .015 160 028 087 024 -
Males | EE(34) | 301* 281 060 . 272 264* 228*
<(n=117) | OE(35) | .186 318 043 349 044 165
- AP(12) | 159* | 081 609* 3800
White | PSOE(28) | -.180* | .336* . 516*  —.112 398*
Females EE(34) | -340 114+ 067 133 424* 461
(=119) | OE(3) | .016 0001 055 010 296* 135
[ A2 | -2 | o YO R Y LR
White PSOE (28) | —.435* 2000 362" 110 - 38t
Males EE (34) | -.094 4 250 19 M3 | oas2r
m=131) | OE(3) | -307* 159* 340 -1 3 16"

* (coefficient = 0) < .os,éue-tan test)
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The objectlve version of the model is shown in :()ne path diagramin Figure 3. Specification of
the model is discussed in Curry and associates {1976) and will thérefore not be repeated here. '

Table 7 displays standardized- -path- regression coefficients for the model shown in Figure 3.
The most striking observation for Black females is the substantial increase in the explained variance
-of educational expectation (34) (compare Table 7 to Table 6). This result is almost exclusively due
to the effect of parents’ educational expectation for their daughter (22). Also for Black females,
parents’ educational expectation for their daughter is significantly affected by academic perform-
ance (12) which, in turn, is sngmflcantly affected by mental ability (11). Thus an approximate
"’chain’’ of effects is established from mental ability to the educational expectation of the:Black
females. The R-square for occupational expectation (35) for Black females remains low, less than
half that of Black males. The expectation of parents for their children is the strongest predictor of
both educational and occupational expectation for the Black females, however. Occupational expec-
tation of parents (25) is significantly affected by mental ability (11). As with educational expecta-
tion, occupational expectation for Black females is indirectly linked to mental ability. It is worth
noting that significant other influence is more than twice as strong for educational expectation than
it is for occupational expectation for both Black females and males. The explained variance in occu-
pational expectation is weakly linked to the exogenous variables through the occupational expecta-
tions of parents for their progeny. -~ -

For the "objective’’ measurements of the significant other variables, the data for White females

. shows a moderate increase (compared to the perceived model) in the explained variance of educa-
tional expectation (34), but not as large as for White males. Educational expectation for White fe- -
males is srgmflcantly affected by parental educational expectation (22) which is, in turn, significantly
affected by socioeconomic status (1) and mental ability, (11). Thus, for White females, the effects
of the exogenous variables are transmitted through the educational expectations held by parents for
their daughters. In fact the indirect effect of the exogenous variables through parents’ educational .

expectation (22) is greater than any d|rect effect on daughter’s educational expectation (34) except -

that of the significant other variable.® (For White females, the indirect effect of SES on EE through
EEP is .203; the indirect effect of MA is .175) In the sense of interpreting the effects of status and
mental ability on career plans, this part of the model works slightly better for White females than
for White males, even through the explained variance is less for females. (For White males, the in-
direct-effect of SES on EE through EEP is .193, for White females—. 203.) On the other hand, the
explained variance of the occupational expectation {35) of White females is very weak—about 25%
of that for White males. Further, no direct effect on occupational expectation is of suffncnent mag-
nitude to achleve significance for the\Whlte females

A common finding for females is that academic performance appears to be Iess lmportant in
the formation of career plans than it is for males {e.g., Alexander and Eckland, 1975). In the per-'
ceived model, academic performance affects only educational expectation for Black females but

- affects both the educational and occupational plans (34 and 35) of the Black males. In the objec-

" tive model, academic performance (12) again affects (indirectly) only the educational plans of Black
femmales, while it indirectly affects the educational plans, and directly affects the occupational plans

.of the Black males. Among the White subsamples academic performance has no appreciable direct
effect on the career plans of either females or males when PSOE (28) is included in the equation.
When parental expectations (22 and 25) are used, academic performance indirectly affects both
educational and occupational expectation for White males but affects neither expectation variable
for White females. !

In conclusion, comparison of the perceived and objective models for educational expectation
shows the objective model to be superior. F_irst, for all four subgroups, the direct effect of parental
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educational expectation of thelr children (22) on the chjldren’s educational expectation (34). is
greater than iy corresponding effect using PSOE(28). "In all cases the difference is substantial.

" Secondly;, al Ough a formal apalysis of indirect effects was not undertaken in this section, inspec-
tion of the data in Tables 6 and 7 shows thatthe objective significant other variable (22) is more -
. closely.dependent on SES (1), mental ability (11) and academic¢ performance, (12) than is PSOE
(28), except for White females. Hence, it most 'casés;tﬁ'e‘objectiyq measure does a better job of
- 7. meditating the effects of the exogenous variables and academic performance on educational expec-
-~ = tation (34) than'does PSOE. Finally, except for White females, the multiple coefficients.of determi-
' :nation are’substantially larger when the objectivf feasure is used. Wilson and Portes (1975) focused
on-educational attainment; the data presented. ere suggest that they might easily have found signif- \
‘icant other igfluences to be of greater importghce than they de ‘had an.objective measure of their

“u, " significant other variable been available: * ‘

. When occupationat expectation (35)"is the dependent variable, the-objective model is not as
clearly superior to the perceived model. The direct effects of the significant other variable (25) and
the R-squares-are increased for. Blacks of both sexes, but corresponding increases-are notregistered
for Whites. Use of the objective measure does, however, make the equation for occupational expec-

~ - tation for Blacks more closely approximate the corresponding equation for Whites. S

* Refinement of the Objective Model S B R

In their analysis of data for the male samples, Curry, et al., (1976) suggested the possibility -

that occupational expectation is based, in part, on significant other educationial expectation. This

. inference was drawn from the observed correlation between the residuals of educational expecta-
tion (34) and parental, occupational éxpectation’ (25)." A preliminary test of such a model is.pro- -

~ vided by observing correlations among the residu'al‘s'pf the model shown in Figure 3; these cOrr'eI?-

tions are displayed in Table 8.

. I TABLE 8"~ _ ,
G MATRIX OF CORRELATIONS AMONG RESIDUALS OF ENDO GENOUS
' ‘ - T AND DEPENDENT VARIABLES < '
Race/Sex | Residual ' ' = - o
Subsamples | Variable & | 'EEP (22) OEP (25) | EE (34) OE (356) ,
. Black - : . . .
Males - “ | EEP (22) - A63 o . .307
o 'OEP(26) | ~ .595. . - 022 - o
Black EE (34) . | o090 | - . 4B
‘Females: -| .OE(38) | ..116 -~ | o 223 S
White : - oo =
. Males EEP(22) | - 510 . .301
: - OEP (25) 377 ~ 129 ",
White - EE (34) * o =077 -, .098
‘Females | -QE(35) |- .390 . d07 | -

NOTE: Correlations for males are displayed above the diagonal, and those for females are shown
beloy_v the diagonal. " . - ! .

*Correlations batween the residuéls of these variables are assumed to be zero,
40
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". The data show one consistent pattern for all subsamples. The correlation between the:residuals
for parental, educational expectation (22) and the child’s octupational expectation (35) is consist-
ently stronger than the correlation between the residuals for parental, occupational expectation (25) , -

-and-the child’s educatiohal expectatior:(34).- For Black ferraled; thé difference is sall, but the' o . . - ~

consistency of the direction of difference suggests that some insight might be gaified from a p‘ath
riiodel regressing each c¥teer plan.variable on both educational and occupational expedtgtion-of '
parents for their children. This strategy is followed in the remainder of this section. *~ '
. . ) . . : A
, The path analysis in this section differs' from that préesented in"Figure 3 in two ways. The first
difference is that father’s and mother’s educational and occupational expectation for their children
are trea{ed. as separate variables, thus generating four significant other variables (variables 23;-24,
26, and 27).7 The second is that each of the child’s career-plan variables [educational (34} ard oc-
cupational expectation (35)], are regressed on all four parental expectation vdriables (23, 24,26, .
and 27). Tablé 9 presents.results of the'analysis by race-sex subsamples. '
AR L LTER

A . . ~—~

Parents’ expectations have the strongest effect on career plans across all subsamples. However,
the specific source varies considerably from one subsample to another. This suggests alternative modes
of parental influence on career decision-making by race-sex categories. '

P . ) . : .
Black females base educational and occupational expectation (34 and 35) primarily on the pa- _
rental educational and oceupational expectation (23,24, and 26, 27), respectively, while Black males
" base both educational and occupational expectation primarily on the educational expectation held
for them by parents (23 and 24).” Amofig the remaining variables, acaderic performance(12) hasa'* « -
- direct, significant efj‘eét on educational expectation for Black females, only. No plausible theoretical
explanation can be offered why this effect failed to achieve Statis_tical‘significance when parents’ ex-
pectations were aggregated (see Table 7). \ ’ ' -
- The pattern of effects on parents’ éXpectationsemong Black females stands in marked contrast
to the pattern for Black males. Among females, only one of the antecedent variables [SES (1), MA. -
(11), and AP (12)] significantly affects any single, parental expectation variable. Among.Black .-
males, on the other hand, socioeconomic status (1) and academic performance (12) both significantly
affect all four parental, expec'tatiori"i/an'ables. Further, mental ability {11) significantly affects two
of the parental expectation varfables among Black females while significantly affecting only one pa-
_rental, expectation variable among Black males. Fou;r_Black females, mental ability affects parental
expectations more consistently than does academic performance, whereas the reverse is true for
. Black males. - ' : : : ' :

The patterps of effects on educational and occupational expectation for the White samples
differ from the pattérns observed for Blacks. Educational expectation for both White females and
“males are primarily influenced-by educational expectations held for them by both father and mother.
White females are also primarily influenced by mother’s and fatker’s educational expectation in set-
- ting levels of occupational expectation. But occupational expectation for White males is primarily
influenced {among the parent expectation variables) by mother’s educational and .occupational ex- -
_pectation. Significant, direct effects on educational and occupational expectation for White females
"are.a§sociated dnly with parent expectation variables. Among White males, mental ability demon-
strates significant direct effects on educational and occupational expectation, and academic perform-
ance demonstrates a significant, negative, direct effect on occupational expectation. The latter finding
does not readily yield to theoretical interpretatfon. ' ‘ R ‘ -
Parents’ expectatibns for White famales and males are aftected in a similar way by the mental
ability of the child. However, s‘ooconomic status (1) and academic performance (12} are generally
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' more potent predictots of parents’ expectations for WHite males than for White fenniles.! The pat-
tern of effects of socioeconomic status (1) and. mental ability (11) on academic poﬂorm‘ance of White
females is similar to the pattern for Whute males , P

The model dIscussed immediately above demOnstratos the greatest explamed vanan‘ce in the
ultimate dependent variables across all four subsamples of the models analyzed in this chapter. This
is particularly true of the increased R-square for occupational expectation in each of the subsamples.
- Consequently, it appears worthwhile to analyze the indirect effects on educational and occupational.

plans. Table 10 presents the indirect effects on camr»plans for Black females and males .

. TABLE®O-

INDIRECT EFFECTS OF. EXOGENOUS AND ENDOGENOUS
VARIABLES ON ULTIMATE DEPENDENT VARIABLES
' FOR BLACK SUBSAMPLES

Source of Causal F?male : — Malo
 Effect : FE (34) .| OE (35) . - EE (34) OE (35)
SES (1) total effect ' 116 134 265 314
- through: . o : ! :
AP . 016 . |. .006 005 -007 -
_ PE* = . 074 031 I 113 151
AP and PE ' .009 0003 —.005 - —.005
“MA (11) totaI ' i 114 -.143 166 ' ] 6’9\{/
through o _ o .
AP B BN 0 7 & - .028 054 ...053
PE* o 116 119 039 | .064
 APandPE | | 039 .001 | .060 .083
AP-(12)' total - i, ’ 256 .068 294 | 353
through: . ' o - S
“‘PE* ‘ -.091 o .003 , .155 *.21 5

NOTES: 1. This analysis presents the indirect effects operating through parents expectatmns
: en toto. This focuses attentidn on the total reduction in other effects due to sig-
nificant other mfluenoe

2. CaIcuIatlon of indirect effects was carried out with standardlzed path-regression
coefficients. : .

*The notation ”PE"mdlcates all significant other variables combined—EEF (23), EEM (24),
OEF (26), and OEM (27). The indirect effects reported in the table are the sums of one-step
mdlrect effects operating through these four variables.
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. ~. For Black femalss the largest single source of indirect effoct of both soclooconomlc status 1)
and miental ability (22) on edilcational and occupational expectstion (34 and 36) Is through parents’
- expectations (23, 24, and 26, 28). For Black males, the indirect effect of socioeconomic status on
- educational and occupatuonal expectation is transmitted primarily through parents’ expectations but -
s is not true for mental ability. . Among Black females the proportion of the total calsal effect of . .
‘ntal ability transmitted indirectly to educational and occupational expectation is greater thanthe -
- proportion of the total causal effect of socioeconomic status transmitted indirectly to the same de-
pendent variables. When attention is.turned to the indirect effects of academic performance, Table . -
10 reveals that its effect is primarily direct for Black females. On the other hand, the greatest part
of the total causaf effect of academic performance is transmitted by parents’ expectations. for Black
males. When thie sum of the indirect effects transmitted by parents’ expectation variables alone are
. compared to the sum of the absolute values of all other indirect effects, thé former are at least twice -
' aslarge as the latter in every column of Table 10. This, combined with analysis of direct effects in
table 9 emphasizes the importance of parents’ expectatuons for the formatloh of educatlonol and oc-
. cupatlonal expectatlon among Blacks of both, sexes. _ : .

Table 11 presents the analysis of indirect effects for Whrtes For Whrte females and males, the
greatest single source of indirect effect of socioeconomic status (1) and mental ability (11) on educa-
tional and occupatlonal expectation (34 and 35) is transmltted by parents expectatlons (23 24, and

TABLE 11

INDIRECT STANDARDIZED- PATH REGRESSION EFFECTS
OF EXOGENOUS AND ENDOGENOUS VARIABLES ON ULTIMATE
. DEPENDENT VARIABLES FOR WHITE SUBSAMPLES

L _ ' " Female -, Malo _
Source of Causal . . - . -
" Effect ’;3)\ EE(34) | OE(35). | EE(34). | OE (38)
SES (1) total {1 . .264" -.098 .260 244
through: * ' . - : L
AP . .007. -.002 -.003 - —-.021
PE* . 179 1.244 278 197
AP and PE —.0001 .0005 016 0156 -
MA (11) total .338 193 459 442
* through: o .
AP 053 =018 . 003 =126
PE* - 239 144 320 184
"AP and PE - = -.001 . .004 .099 - 092
AP (12) total | .085 -] —.023 - .168 -.070
through: o |
PE* —.001 .006 200 187

* This analysis employs the convention of presenting the indirect effects operatlng through parents 4
expectations en toto. This focuses attentlon on the total reduction in other effects due to significant’
other influences.

*The notatiah ""PE" indicates all srgmfrcant other variables combined— EEF3 (23) EEM (24), OEE (26),
and OEM (27). The indirect effects reported in the table are the sums of one-step indirect effects
operating through these four variables.- . ‘ o
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' P
" and 26, 27). In contrast, the indirect effect of academic performance (12) on educational and oc-
cupational expectation for White females is practically nonexistent while they aré moderate for
White males. When the sum Qf the indirect effects transmitted through parents’ expectations alone
-are compared to the sum of the absolute values of all other indirect effects, the former are at least

. twice as large as the latter for hoth educational and occupational expectatlon for Whltes of both
sexes. S L

in ooncluslon the fmdmgs regarding both dlrect and indirect effects tend to confirm the |mport
~ ance of signlficant other influence i in the career planning of students. :

/

The data reported in th|s chapter are germane to the f|rst eight hypotheses proposed in. Chapter
1. Since the last model reported in this chapter is generally superior to the other models, the hypoth-
eses are evaluated against the last model; for convenience, it will be termed the expanded, objective
model. When the effects of the exogenous variables and academic performiance enter into the evalu-
ations, their total effects rather than direct effects are considered.. This is done because the total ef-
. fects are the sum of direct and indirect effects, and effects are no less real because they are indirect.-
-On the ohter hand, since there are no variables i intervening between the significant other variables
and educational and occupatlonal expectatlon direct effects of the sugmflcant other varlables are -
used. : ‘

Impllcatlons for the Hypotheses in Cinter I

~ The expanded, objective r'nodel contains four significant other variables—father’s educational ex-
pectation of his child (23), mother’s educational expectation of her child (24), father’s occupational

~ expectation of his child (26), and mother’s occupational expectation of her child (27). Since none

* df the eight hypotheses contain comparisons between the four significant other variables, and to

" avoid undue complexity, the average of the effects of these four variables is used as the bases for -

evaluating the hypotheses This average can be regarded as the amount of ‘‘change’ in the depend-

ent variable {(educational’or occupational expectation) if all four significant other variables were in- -

creased by one-fourth of a unit while the othef indepenhen.t_vanables remained constant; 9 hence !

its mterpretatlve 'value surpasses the convemence of an ad hoc s 'Y measure. :

The needed summary data for evaluatlng the hypotheses concernmg effects on occupatlonal
expectation are compiled in Table 12. Comparing columns one and two of the table, one sees that,
for Blacks, hypothesis one tends to be supported; the effects of all variables except mental ability
are smaller for Black females than for Black males. On the otheiland the average effects of the
sngmflcant other variables are not greater for Black females than for Black males as stated.in hypoth-

esis four. In fact the average of effects of sngmfnc{nt other variables on occupational-expectation

for Black males is just double the average for Black fernales; hence, hypothesis four is clearly discon-
firmed for Blacks. Quite similar results are observed for occupational expectation for Whites, but
for Whites the effects of all the independent variables on occupational expectation are smaller (in
absolute magnitude) for females than for males, thus supporting hypothesis one. Hypothesis four
is clearly refuted for Whites also, since the average effects of significant other variables on occupa-
“tional expectation is approximately 1.7 times as great fOr White males as it is for White females

The data relevant to the hypotheses for educatlonal expectation are dlsplayed in Table 13

~ For Blacks, the effects of all the variables except the significant other variables are smaller for fe-
males than for males, thus lending partial support to hypothesis two . The average effects of sig-
nificant other variables is somewhat greater for Black females than for Black males; this observation
supports hypothesis three, but the difference is small, so the evidence is not very strong. For Whites, i

a ’
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‘ T | TABLE12
o S . _ SUMMARY OF EFFECTS ON
" OCCUPATIONAL EXPECTATION (35) |,
. . ; Subgroup A
~ ~ Independent |/ Black- | Black ‘| White | White,6 -
L Variable' L Females | Males .| Fomales Males
SES (1) Sl s [T aa | oe8 | T24a.
- (total effect). : _ . - o . -
mati) | a3 002 | .83 442
.(total effect) - / . N S
APG12). F oes - | 33 |-023  |Zoo
(total effect) : . 1 -_ o i
,. Significant Other . 082 a4 .| 32 [V 227
’ Variables , o o v 1T
- [average of effects of N S |
~ | EEF (23), EEM (24), -
OEF (26), and OEM (27)
L J
TABLE 13 _
SUMMAné( OF EFFECTSON
EDUCATIONAL EXPECTATION (34) '
Independent - Black Black White - White ¢|
» Variable o Females " ) Malos Females - Males
"SES (1) . . RS I B 1 ' .265 .264 .260 :
(total effect) - . - ' -/ : .
MAQ) T 1114 166 338 " 459
(total effect) R N R R \ '
AP (1) | | 26 | 2 | o8 | .1es
(total effect) ' , : " ;
Significant Other - 164 127 172 272
Variables . ' o v : e .
- [average of effects-of
2 EEF (23), EEM (24), . : :
: OEF (26), and OEM (27) ] ' , o
‘.,'.’ . ) = :46 . S
J. .‘; ! ' - i | ‘
| / ’ ¢




the effects of all variables except SES on edubatlonal expectation are smaller for females and the

. effects of SES are approxlmately equal across soxes, l-lence for Whites, hypothesls two is supported

-~ and hypothesls three is not - _

. In summary, reasonably good support for hypotheses one. and two has been observed On the
other hand hypotheses three and four received scant support inthedata. , - S
v The second four hypotheses concern the |mpact of bemq Bleck e’nd female. Inspection of Tdbles
12 and 13 reveals that none of these hypotheses is supported. - The effects of all independent variables

~ for Black femal& do not exceed the corresponding effects for White females, whether educational or
_.occupational expectation is the dependent variable. Rather, the pattern of differences is mixed. Thus,
hypotheses five and six are not supported. ‘Neither do the average effects of significant other variables
for Black ferales exceed those effects for other subgroups, as stated in hypotheses seven and eight.
The only case for which the hypothesized difference occurs i the comparison between Black females

: and Black males when educational expectatlon is the depend t variable, - = :

Q

Review of Findig@

Several observatlons in th;s chapter are noteworthy
1. Ofthe predlctor variables consldered significant other vanables clearly dominate the edu-
cational and occupational plans (34 and 35) of all subsamples (Black females, Black males,
White females, and White males). Significant other variables also provide moderately good
- interpretations of the total effects of parental status (1), mental ability (11), and academic
performance {12) on educational and occupational expectation, although the pattern of ih-
' dlrect effects is somew hat uneven across the subsamples. . '

27 The s|gn|f|cant other varlables generated more eccurate estlmates of educatlonal and occu- . -

- pational expectation (34 and 35) when the slgnlflcant other variables were based on résponses
elicited -from significant others rather than from students, but this observation was clearer :
when educational expectation was the dependent varlable than when occupatlonal expecta-
tion was the dependent variable. - .

3. After fairly extensuve exploratory analyses, it was concluded that mental ability (1 l) and '
- acomposite indicator of parental status (1) served as an adequate set of exogenous varia-
bles when the intent of the study i is to’ focus on slgnlflcant other mfluenoe

4.' .The basehne model fits White males better than any other subgroup

5. Occupational expectatlon is less accurately estimated than educatlonal expectation for all
'groups except Black males; however, inclusion of parental, educatlonal expectatlons (23
and 24) for their children in the equation for which occupational expectation is the depend-
ent variable substantially increases the predictability of occupational expectation. The lat-
ter observation holds for all four subgroups. The R-square values when educational expec-
,tatlon is the dependent variable equal or exceed 49 for all subgroups except Black males. -

6. . Tests of the first eight hypotheses in chapter {l mducate support for the hypotheses that .
~ educational and occupational expectation are less accurately predicted for females than
for males, but fail to support the hypotheses that females are more dependent on slgnlflcant
, others in forming career plans than are males. :
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. Item 8ix Ieads dlrectly to the analyses reported In the next chepter. Varlableu such as home: _
- career, expectation are Iptroduced into the eqtiations to see whether variables that the llterature sug-
- gests affect the career plans of females improve the predictablllty of those plans. : o

upport the hypotheses regardmg Black females. Educatlonal and occu-
giion were not more accurately predicted for Black females than’ for White.
females, and sighificant other variables were not assogiated with stronger effects on edu-
cational and ocicupational expectation. for Black females than for other subsamples.:

w : W e :
N .’1.» . . vt . e

s
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FOOTNOTES. -~ .~

1 It should be emphaslzed that the evidence for these hypotheses in the literature is not very
strong o _

. 2The reader is remunded that in standardlzed path regreulon analysls the grand mean of the
poo'%‘pd subsamples will be zero for all variables. Further, the’ unit of measure for eech vanable will
standard deviation of the variable for the pooled subsamples

3Analyses of the data for males are not presented in thus section. However slmular analyses were
oonducted by Curry, et al., (1976) for the males. The results mdlcated no appreciable advantage in
d treatlng socioeconomic status in disaggregated form ‘

- 470 see if any of these posslble consequences occur, the last model reported in this chapter (see

.. Table 9) was estimated twice (data not included in this report) once using aggregate SES (1) and once -
uslng disaggregate SES (variables 2, 3, 5). In brief, it was found that the R-squares, direct effects and
mdnrect effects were not substantially dlfferent for the two forms of the model. ,

_ 5n additional statlstlcal analyses (not reported) mothers occupatlonal status mother’s partlcl- i
pation in the work force, number of brothers, and number of sisters, were added to the set of exoge-.
nous variables. These additional variables added little‘insight to understanding of the system of vari-
ables under study. Few of the regression coefficients associated with the new variables were significant, . -

-and in some instances the direction of the relationships were counter to expectation. In addition,
~ “only small increments in the R-square values were observed. Consequently, none of the addltuonal
’ background variables have been included in any of the equations reported in the text.

6The reader not famlllar with the term ”|nd|rect causal effect”’ is referred to Finney (1972) or
fAlwaln and Hauser (1975). .

, 7The chapter does not report a model employlng perceived significant other variables in disag-

- ,greate form. This is predicated on two facts. The fikst is that the model employing the parent’s ob-.
jective expectation is clearly superior . . . both in terr’ns of explained variance and lntervenlng effects.

* The second is that such a model was estlmated with the result of neither appreciably increasing the .
explained variance of the dependent variables nor yielding a meaningful pattern of mtervenlng effects.
For example, the largest i increase in explalned varlance for any subsample was .027 which is not sta-

" tistically significant. . . ; : .

_ 8The fact that the explalned variance of occupational expectation for Black males is greater than
~. that of educational expectatlon cannot be unambiguously interpreted. When nonparental, significant-
- others are included in the model the explained variance of educational expectation for Black males is
increased to nearly that observed for females. (Curry, et al., 1976, Chapter V). Since nonparental.
significant others were not interviewed for the females, this vanable could not be included in the
'~ models analyzed herein. However, if the inclusion of nonparental, significant others for Black females
were to increase the explained variance of educational expectation by approximately the same magni-
tude as it does for males then the observed dlfference would be of marked substantlve significance.
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9 This polnt can be readily understood from an example contalning two lndependent varlables
that are changed by one- -half unit and one -independent varlable that remalns constant‘ lLOt v
P y-a+b1x1+__gxz+b3x3 R :

- where y is the dependent vanable the x s are independent variables, end a and the b s afe constants‘
: Suppose the first two x s change by one haIf unnt while the third x remams fixed, then the change in

"'Yls o Lo e ey L
| Ay = [a + bl(xl + %) + bz(xz + k) +. b3x3l [a + bl"l

+ bzxz + b3X3] = B(b]_ + ba)

Hence the effect of changong x4 and x2 each by one-half unit while X3 is constant is the average of
the coefflcoents for X1 and x2, .




CHAPTERV o

{

. Pt HOME-CAREER EXPECTATION OF YOUNGWOMEN BT

AND THE DEVELOPMENT OF EDUCATIONAL -.' - ' i
" AND OCCUPATIONAL EXPECTATION ) A ‘ '

lntroductlon . o - “uj.f-? . ,

The purpoae of this chapter is to investigate the lmportance of home- related rojes in the career N
planning of females. 1 The term home-career expectation is used throughout the analysis to desig-
nate a specific content; it refers to an expectation on the part 6f the respondent regarding the relative
emphasus to be placed on home-related roles versus occupatlonel roles.*  Three variables referring to
.home-career expectation play a central part in the analyses (a) the daughter’s home-career expecta-
tion for. herself (20), mother’s home-career expectation for her daughter (17), and father’s home-
. -career expectation for his daughter (14). High values on all three of these varlables mdicate emphasls
~.on occupatlonal roles. - , e o o

Several hypotheses conoernlng home-career expectatlon were drawn from .the l|terature revuewed

.. in Chapter 11 (hypotheses nine through 13). Data for testingeach hypotheses are contained in spe-

cific sections of the chapter. The second section explores exogenous variables that may- affect the

" - student’s home-cqreer expectation (20). These data are not directly relevant to any o ? the hypotheses

but their analysis is an important preliminary step for subsequent analyses. In section three the pa: '

rent’s home-career expectations for their daughters are added to the exogenous variables to form a

-set of independent variables predicting the student’s home:career expectatjon These data provide -
‘empirical tests of hypothesis 13 which indlcates that parental, home-career expectation for daughter
affects the daughter’s home-career expectation._ In séction four, the home-career-expectatlon variables
{20, 17, and 14) are entered as independent variables in a lmear path model in which educational and
occupatlonal expectation are the ultimate dependent variables. Since hypotheses nine and ten indicate
that home-caredr expéctation affects the educational. and occupational expectation of females, the data

in this section yield empirical tests of hypothéses nine and ten. Hypotheses 11 and 12 postulate that

~ home-career expectation and the other independent variables in the baseline model exhibit a statistical . .
~ interaction in their effects on educational and occupational expectation. Specifically, it was hypoth- 5
esized that females oriented toward occupational careers match the status attainment process of males
more closely than do all females combined. Section five tests these hypothéses by comparing the base-

line model for males to (a) the baseline model for females who score high on home-career expectation,

and (b) the baseline miodel for all females comblned The flnal section summarizes and |nterprets the
findings in the preceeding sectuons :

Most of the analyses in thls chapter are restricted to the samples of females.- When no sex com-
. parisons are reported, the two schools that were not included in the male samples are included in the
calculations. The slight discrepancies between data reported in this chapter and data reported in the-
_ last chapter are due to the small difference in the samples. Sex comparisons are, however, reported - Cw
: for the tests of hypotheses 11 and 12. In this instance.the two schools that were sampled for females '
but not for males are omitted from the calculations. It probably would present less confusion to have
~‘maintained the same sample throughout, but it was jug that the twenty observations from the two ;
~schools from which males were not sampled-add enou stability to the regression estimates tognerit ~
their lncluslon where feaslble Lo , e

]
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xggenOus Varlables for HomQCar‘eer Expectatlon - - R

.

.~ -thatare related to home-career expectatron (20). The exogenous varlables to be included in the cal
I, culatlonsare PRI , _ e

{1 " Father's accupational stats i#d\(é)] T
o Fatherseducatlon [FE (3)]

Mother s educatlon [ME (5)1 N
Mother s occupatlonal""’s“tatus (MO (4)]
Mother’s work status [Mws (6)] : o "'

Number of brothers [#BRO (8)] o

7Number of sisters [#SIS (9)]
8. Family type [FT (10)]"
9. Mental ability tMA an;

The flrst three varlables are traditionally included in status attamment models; their average comprises

the SES index used in much of thl;‘report Also, Gysbers and associates (1968) presented evidence

that home-career expectation is positively associated with parental education. Mental ability is also
- included in most status attainment models. Mother’s oecupation and mother’s work status-were sug-

' -gested by theq:;new of literature to be especially impbrtant to female’s decisions concerning home:-

_related goals (Pgterson, 1958; Smith, 1968; and Tangri, 1972). Sewell’s article (1971) suggests that
number of sighihgs, particularly/ the number of brothers, tends to attenuate the chance that females
will attend college. If the number of brothers and sisters is negatively related to college plans, then
it is also likely to be negatively related to home-career expectatlon hence, the number of brothers

: ‘and the number of sisters are included as distinct varlables Finally, family type is included in order
* -~ to assess the degree to which the large number of nonintact families (see Appendlx A) has produced
» systematlc bras into the distribution of home-career expectatnon :

“The regressmn statlstlcs are repor{ed in Table 14: For Whlte glrls mothers’ edueatlon is the
only variablé associated W|th a coefflclent large enough to be statistically signficiant. For Blacks;
father's education is associated with the largest absolute value of any coefficient, but it is not statis-
tlcally significant, and the sign of- the coefficient is negative, counter to hypothesis. Mother'’s work

. status for Black females is also associated with a negative coefficient, smaII to-moderate in magni-

+ tude,:even though one would expect it to be posrtlve ¢

Home -career expectatlons of either Black or White females cannot be accurately estimated us-

ing the variables reported here as indicated by the nonsignificant R-squares. This fact, combined

_with the lack of consistently strong and clearly interpretable effects of the independent variables

suggests that subsequent models are best evaluated employing the aggregate measure of socioeco-
nomic status (1) and mental ability (11). This choite promotes parslmony, greater power of statis-

. " tical.tests, and greater comparability to the models analyzed in the prevnous chapter

This sectlon contains exploratory data analyses intended to identify a set of axogenous varlables v
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TABLE 14

EXPANDED EXOGENOUS VARIABLES SET FOR ESTIMATING

o HOME-CAHEER EXPECTATION OF BLACK AND WHITE FEMALES '

Intercept and

Race/Sex and Dopondoht Varlabla '

{

Independent Black Females White Females
Varisbles "H—CE (20) - . H-CE(20) -
.'Intercept ' .338"’ ~ .279:_“
FO (2) 033 072
FE(3) 179 - .125“
: ME.(S)’_" 051, B 215%
Mo o0 - 027
MWS (6) .. 41 081
‘ ) /"
" #BRO (8) 139 023 “
#SIS (9) 026 - - 118 /
FT (10) 014 - 2
MA (11) i637 109
R2 084 100
F 1.10378 144009
"P_(coeffif* 0) < .05 t(one-tail te;t)
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- o ln thls sectlon, 8 A,_ 'ple peth model wlth hon\e-?cereer expectetidn as the e Ief dependent varleble .
"7 is'présented. The exogei‘\%us variables arg.parental status (2) and mental ability {11), and the endoge- -
-~ nous varlables used as predictors of homgggareer expectation, ate academic performance (12), mother's
.. home-carger expectation for her daughter 17), énd father's hdme-career expecintion for his daughter "
.. -{14). Itis assumed that academiic performance is affécted by the exoqenousve qbles, father'sand . .
. . mother’s home-career expeéatlon are affected By academic: perfarmance and the exogehous veriebles, T
. and that the daugher’s home:career expectatiori may‘be affected by all the o her riables. This causal
- speclficetlon follows, by anology, the specification of the baseline. modet. In the sellne model see
" Figure 1) the significant othét variables are also viewed as partial consequences o he exogenous vari-
ables and academic performence,,end the significant other variables are hypothesized to directly affect = .
the career planning variables. It should be noted, however, that the causal specifi ition is subjeot to .
debate for the model of home-career plans until lorigitudinal data can be menhalled to test the as-
sumptions empirically—just aeg the cese for th(e baseline model.3. |

s . Data for the model conta ing homecereer expectatlon as the dependent verleble are displayed

in Table 16. These data do not; :manifest the same clear tendency toward an lntervening variable model
that has been observed for the process of developing educational and occupetiona; plans for boys.” An
intervening variable model is charactgrized by three coriditions; {a) the background variable(s) must
exercise a substantial impact on intervening variables; (b) intervening variable(s) muit‘ be aseociated
with sizable.effects on dependent wvariables; and, (c) the direct path from the background varlables to
dependent variable(s) must be small. ‘These features do not characterize the data in Table 15. ‘Moth-
er's home-career expectation for her deughter shows a moderate impact on the dau hter's home-career

- expectation for Whites, and a slightleffect for Blacks. For neither.race are the parental horne-career .
expectations accurately éstimated by backgrOund varrables—-only the coefficient indexing the effect of
status on father’s hgme-career expecxtron for his daughter among Whites is large enough to be statisti-
cally srgmflcant In addition, the ac racy of estimation as indexed by R-square values is uniformly -
small, in no equation approaching th magmtudes observed for models of educetronal and, to some N

" extent, occupational expectatron of either bpys or grrls .

It is possible that a general attitude toward female roles ihtervenes between background vanables )
and parental, home-career expectation for therr daughters (14 and- 17), and between the exogenous
variables and daughters’ own home-career expectatron (20). The measure of general attitude used here
is comprised-of a five-item scale (21). Each'item presents a statement such as ‘A woman's plece isin
the home’* and requests an indication of agreement ranging in five levels from strongly agree to-
strongly disagree (see Appendix B). A high score indicates preference for thd career role for women.
While this general attitude may, in fact, be in rvening, there is neither strong: theory nor convrncmg
data to indicate where. Consequently, home-dareer expectatian is regressed on these three new vari-
‘ables [FH~CG (15), MH~CG (18}, and H~CG, (21)] and those included in Table 15 without specify-
ing the causal ordering of the general attitude variables in a path analysrs The data for the regressions
‘are presented jr’Table 16.

. ,\ , _
The picture has not been clarified very mut h by the addition: of the general attrtude measures.
For Blacks, adding three variables to the equatidn for daughter’s home-career expectation (20) has
" reduced the coefficient associated with mothef% home-career expectation (17) below the level re-
quired for statistical slgmflcance For Whites, d ghter s general attitude (21) is associated with a
.. small to moderate coefficient in the equation foq!déughter s home-career expecta’flon as hypothesized.
* * Father’s general attitude (15) is also associated with a moderate direct effect in this equation even.
’ though the frame of reference provided by the Wlsconsm°rhodel would suggest that the gengsal at-
t|tude of parents would operate indirectly, i.e., the partral coefficient for the general at\ltude shOuId
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TABLE 15 . |
. " STANDARDIZED-PATH-REGRESSION COEFFICIENTS
BE | FOR HOME-CAREER EXPECTATION
3 : - L Blacks : Sy o
g - . Independent Variables
Dependent . ) . .
'Variables . SES(1)  'MA (11) AP (12)  FH=CE (14) MH-CE (17)  R2
AP (1) 128 453" . | S 166
FH-CE (14) 040 ~ .27 - 069 . o
'MH—CE (17)  .030 _ 047 196 L o2
H-CE (200 -.172 = - .139 113 120 . 168 102°
. ! J ./ ‘ .
* Whites
- Independent Variables v
Dependent ’ ' V | ' I : 2
Variables SES (1) MA (11) . AP (12) -FH-CE (14) MH-CE(17) R
AP (11) 052 . .558* | e 7 318t
CFH-CE (14) © 191* 002 = - 152 . 054
MH-CE (17) 097 120 ~.188 033 °
H-CE (200 . .082 044 © . 054 020 - 310° 115*
. , .
*P (coefficient = 0) < .05 (one-tail test)
‘ »
56 ..
N )




,;;;_ 5, ‘{;
. , .
o TABLE 16 .
. REGRESSION COEFFICIENTS FOR HOME-CAREER EXPECTATION
(DEPENDENT VARIABLE) INCLUDING MEASURES
OF GENERAL ATTITUDE TOWARD THE FEMALE ROLE
XN ‘ -
Race/Sex Subsample
A : DV = H—CE (20)
Independent Variable : _
) Black White
. : Females Females
L 23 .23
- Socioeconomic stétus' (1) - .214* 044
‘Mental ability (11 _ 267* - ~ 035
Academic perfdrmance (12) : .096 - .072
FH-CG . (15) , 119 252%
- N ‘. .
MH-CG (18) — .006 ~ 070
FH--CE T 114) = .108 ' - 019
MH—CE :‘ (17) : 145 ) 264*
H-CG h (21) .143 194
R2' . 141 . 225%
R2 without H—CG . .102 115
Difference ) 039 110
"P (coefficient =0) < .05 (onetail test)
rd -
56
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be zero when the specific expectation is controlled. The R-square for this equation has nearly doubled
when compared to thggorresponding R-square when the generat attltudes were omitted.
¢
.One of the anomalies in the data is that both famlly status (1) and daughter’s mental ability (11)

: _exhlbut statistically significant (at p < .01 for a two-tailed test) negative coefficients in the equation
for home-career expectation for Black females, but none of the home-career variables achleve statisti-
cal slgmfucance for the Biack females.

Although the coefficients of determination for daughter’s home«:areer expectation is increased
by the inclusion of the general attitude variables, predictive accuracy remains small. Also, causal speci-

.fication of these varlables is difficult. Hence, the general attitude variables are omitted from the en-
suing analysls

Hypothesis 13 in Chapter || states that parental, home-career expectation for the daughteg (14
and 17) positively affect the daughter’s own home-career expectation (20). The data presented in this
section lend only limited support to this hypothesis. In Table 15, mother’s home-career expectation is
associated with a statistically significant coefficient for both races, but the magnitude of the coefficient
for Blacks is small. The situation is little changed by the introduction of the general sex- role attitudinal
variables(15, 28, and 21) as reported in Table 16, although the path for mother’s home-career expecta-
- tion is reduced just enough to make it nonsignificant for Blacks.

.

Linear Model of the Effects of Home-Career Expectation on, -
Educational and Occupational Expectaﬁ'on for Females

This section incorporates the three home-career variables (20 17 and 14) into the baseline model
of status attainment. The hypothesis.is that educational and ocCupétl.onal expectation for females -
may be affected by the home-career variables. The new model is presented in Figure 4.

The causal ordering reflected in Figure 4 represents the authors’ best judgment about the domi-
nant direction of effects (see footnote 3). Parents’ home-career expectations for their daughter (14
and 17) placed in the same ‘‘temporal space’’ as the remaining significant other variables. Home-
career expectation of the daughter (20) is treated as a consequence of the significant other variables.
Finally, the placement of daughter’s home-career expectation as antecedent to educational and occu-
pational expectation is consistent with the arguments presented in Chapter 11 (Tangri, 1972). The spe-
cific hypotheses reflected by this specification are that females who are more career oriented will ex-
pect to achieve more education andshigher prestige occupatlons (hypotheses nine and ten).' The data
are presented in Table 17.

Inspection of these data reveals that home-career expectation of girls (20) and their parents (14
and 27) do not contribute very much to understanding-the process of forming educational and occupa-
tional expectation (34 and 35)--at least in a linear path model. Home-career expectation is not, in
genelal, associated with large paths leading into educational and occupational expectation. Only one
of these paths is statistically significant, viz, the path from daughter’s home-career expectation among
Whites to occupational expectation. While daughter’s home-career expectation is connected to moth-

yome-career expectation for her daughter, for both races, the exogenous variables are not very ac-
curat '\‘Pstimators of parental, home-career expectation. :

: . - r

In ummary, there is a moderately strong link from mother’s home-career expectation for her daugh-
ter to daughter’s home-career expectation for herself, but the link from daughter’s home-career expectation
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72 Figure 4. Path model of eareer decision making process including home-careet varliables.

o ' ' v

| | vlFather's Bducationa 23
Expectation for Daughter

Mothers Educﬁtional U

Expectation for Daughter
Futher' Home Caeer 14 Ty
Expectation for Daughter ' /
| ‘iSocioecpno‘mic | @Daughtef’s U
‘.Status 1 I Edueational Expectation

| ‘:Academic 12 -

"~ Daughter's Home-
Pofotinee o Daughter's Home-. 20

Career Expectation

lgaughter’s B
ccupational Expectation|

Mother's Home-Career 17

‘Expectatiqn for Daughter Uig

- Father's Oceupational
Bpectaton for Daughter 26 |

| !Mother’s'O'ccupatidhﬁl L
(Expectation for Daughter 27 '
- ‘ 1

-X
- -

NOTE: 1, Numerical estimation of the model ineludes allpossible recusive paths,
2. Curved, double-headed artows among the significan other variables are
omitted to avoid cluttering the diagram.
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TABLE 17

 STANDARDIZED PATH.REGRESSION COEFFICIENTS-LINEAR MODEL
TIONAL EXPECTATION, OCCUPATIONAL
XPECTATIGIN AND HOME-CAREER EXPECTATION

— e L ‘ -
N ,
‘ Blacks
. Indepandent Variables
" Dapendent - - .' . com
v.?i'abm SESI) * MAIN)  AP(12)  FH~CE(14)  MH-CE(17)  EEF(23)  EEM(24)  OEF(26)  OEW(2)  H-CE(20) R?
e .« '
28 a5 . s
"FH-CE (M) 040 127 .069 J 028
MH-CE (17) 030 -.048 296 g1
EEF 23 .13 1% 105,087 ;222 18t
EEM  (24) 66 105 (231 L2 067 ‘L5
OEF  (26) A6 L2902 -.13;* -g;; 088
OEM (27 - ,.169 .16 044 .05 12 .
H-CE (200 -.164  -.100 103, 123 173 -.069 096 -, 118 -.006 A
EE . (4,015 - -.13 120 000 041 .358¢ 203,030 (062 046 .433|
0E (3 JA100 001 .024 053 ~.081 (135 -.039 2600042 66t .21
Whites !
Indapendent Varisbles k

Dependent ' _ , .

Varidbles SES(1)  MA(N)  AP(12)  FHCE(14) MHCE(1)  EEF(23)  EEM(0)  Qogrps)  OEM(27)  H-CE(0] A
AP 1) 052 ,558¢ | 318
FH-CE (14)  ,191* 002 -.152 : 054
MH-CE (17}  .097  .120 -.088 4033
EEF  (23) A25% 249 091 -.029 A1 ’ A2
EEM- (24 219 L2620 062 110 .050 +2201
OEF  (26)  -.053  .J68* .100 -.00] 037 | 277
OEM  (27) 01 L4290 2 001 -.033 .067 . 2 .219¢
H-CE (20 070025 ~,040 026 L 064 -.039 115 -.067 YY)
EE (34 - 078 057 077 -.010 047 121 A04* -.003 136 089,584
OE (35 -.16)  .054 -.014 176 -.126 4284 138 -.180% 141 097 12
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" to her educational and occupational expectation is weak'or nonexistent. Consequently, the data do
'\ not support a view. that hom_e-career'expectations of girls and their parents-play an important mediat-
‘ing role in the process of forming educational and occupational goals of girls. Hypotheses nine and ten
are, therefore, not supported. : . - '

-
’ ‘

\ On the other hand, these data do lend further evidence in support of the view that significant .
othe\r\s form an important aspect of the process of forming career goals.-Whether a girl’s educational’ .
expectation, occupational expectation or home-career expectation is the dependent variable, the cor- -
responding expectation of one or both of the parents is associated with the largest path coefficient in
the equation. It should be noted, however, that the R-square value for home-career expectations of -
girls and occupational expectations of girls is well below the R:square values observed in.the models.
of occupatipnal and educational expectations of boys. One is not led to question the importance of
significant others in the formation of career expectations of girls, but representing the process as a
linear additive path model may be less than satisfactory. : e

Interaction between Home-Career Expectation and
Other Variables in the Baseline Model

. This section presents data to test hypotheses 11 and 12. These two hybotheses state that females
emphasizing the importance of occupational roles will follow a process of forming educational and oc- °
cupational fjlans that is more similar to the process-for males than is the case for all girls combined.4
To test these hypothese\s, home-career expectation (20) was divided as close to the median as possible,.
and the last model in chapter |V was calculatedseparatel\p for the group scoring high on home-career
expectation. Hypotheses 11 and 12 indicate that the path coefficients for this group should more
closely approximate the coefficients for boys than do the path coefficients for all females combined.
As in all the analyses, calculations weré€ gxecuted separately for Blacks &nd Whites. ' o

- Table 18_displays the needed data. Recall 'that the sample for these comparisons-excludes about
twenty observations of females drawn from the two schaols that were not included in the sample of - *
males. ' ‘ S :

The table spans two pages. The first page shows the indicated comparisons for Blacks, and the
second page provides the same information for Whites. The comparisons can be made by comparing
the top panel (model for the boys) to the bottom two panels. If the hypotheses are correct, the top
panel should more closely approximate career oriented.gifls (second panel) than all girls combined (bot-
tom panel). These data do not reveal any clear pattern. The career oriented girls (i.e., those above the
median on home-career expectation) for both races show no closer approximation to boys than do all
girls combined. In order to improve confidence in this observation, the average absolute difference be-
. tween the coefficients for boys and those of career oriented girls, and between boys and girls irrespective
of home-career expectations were calculated, equation-by-equation, and over all equations. These results
~are reported in Table 19. The average absolute differences in R-squares were also calculated and are re-
ported in the table.

These data confirm the impressions gained from perusal of the data in table 18. The path co-
efficients for career oriented girls are no closer, on the average, to boys than are the coefficients
for all girls combined. Indeed, for both races, the average difference over all equations is somewhat
larger for career oriented girls than for all girls combined.? Hypotheses 11 and 12 refer specifically
to the equations in which educational and occupational expectation are dependent variables. Ob-
serving the last two rows of Table 18, one sees the same pattern that occurs when results are averaged
overall equations, hence, these data lend no support to hypotheses 11 and 12.

-
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TABLE 18

COMPARISONS BETWEEN MALE AND FEMALE PATH MODELS
OF EDUCATIONAL AND OCCUPATIONAL EXPECTATIONS
BY RACE AND HOME-CAREER ORIENTATION .

Dependent

Black Male
N=117
Independent Variabies

B

Variables SES{1) MA(11) AP (12) EEF (23) EEM (24) OEF (26) - OEM (27) R2
. &
AP (11) . ~.0338 .384* : ) .162*
"EEF  (23) L222% .054 - T.291* .219*
EEM . (24) .235* ..079 .339* L34
OEF - (26) .229* 174 .286* : .153*
OEM- (27) .211* .224*%  ,261* : .185*
EE (34) .162 .013 '.140 .281* .232* -.145 .139 L279*
OE (35) L174%  ~.108 .138* .023 .566* -.064 .131 .326*
: Black Female
> . Career ,
‘ N=81
. B . Independent Variables
Dependent . : o o ' X T - , S
Variables SES (1) MA (11): AP (12) EEF (23) “ EEM (24) OEF (26) OEM (27) R2
AP (1) .. 147 .412* > - .143*
~EEF  (23) .256* .521* -,0371 . .163*
EEM (24). .199 .172 .322*% : .146*
OEF  (26) .245* .281* -,0299 .109*
OEM-  (27) 261* .144 .0507 : .091
EE (34) .002 .091 .040 .174 .389* .048 .034 _.505*
OE (35) .022 . -,063 .194 .314* -.,230 .344* .081 - .252*
Black Female
All
Independent Variables
Dependent : - .
Variable$ SES (1) MA (11) AP (12) - EEF (23) ' EEM (24) OEF (26) - OEM (27) R2
AP (1) - .099 .431* .150*
EEF (23) .055 .296* - ,041 .061 -
EEM (24) 163 .096 .254* “ .083*
OEF . (26) .139 .359* .025 .123*%
OEM (27) - .203*  [139 .063 .066
EE (34) .017 -.082 .165* .365* .284* -.094 .099 .490*
OE (36) .096 -.005 .065 .156 -.,033 .214%* -~,009 .162*
. 61
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Table 18 (continued)

White Male ' ' -
N=131
Independent Variables _' ’

Depend . <

ependent -

Voriobles SES(1) MA(11) AP(12)  EEF(23) EEM(24) ~ OEF (26) OEM (27 R2
AP (11) .078 .494x* : ‘ : .242%
" EEF. (23) .270% - ,188* . .140 . : B .376*

EEM (24) .252% Y 214*  _199* _ . _ .446*

OEF (26) .170* .331* .125 : .229%
OEM (27) L131%* .300* .329* Cr o .310*
EE  (34) -.018 . .139* -.032 .390* .549% .056 .091 - .615* -
OF (35 © °~ .053 L292% . 257% .180 .615* =058 J172% 0 (429
. A\
ite Female . - : N
eer : :
N=66
Independent Variables

"-Dependent ' » v, 2
Variables - SES (1) MA (11)  AP(12)  EEF (23) EEM(24) = OEF (26) OEM(27) R
AP (11 .180* .492* _ .408*
‘EEF  (23) .465%  _295% .291 . . .455%*

EEM (24) .290* .288* ~,015 . .273%

OEF  (26) -.246%* .247*% . 321* o . : 250%
- OEM (27) .064 .506* ~-.098 ' ' .276%

EE  (34) .120 -.095 .209  .086 .477* -.053 .170 .634*

OE  (35) ., -.104 -.089 .063 .394¢* .188 -.080 ~-.023 _ .234*

- White Female /
’ Al
, N=119
v Indepgndent Variables i

Dependent SES(1) MA(11) AP(12) EEF(23) EEM(24) OEF (26) OEM(27) R2
" Variables ‘ . . (

AP (11) .081 .609* o .390*

EEF (23) .433* .272% .074 . . . S .434*

EEM (24) .281* .332% -.014 : . 250%

OEF  (26) -.050 .335% .121 .182*%
OEM (27) .026 .487* - .050 - T .243*
EE (34) .078 .047 .086 .140% L411* .007 .128 .572%
OE  (35)- -.144 .049 -.029 L425% .178* -~ _158 .081 .260*

*p (coefficient = 0) < .05 (one-tail test).
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TABLE19

AVERAGES OF ABSOLUTE DIFFERENCES BETWEEN PATH COEFFICIENTS
" ANDR-SQUARE VALUES FOR MALES AND FEMALES, BY C
RACE AND HOME CAREER ORIENTATION I } |
" Indepéndent Variables
‘ S , Career Oriéntéd : o v Lareer Oriented
- - Ali Black Females ‘Black Females ~ All Whita Females © . White Females
Dependent Variable Compared to Compared to Comparedto ~ - Compared to
~ and Equation Number Black Males - Black Males White Males _White Males
AP () . 090 | 105 039 0%
EEF @3 0 2 7 B |
CEEM R . 088 M9 S T a0
OFF (261 179 o Me. 6 | ™
OEM @ o7 . a3 . 224 San
EE (34) 070 M5 moo 168
~0E (%) 201 %’ 220 M
Averagesof ~ Path 134 | 161 B -
Absolute Coefficients . C _ I | ;
Values Qver ' | |

All Equations | | | L |
. R-Squares 132 -097 . 098 - 104

e X
i
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- . Itshould be pointed out that the available data do not permit an optimum test of hypotheses.
S It would be preferable to isolate females indicating the highest category of home-cateer expectation,
S " rather than treating all those above the median as a single group; the highest category of home-career
expectation includes girls who indicate preference for an occupational career to the exclusjon of the
traditional homemaker role. Too few respondents checked the highest category, howew, to permit
. separate analyses.. Interaction hypotheses can sometimes be tested by the inclusion of non-linear
(usually product) terms in the regression equations without as severe loss in degrees of freedom as -
- occurs when samples are divided. It would be difficult, however, to write structural eguations that °
faithfully reflect hypotheses 11 and 12. Products of independent variable are fr,e%déhtly used to
express interaction hypotheses, but product terms do not form an accurate algebr%!’statement of °
hypotheses 11 and 12. ‘ - ' ‘
Summary and Conclusions ’

Several important observations are contained in the data reported in this chapter:

1. The home-career expectation for females is essentially uncorrelated with exogenous vari- v

ables such as parental status measures, family size, mother’s work status, and mental ability.
. ) » ' : .
. 2. Limited support was observed for'the hypothesis that daughter’s home-career expectation. .. -

is dependent on the home-career expectation held for her by her parents, but for both
races only the mother’s home-career expectation of her daughter had a significant impact;
the coefficients associated with the father’s home-career expectation were not statistically
significant :

3. No support was found for the hypotheses that educational and occupational expectation
for females are dependent on home-career expectation. : .

- 4. - No support was found for the hypotheses that females who tend to emphasize the impor-
tance of an occupational career over homemaking are more similar to males in the formation
of educational and occupational expectation than are females in general.

", . ]

5. Although the effect of significant other variables on home-career expectation was not ob- ‘ ¢
served to be as great as the effect of significant other variables on educational and occupa-
tional expectation, significant other variables were stronger predictors of home-career
expectation than were any other variables; hence, it is concluded that the data lend further
support to the view that significant other jpfluence‘lis an important part of cargéer planning.

The general conclusion emerging from these details is that the normative emphasis on the impor-
tance-of home-related roles for women does not play an important part in career planning of young .
. . women, but to avoid overgeneralizing this conclusion, it is important to specify the aspects.of career
' planning to which the present analysis applies and to consider possible reasons for the observed re-

sults.

The most obvious delimination of the analysis is that ‘occupations were assigned status codes;

f other dimensions of occupational choice were ignored. While this is in keeping with status attain-
ment research in socioloyy, it is important to recognize that use of nonstatus dimensions.of occupa-
tions might have generated different conclusions. For example, home-career expectation might be
highly related to occupational expectation if the occupations were assigned numbers reflecting social
acceptance of female incumbients. Also, occupational expectatio: 15 defined in this report as a single
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number rather than a range. It is likely that high school sophomores have % made a final determina-
tion of their occupational choices, and it is possible that home-career expectation affects the range of -
occupational choices considered; the analyses presented here are not relevant to testing this proposition:
Finally, it is possible that home-career expectation effects the dynamics of career development Fe-

ﬁ"males who are oriented toward an occupational career may pass through the stages of development .-

~ at different rates than do home-oriented. females. Since the present data are cross-séctional, hypoth-

. --eses about the dynamics of career development cannot be tested. There are, of course, other import-

ant aspects of career planning to which the present analysis does not apply (e g., the psycholdgncal
emphasns on personality), but. the purpose of this duscussnon is to point out some sensitizing examples,
rather than to create an exhaustive list. : : . oot

This chapter has presented a preliminary analysis of the importance of home-career expectation
in the career planning of females. Additional research is needed before confidence can be placed in
the results. Specifically -additional theory is needed to carefully specify the expected impact.of sex-
role differentation on career planning.. Intensive measurement work is needed to determine the best
way.to measure iome-céreer expectation. A large body of work has appeared to assess measurement
of occupational choice, but very little has been done with home-career chgice. Finally, I:“é‘vanance
of home-career choice in our data is highly restricted; most respondents selected some combination of
emphasis qn occupational career and homemaking, and.extremely few girls indicated preference for
occupational career to the exclusion of home and family. It may be that an adgquate assessment of '
the hypotheses proposed here requires that the fernale samples are stratified on home-career expecta-
tion to insure that a sufficient Aumber of females emphasizing occupational caréer are included in the
samples. It would be useful, for éxample, to retest the interaction hypotheses (hypotheses 11 and 12)

" with females who strongly emphasnze occupational careers.

—
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p ' FOOTNOTES ' ~

-

"The clear superiority of the ob;ectlve models led to the decnsnon to con5|der only objective ~
models in this chapter. .

2The instrument used to measure home-career expectation for females was first developed

by Edwards (1969). The measure reflects the compromise that a female chooses between home-
_makmg and career. 'The scale ranges from a value of one, reflecting a choice of marriage and family
exclusively, to a value of five, reflecting a choice of career exclusively. The intermediate values were -
most often chosen by respondents Although a multi-item scale might seem preferable to a single

~Ttem scale, hone of those included in the data set tap the plans of daughters and expectations of
parents as diréctly as the single item scale used in analysis in this chapter. Additionally, expected
age at marriage (19) was substituted in the path model for home-career expectation (20). The re- ~
sults were not isomorphic to those using home-career expectation, but differences were erratic and
provided no more support for the main hypothesis than-does home-career expectation.

3 Limitations and problems of probable misspecification.in completely recursive models such
as the ores analyzed here are discussed in Curry et al., (1976, Chapter 11). Problems and criticisms
" of the original-Wiscor;sfjn Model in this regard are ably presented in Kerckhoff and Huff (1974).

- 4it would have been preferable to compare females scoring high on home-career expectation
to those scormg low on home-career expectation.. The distribution of home-career expectation,
however, is such that the same cutting points for creating the high-low dlchotomy could not be used
for both races and still preserve sufficient number of cases in all groups for analysis.

5\f career and home oriented girls followed exactly the same model the average dnfferences
reported here for career girls would tend to exceed the average differences for all girls due to the
greater sampling variance of path coefficients calculated on the career-oriented subsample.
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o : SUMMARY ANDGON&LUSIONS ‘ :

Introduction . . ,
This monogralﬁh has focused on the,formatlon of‘career lans among Black and Whlte females
The research was carried out within the theoretical and emplrlcal framework provided by the ““Wis-
consin model” of status. attainment. The Wisconsin mog el \as formulated primarily to apply to
White males the genevalgbal of the Gurrent project ,; :j to determine what modifications of
the modet are réquired for females a &acks . The firs} valume of the project compared Black and
Whlte males, and thls volume adds Black and Whlte ".".":". to the analysis. ,

B t b 2
S . . . - """-b ’
5 " N v

Theoretical Frarnew'ork " . ) R
Although numerous variations a
perspective is marked- by four

1. Variables associated Wlth career achlevements are hypothesized to form causal systems
that can be described by smultaneouszall’iaar structural equgtions. A path analytic frame-
work is adopted for stating and evaluatmg the equations. , .

2. Educatlonal achlevement oocupatlonal achlevement and with increasing frequency, in-
come are viewed as career achlevementxzS These varlables comprlse the major-dependent
variables in. the model. : . .

3. Obcupatlons are transformed to an apprommate contlnuous scale reflgcting statuslcontent
of occupations. :

. '
»

4. The model is stated as a chain of effects; parental status, mental ability, and academic
performance directly influence significant others’ preferences which, in turn, directly
affect educational and occupational plans; educational and occupational plans directly af-
fect career achievements. Thus, according to hypothesns the effect of parental status, for
example, on educational plans is indirect, opérating prlmarlly through slgnlflcant others’
preferences. .

4 n
A substantlal body of emplrlcal research has been ?enerated to test the model. The chain
model finds moderate support in ttns research, but i is se dom substantlated in e\lery detall Research

with minority and female samples'is sparce. . B .

o, it

Methodology

Data collection was deslgnecl to obtain mformatlon on the important varlables in the Wisconsin
" model. The data con\atn measurements of parental socioeconomic status, mental ability, academic
performance, slgnlflcant others occupatlonal and- oducatlonal expectatlon Occupatlons were scored

. ' t
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. ‘on a status dimension., Informntlon ebout significant othm wn collocted both from the youth and
from the significant others, No information about“the educational, occupatlonal and income achieve-
ments is contained in the data but past research indicates fairly strong relationships between educa-:

- tional and occupational expectation and achievement. In addition to the major career-planning vari-

, . " . ables contained in the Wisconsin model (pducational and occupational expectation) females were
C " asked to indicate home- career expectation (i.e., the relative emphasrs the respondent expected te place ‘
.. Ton occupa*nal-roles versus home: related roles) , . :

-

+ The samples werecomposed of high schéol sophomores in the public school system of a medium-
SIZOd midwestern'city. The sampling was balanced by race and sex; approximately,120 observations

_ were collécted for each race-sex category—Black females, Black males, Whlte females, and White males

' . ' Llnear path ahalysis was used to- analyze the data throughout the report lntergroup compansons
. of path coefficients werd fatilitated’by a relatively new standardization technique that permits simul-

" . -. tanéous comparison of paths between independent variables and between subgroups—thus avordung the
¥ - cumbersorrie necesslty of calculatlng both standardlzed and unstandardized coefflcrents

S . ‘ _ : b

L|m|tat|ons , .
1 14 ’ '
The fmdnngs and mterpretatlons contalned in this report must be’ tempered by the lnmltatlons of
‘the data and the analyses. Two Ilmltatlons apply generally to the study of male§ and to the present
" study of females: (1). The data are cross sectional; hence, the dynamics of career planmng have not ,
)', been explored, and estimates of reciprocal causation were omitted. -(2) The analysis relied heavily on = '
the linear: hypothesis. Although earlier research suggests no significant departure from the#‘near
model (Gasson, Haller; and Sewell, 1972; and Wilson and Portes, 1975), the theotetical discussion of-
, fered’ by Gasson. and associates specnfyfng mteractlons in the model is persuasive enough that one _
{ fin n . . - ~ . .
.must eserve fi al judgme .t/ ‘ ' . P ’ A ;- .
In addition, the data for females are subject to two spec|f|c limiations: (1) Due to fundmg con-
_ -7 straints, initial plans to collect data from nonparental significant others had to be abandoned. ‘In the
‘ analysls “of career plans of males non-parental expectatfonsof the boys proved to be important to edu-
: » cational expectation for Blacks and occupationatexpegtation for Whites. (2) Both the Black.and
.- White, female samples contelnq significantly larger percentage of respondents from broker homes
: < ' than the percentage in the general population. sThe additive effects of family type (intact famrly ver-
- .sus broké home) were controlled in the' analyses of&he exogenous variables without de?nonstratlon
o0 of slgnnflcant effect, but the posslbrllty of some interactive effects wes not explored 7 :

. . R PR T s o .
S Summary of Flndum_ ‘ Cos . D B . N
. . . Y3 ' e T Y t : . ’
e *z Th|s section is divided into three subsections. The f|rst subsection contams an overview of the * °
A o most sajint‘f“ndlngs The second subsection summarizes the tests of thirteen hypotheses regardlng
the effects of sex-role differentatio thatmkre drawn from the revrew of*hterature in Chapter II F|n
-ally, the' last-subsection prese etailed sug\marles of.each path model. -

(%

Snnce the adjectlves pe celved and objective will be used throughout the summarles to modlfy

]

el “dnffére t significant.other v; nables it may be helpful to. review thé meaning of these two terms as -
dflﬁl this reporf. ‘Perceived slgnlflcant other Variables refer to information aboist slgnlflcant others
b collected from the youth, and objective significant other varlables refer to |nformat|on about slgn|f|
.o ~cant others collected from s|gn|f|cant others e ' . S
. .. % ‘ o , , )
o : . , RN . , .
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related roles we’re: :

“The data analyzbdi in Chapter |V Tent moderately strong support to these t\&o hypotheses. == _ o

:!
- ['4
"

- L]

:  Overview of salient findings. Six resuits stand out as the most important observations contained
in the report: ' ' : o ‘ o o

1. Slgnifidnt other V'ariables were observed to be the'miost accurate predictors of career- ;
chot%:e_varlables (educational, accupational, and home-career expectation (34, 35, and
. '20). R A oo T

“ 14

. 2.. Objective medsures of significant other variables provided more accurate predictions of
) educational and occupationa| expectations (34 and 35), and led to closer approximations
- of the'causal chain model hypothesized in the. Wisconsin model than did the perceived
measures. . ( o - A : -
3. The home-career expectation (20) of females did not manifest strong effects on educational
/.or occupational expectation (34 and 36), counter to hypothesis. : .

“ 4, 'Slgnl.flcant. other variables did not affect edu;:atlonél ‘and occupational expéctdtibn (34

and 35) for females more strongly than was the case for males, counter to hypothesis. " .
5.  The multiple coefficients of defermlnatlon in the equations.for educational and occupa- . .
tional expectation (34 and 36) for Blacks and females were lower than they were for White - -
48, * The educational expectation of parents for their daughters (23 and 24) and sons had stronger-
" effects on thc’&aughter’s or son’s own occupational expectation (36) than did the parents’ Y
occupational expectation for their offspring (26 and 27). < : \
’ de-rdle differentatlon h thms'. Two gane"ralﬁ themes wére drawn from the'literature on the . T
socialization of females: (1) goie defiMtions for females are ambiguous due to inconsistent sociali- - C

. zation, and (2) females are more dependent on significant others than are males. For this study, it

was concluded that the most important aspect of role ambiguity of females concerns the ambiguity -
over the relative importance of occupational and home-related roles. Thirteen spagific hypotheses o
were drawn from these two themes and tested as part of the data analyses. These hypotheses are : ,7

- grouped below according to which.theme served as the,premise on which the. hypothesis was based,

and the empirical results for eac‘,h; hypothesis are summarized. The reasoning connecting each hypoth-
esis to'the premise was described in Chapter I1.and will not be repeated here, but the reader-should re-
call that the reasoning Is.lnfoma'l and should, therefore, be taken tentatively.

. s . r | . . -

Hypotheses associated with hrrlgl'guity over the relative Ifnportance of occupational and home-

¢

3,

Hypothesis 1: The effects of all independent variables on accupational expectation (35) for
S ‘ females is smaller than t_Qe corresponding effects for ma;es. ‘ .

ﬁypothinh 2: The effects of all independent variables on educational ekpectatlon (34) for fe- -
- , * males is smaller than the corresponding effacts for males. -

. . _— : . N .- S .
Hypothesis 6: All independent y‘/arlnblol affect occupational expec_ta&li_on,. for Black females more ..
: strongly than they affect occupational expectations fpr White females. .

'
N
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. Hypotmm 6: Il Independent variables affect educational expectetlon for Black femelu
more strongly than they affect educatlonal expectation for Whiteé femelu

- Hypotheses five and six were not supported by the data but It should be noted that both hypothms
also depend, In part, on the claim drawn from the literature that Black females are less ambiguous -
about occupational roles than are White females. In addition, it was argued in ‘Chapter || that career

. 7 planning may be less salient to Blacks due to restricted career choices stemmlng from dlscrlmlnetlon, c
. this argument also tends to negate these two hvpotheses. . 4 -

Hypothesls 9: 'Home-career expectatlon (20) is positively related to occupatlonal expeotatlon ' .
: l ' “for females, ceteris paribus. g
 Hypothesis 10: Home-career expectatlon is posmvely related to educatlonal expectation for

femares ceteris paribus. : .

. .

Hypotheses mne and ten recelved very little support in the data

. . ’ A

Hypothesis 11: For females scoring high on home -career expectatlon the effects of all inde-
‘ pendent variables on occupational expectation shoutd more closely approxi-
mate the effects observed for males than is the Case for all females comblned
Hypothesis 12: . For females scormg high on homeWer expectation, the effects of all mde ‘
B pendent variables on educational expectation should more closely approxtmate
the effects observed for.males than is the case for all females combined. '

" _
The data showed no support for either of these two hypotheses; in fact, females scoring hlgh on
home-career expectation were somewhat less like males than were all females combined. This obser
vation held for both Black and White females. : )

Hypotheses asoclated with the theme that females are more dependent on sugmﬁcant others
Cwere: : , . e
. Hypothesis 3:  Theeffect of slgmflcant others educational expectatlon (23 and 24) of students
L on the students’ own. educatlonal expectatlon (84) is stronger for females than
: .- for males.
. Hypothesis 4: The: effect of slgnlflcant others’ occupatnonal expectatuon (26 and 27) of stu-
S dents on the students’ own occupatlonal expectatlon (35) is stronger for fe -
males than for maIes

“
Y

Hyp'othesis 13: The home-career ectatnon of significant others for girls. (14 and 17) affects
: S the- home-career expectation of the girlsfor themselves

M 7

Hyp thems 13 was the only one of the above three that was supported by the data but support for
T hyp hesus 13 was weak. ‘

The following two hypofheses were associated with #sth themes: ' - ?3 :
‘Hypothesis 7: The effect of signific nt others educatlonal expectation for studénts on the

‘g _ ' students’ own educational expectatlon is higher for Black females than for
other subgroups ,

72
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Hypothesis 8: " The effact of significant others’ occupational expectation for students.on
/ the students’ own occupational expectatlon is higher for Black females than
it : for other subgroups

Nelther\of these hypotheses was supported by the data, but like hypotheses.five and six, they depend,
ln part on assumptuons about the special circumstances of Blacks..

Detailed summary of findings. Three models were estlmated in chapter v, but only the last
model will be summarized in detail, since'it provudes the best explanation of educational and occu-
pational expectatlon (34 and 35) The flrst two models shall be presented brlefly to maintain con-

' tlnuity o .

. - When an aggregate, percelved significant other vari (28) commonly found in the literature
' ~was used, the followung results were obtained, genei'ally 'ross all race-sex subsamplgs:

Zﬁz . A. The dlrect effects of the significant other varlable (28) on educational and occupatlonal
T expectatiof (34 and 35) were weaker than obtained in the objective model

, B. The coefficients of determlnatlon for educational and occupatlonal expectatlon were
~ generally weaker than in the ob)ectlve models -

. When aggregate Ob]OCtIVO measures of parents’ expectatlons for their chlldren (22 and 25) were

incorporated as the significant other variables, and the subjects’ educational and occupatlonal expec-

’ tations were regressed only on the matching parents’ expectation, plus mental ability (1 1), parents
/ status (1), and academlc performance (12) the following results were obtalned

A.. Relatlve to the model employlng the percelved measure 128), objective expectations (22
' and 25) were better predlctors of subject’s expectatlons (34 and 35) , :
B. Parents’ educatuonal expectation was sthe strongest predlctor of subjects’ educatlonal ex-.
pectatlon across all race-sex subsamples -
C.. With the exceptlon of Black males parental occupational expectatlon (25) was the strong
-est predictor of occupatlonal expectatlon of subjects (35) :

D. Relative to the-model employlng the. perceived variables (28), the objective model produced
a greater increase in the coefficients of determination for educational expectation (34) than
|n the coefficients of determlnatlon for occupatlonal expectation (35)

E. The flndlng ln "p" above and tHe pattern of residual correlatlons between parental expec-
tations (22 and 25), and the subjects’ expectations for themselves (34 and 35), suggested N
final model in Chapter IV " o v

The f|nal model estlmated in Chapter IV employed the objectwe expectations of mother and
father separately (23, 24, 26, and 27) as significant other variables, and estimated the effect of all
parents .educational and occupatlonal expectations (23, 24, 26, and 27) on both educational and
'occupatlonal expectatlons (34 and 35). The following results were obrflned from this tna ysis.

A Among the subsamples of Blacks: ' : . \) -
. J
1. Parental expectations for theu' children (23, 24, 26, and 27) demonstrated the same
~ pattern’ of’ effects on educational expectation of females and males. The father’s edu-
cational expectatlon was strongest and mother’s. educational expectation was second -

— )
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2. ‘ Father (] occupatlonal expectatlon (26) provldod the ttrongest effect on occupatlonal
expectation (35) of fémales, while mother’s educational expectation (24) had the
strongest effect on the occupatlonal expectation (36) of males

’ »
3 In general some signiflcant other varlable was the strongest dlrect predictor of both
' educational and occupatronal expectatiorr for both females and males
4. .For both females and males, significant other vanables were the primary source of
, rndirect effect of all antecedent variables :
L]
" 5. Forfemales the effects of both socioeconomic statys (1) and mental ability (‘l 1) on
’ ~ educational expectatlon were primarily indirect
6. - For males the effect of socioeconomic status on educatlonal expectation was pri
marily direct and the effect of mental ability was prlmarrly mdirect
7. Forboth females and males the effect of socroeconomlc status on occupational ex-
pectation was primarily direct. whrle the effect of mental ability was primarily in-
direct
8. On both educatlonal and occupat|onal expectation, the effect of academic perform
: ance was prlmarlly direct for females and indirect for males
B. © Among the subsamples of-WhiteS' - .
1. Parental expectation for their children demonstrated the same pattern of effect on -
educational expectation for females and males with mother’s educational expecta-
tion strongest, and father 5 educatronal expectatron second
: 2. Father’s educational expectation was the best predrctor of females’ occupational -
expectatron while mother’s educational expectation was the best predrctor of males’
. occupational ‘expectation - ; } :
3. Asin the Black subsémples sLme significant other varrable was, generally, the strong-
"~ est predictor of both educational an,g occupational expectation for both femalesand .
males : =
' 4, Slgnlflcant other variables were the primary source of |nd|rect effects of the antece- .
' ' . dent variables for both females and males -
5. The effécts of socioeconomi status (1) and mental ability (11) on educatioRal ex
. pectatlon (34) were primarily indirect for both females and males :
) 6. " The effects of socroeconomlc\status and mental ability on occupatronal exp.léctation
. - (35) were primarily.indirect f r females, while the effect of socioeconomic status
. was primarily indirect, and th effect of mental ablllty was pnmanly d|rect for males
7. Academic performance (12) affected both educatjonal and occupatronal expectatlon
pr|marily directly for females and prrmarily indirectly for males
- C. 'This model produced the hlghest coe f|c|ents of determination for both educationaland— - — -
: occupational expectation of the SUb] cts of all models analyzed in Chapter |V, for all raoe-
" sex subsamples




\

. v - ' ‘e i : '-\'\ e
The findings of Chapter V wlil be summarized in terms of their relevance to educational and
©oecupational expectation. This approach is taken because the primary emp’pasis of this research is
on the fd*mation of educational and occupational expectations. 5

‘A. Home-@8reer expectation for females was not associated with strong-effects on educational .
and occupational expectation. . ' : o

B. Home-career expectati'on failed to demonstrate either strong or clearly"interpretable re-
sults either linearly. or interactively for both Blacks and Whites. :

C. Parental, home-career expectatioﬁ ('14 and 17) for daughter had essentially no effect on
daughter’s educational and occupational expectation (34 and 35). -

D. Inclusion of parental, home-career expectation for daughter and daughtér’s home-career
expectation (20) for setf, in regression equations, failed to yield increases in the coeffic-
'['—ient_s‘ofﬂétemlination for either educational or occupational expectation over those of
the last model in Chapter IV. T . T ;
E. A model in which the daughter’s home-career expectation (20) was the ultimate dependent
' variables, paréntal status (1) and mental ability (11) were exogenous variables, and academic
. performance (12), mother’s home-career expectation for daughiter (17) and father’s gome-career
Wctation for daughter (14) were endogenous variables yielded only weak to moder®¥e co-
efficients of determination. The model did lend some support to the importance of paren-
tal influence on home-career expectation qf females, however. &

. Lrgplicétions for Research and Theory

N

Four issues are discussed in this section. The first issue concerns differences between career
. Planning of females and Blacks and those of White males. The second issue concerns possible impli-
cations of the observation that parental educational expectations fog their children (23 and 24) had
stronger effects on.occupational expectation (35) than did parental occupational expectations of
the children (26 and 27). Thirdly, the findings regarding perceived and objective significant other -,
variables are discussed. Finally, t.he,;_importance'_of‘ longitudinal data is considered.

Career planning of females and Blacks. Of the thirteen hypotheses regarding sex differences in
- the career decision making process, only two received ‘reasonably firm support in the data (hypoth-
/ eses one and two). These two hypotheses stated that educational and occupatignal expectations
(34 and 35) for females are less accurately predicted by all predictor variables than is the case for -
“'males. Empirical support was especially strong for occupational expectation, as hypothesized im-
-~ Chapter |l. Failure to support the remaining hypotheses implied: ‘{a) that females are no more de-
. pendent on significant others in forming career plans than-are males, and (2) home-career expecta-
tion (20} is of little consequence in path models for femalés in which educational and occupational -

expectation are the ultimate dependent variables.

Y

/
- These results suggest that the broad outlines of the career planning process for. females ma/bg

similar to that for males. The fact tirat females’ expectations are less accurately explained than/are

males’ may be due.to tl\e arbitrary barriers against f’emal_es in high-status occupations and to the fact

that females do not automatically assume that they will have to be the chief "‘breadwinner’’ in the

household. The fact that R-squares were also uniformly smaller for Blacks’ educationdl and occupa- - *
— -tional expectations may also be due to discriminatory barriers in the job market. That is, both fe-

males and Blacks may formulate their plans more tentatively, thus, giving those plans greater random-

ness relative to factors that best predict the educational and occupational plans (34 and 35) of White

. . ‘ .
\ ]
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males. \This line of reasoning is admlttedly‘alpbculatlve,lhowever; it implies that measures of certainty
of educational and occupational plans interact with standard independent variables in the baseline
st work with measures of certainty has failed to show positive results, however.

While the broad outlines of career planning were found to be similar across race-sex groups, in
that significant other variables were associated with the strongest effects on career plans (34, 35, and
20), and home'career expectation variables (20, 27, and 14),were not necessary in the models for
females, numeroys specific differences in the magnitudes of the path coefficients were observed. .
Perhaps the most'interesting interaction of this type concerned variation in the relative importance
of the mothers’ any fathers’ influence acro subgroups: From Table 9 (p. 42) it is apparent that
‘the’dominant parental influence on occupatiOfal expectation was, in every subsample, due to the
opposite-sexed parent, Thus, for example, father’s occupational expectation (26) was the dominant
variable in the equation for occupational expectation (36) for Black females; while mother’s educa-
tional expectation (24) was the dominant viiable in the equation for occupational expectation for
Black males. This pattern was clear and conSistent for all groups; hencé; it is worth considering as

an empirically generated hypothesis to be checked with additional data. ' o

‘Educational and occupational expectation. In every subgydup except Black females, either
~mother’s or father’s educational expectation (23 or 24) of the daughter or son‘had a substantially
. stronger effect on the progeny’s occupational expectation (35) than did gither parents’ occupational -
expectation of the child (26 or 27); this is an anomalous result that demands further discussion. |f
the differences had been small, one might overlook them, but in every case (except.Black females)
the differences were quite large. Three possible explanations are offered: first, it is possible that the
youth's educational expectation affects occupational expectation, and vice versa. With the present,
cross-sectional data there is no satjsfactory way to test this possibility. |f educational expectation has
a substantially stronger effect on occupational expectation than occupational expectation has on edu-
“cational expectation, then much of; the direct effect of parents’ educational expectation for the child
on the youth’s occupational .expectation appearing in our data may actually be due to an indirect. ef-
fect of parental, educational expectation that operates througp the youth’s educational expectation.
The premise on which this speculation is based, however, seems somewhat unlikely, viz, it'tloes not
seem iikely that a youth’s educational expectation has an effect on occupational expectation that
is enough stronger than the reverse effect to account fqr the observations in the data. (See, however,
Kerckhoff, 1971.) Youth“are generally aware that education is frequently a prerequisite_ for particu-
lar occupations, thus a high schqol sophomore may, for example, reason that ”’if | want to be'a teacher,
I had better go to college.” Thistype of thought processgwould tend to generate a fairly strong effect
of occupation‘al expectation on educational expectation. )

: ' . ! \ , ’ . : ' K .

A second possible explanatign requires ane to postulate two unmeasured variables that have beeh
referred to as "ambition” (Duncan, Haller, and Portes, 1968; and Porter, 1974). There is a substantial -
body-of theory suggesting that career planning progresses from general to specific (Super, 1957; and

“‘Ginzberg, 1951). Drawing on¢his theory, assume that most high school sophgmores have formed a
'general idea that they "‘want to be somebody’’ o they "just.want to get by,” and refer to this general
idea as the youth’s ambition. The theory suggests that definite ambition develops before definite edu-
. cational and occupational expectation. Parents may also be more certain about the amount of ambi-
tion they have for their children than they are abod\t specific educational and occupational expectation
-for the youth. It is possible that these two ambition variables—the youth’s ambition for self and pa-

~ rental ambition for the youth—serve as linking.mechanisms bétween the youth's educational and occu-

pational expectation and parental, educational and occupational expectation for the youth, and that
the youth’s ambition directly affects her or his edueational and occupational expectation, as shown in
| e ' )

the foII?Ning path diagram (see Figure 5). + ~ D s .

»
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Figure 5. Simplified path diaﬁram illustrating the hypothesized place.
' of ambition in educational and occupational planning.

- Since education is more immediate than occupation, and educational attainment is a much sim-
- pler concept than occupational attainment, it is likely that ambition is translated more strongly into
educational expectation than into occupational expectation. If this speculation is true, then the path
model represented in Figure 5 would generate a stronger correlation between parental educational ex--
pectation and the youth’s occupational expectation than between parental occupational expectation
and the youth’s.ocoupational expectation. These differences between correlations would tend to gen-
erate results similar to those observed in our data. \ ' ‘ .
- The third possible explanation. indicates that differential measurement erkor may also account
for part of the results. Education being a simpler concept than occupational status, one might ex-
- pect that educational expectation is more accurately measured than occupational expectation. |f
so, then the formula for ’correcting a correlation for attenuation” shows that the difference in
measurement accuracy wouldstend to generate the observed results. The observed correlation be-
tween parental educational expectation.and youth’s occupational expectation would.tend to be
“higher than the correlation between parental occupational expectation and the youth'’s occupational .
expectation, because the first correlation contains only one unreliable measure, whereas, the second
. correlation includes two unreliable variables. N T L.
Perceived and objective significant bther variables. A third issue raised by the research is the -
measurement and operationalization of significant other variables. If only the effect, of the perceived
_significant other varjgble (28) on educational and occupational expectation (34 and 35) had been
interpreted as s‘ignif?gant other inffuence in this research, the conclusion would haxz been that sig-

. nificant others have virtually no role in the formulation of female’s career plans. Analyzing.the
‘effect of objective significant other variables on females’ career plans, on the other'hand, implies
that significant other influence is the miost important factor in the formation of those plans. These
findings suggest that use of objective significant other variables is the better approach. In fact, the -
results reported here indicate that most status attainment research may have underestimated the
effect of significant other influence since the large majority of research has worked with perceived

. significant other variables (see Wilson and Portes; 1975). ~ S

/ .
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It is important to hote, however, that the comparisons between perceived and objective sig-
nificant other variables reported in this document are not based, on perfectly comparable measure-
ments. The measurements used here follow those common in the literature; hence, the perceived
significant other variable was composed of youth’s perceptions of encouragement to attend college
received from significant others and.on perceptions-of peer ¢ollege plans, and the objective signifi-
cant other variables depended on significant others’ expectations of the youth. Consequently,
comparisons in this monograph between perceived and objective forms are also comparisons be-
tween -encouragement and expectation. Some studies have shown extremely high correlations
between perceived-expectation, sigriificant other variables, and youth’s expectations (e.g:, Williams,
1972; and Kerckhoff and Huff, 1974). |t is, therefore, concluded that the:lative value of per-
ceived and objective measurements remains an important issue to be resolved by future research. -
The implications of- the findings from this proposed research are quite important. Perceived meas-
ures-are obviously much cheaper to collect, since parents.and other significant others do not have -
to be contacted—all needed information can be collected from the youth. In fact, the costs of
collecting information directly from all significant others would probably be nearly prohibitive

.

. for national samples.. . , N

_There is one research question that can be answered only with both perceived and Oobjective
measures of significant other variables. That question is: Do the expectations-or encouragements
of significant gthers for youth operate through youth’s perceptions of those expectations and en-
couragements? The symbolic interaction perspectivé in social psychology suggests that the answer
is yes (see Hotchkiss and Scritchfield, 1975). Confirmation. of the hypothels requires perceived ..
and objective measurements for the e youth; the coefficients for objective measures must, then:
approach zero when the perceivedn?ﬂues are statisitcally controlled. )

- s AED ) : S
_ Longitudinal data. The specifié@ of path models in this monograph has followed the well-.
“ established precedent in the status attainment literature of assuming one-way causal effects between
the members of each pair of variables. ‘' This precedent has been challenged in recent papers, how-
- ever, (e.g., Hout and Morgan, 1975; Nolle, 1973; Woelfel and Haller, 1972), and Ahe authors of
this report heartily agree that two-way causal effects cannot be eliminated on theoretical grounds
for several variable pairs included in the Wisconsin model. However, the authors believe that there
is no satisfactory method for_testing reciprocal hypotheses in cross-sectional data (econometric:
~.methods not withstanding) and have, therefore, specified the models according to their best judg-
ments about the dominant direction of causal effects.2 The ambiguity about possible two-way caus-
atiorf that emains, however, punctuates the need for longitudinal data. Only with logitudinal data
can one ¢ out empirical tests to determine, for example: (a) the extent to which educational
and occupational plans affect each other, (b) whether youths’ career plans have some effect on
- significant others" expectations of the youth—while, at the same time being affected by significant -
others expectations, or (c) the extent to which academic performance and significant other varia-
bles affect each other. ’ : ’ ' - > ‘

% .

”

- ) .

‘ In addition, _Iongitudirial data is essential to describe the process of céréef planning over time.
Hypotheses in the psychologi®hl literature indicating that youth pass through'stages of career plan-
ning should be incorporated into the Wisconsin model and tested with longitudinal data.

.

Policy. Implications

®

Research findings regarding caregr-deéisfqh making are still to ambiguous to permit firmgolicy
recommendations. The present research is no exception, as indicated by the numerous qualifying

-
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remarks throughout this monograph Consequently, any policy implication that may be drawn-
from the research should be considered as one input among many inputs that must be considered
before policy change is carried out, and the resuits of policy changes should be carefully m‘l
.tored

Crites (1975) has argued that ability variables such as mental ability and ‘academic perform-
"ance are the strongest determinants of career expectations. |f this contention is correct, then
there is little chance for intervention to help in career planning, since abiltiy variables are diffi-
cult to change by policy decisions. The present research, however, challenges this view. Signifi-
cant other variables were found to exercise much stronger influence on career plans than ability
variables. If the present flndlngs are correct, then one is in a.much better position to help s
dents in career planning, since significant others’ attitudes are more changeable than are ablll%\
variables.

The research findings herein reinforce the frequent call to involve parents in education to a
greater extent than has been done in the past. Since parents apparently exercise strong influence -
on their children’s career plans, career planning could behefit by increasing the amount of informa-
tion about education and jobs available to parents. Schools could take a leading role in dissemi-
nating such information, since school counselors generally have ready access to infgrmation that.
parents do not have. The information could be dlstr;buted through numerous channels, including
PTA meetlngs parent- -teacher conferences, and fliers sent home with students. in.addition, schools-
could organize spemﬂl events intended to involve students, parents, teachers, and counselors in
career exploration activities. Parents with particular expertise could-be asked to give presentations
at such events. For further discussion of techniques for involving parents in school, career-planning
activities the reader is referred to a handbook entitled, “‘involving Significant Others in Career Plan-
ning: A Counselor’ s Handbook” (Burkhardt, et al., 1977).

¢ -




, " FOOTNOTES -

C | 1 The reader is reminded that numbers in parentheses following varuable names glve the

number of the varlable in Table 1 and Appendlx B. Deflnltlons of varlables can be found in ) '
' elther location.

2 See Curry et al, 1976, Appendix B' for fefense of this -'position.
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: Introduction '

/”. :

: Selecged data from the Colu s sample were compared to r;ensu% date in order to identlfy
' pouible systematic errors due to mpling. The comparison variables include parental educational v
attainment, parental employmen status, family type (intact} ‘nogrintact), age of heed/ of family, and™
. family size. The census compdrison areas mclude the Columbus Metropolntan Area, the Columbus -
'S.MS.A, Franklin County, Urban Ohio, the North-Central census region and Urban United States
 Census data were taken from the 1970 Census summaries, General Social and Ecanomic Character- .
 Istics and Detailed Characteristics for the United States and for the State of Ohid. The census data |
are based on a twenty pereent/sample of the gopulation. All analyses are conducted within race.
~ since the sample is balanced ?y race and therefore not representatwe of the population on thab
: d“f@t@ri“ic R / } . , A e .

L]
/

[

v The precusron of the comparlsons is llmuted due td drfferences in measurement between the
ample and.census and due to nonavailability of data. Limiting factors will be identified in the dis-
. ,cusron of each set of comparrions. The lack of exact comparisons between the sample and the cen-
-sus implies that inferences regardmg the systematic error due to sampling must b mede wnth
‘" caytion. The basis of mferepce is the level of slgnificance achieved by an appropriaté test statistic
4 fori each comparison. In the following analysis, either the two-sample dlfference of proportlons o
tests or the two-sample Kolmogorov -Smirnov test |s employed .

.
T . ' : - ! : /
: .o '/ . . : v . oo

f‘_"

\

‘ StatlstlcalMethods S T ‘ SR .,u’ o

v Prlor to reportmg the results a brref note on the statlstlcal prooedure is neoessary The Z-test
of drfferenoes between proportlons are computed by the followmg formula ‘

;- Fz . // .
P . 4 .
—— ¢ ._2_0..2_ ‘:/‘ '

-1

' fWhere P1 is the prqportlon reporting a particular characterlstlc in thé census comparison area ‘and
o P2 is the proportion repprtlng the same characteristics for the Columbus sample. ‘Also, Qq = 1- P1- .
~and Qg = 1—-P2, N4 and N, are respectlve ‘sample sizes. Smx:e the census N s are projected from a20

7, . percent sample the Census projections were divided by a constant (5) to estlmetethe sample size,
. -‘and the flmte populatlon eorrectlon wés applled Thus the above formula becomes:

.‘ ' u ' ,. o 91

I

PS4




i - . . ‘
// L .‘Where N1 = projected slze of the totel population in the odn!ds coniparlson m‘ea, and h - ’me ciie '
s £

N of the samplp gathered by the Census Bureau. The factor of & corracts for the fect that the Cansus
[ , reports projected the total populetlon size (N1) The ‘iinite popuiation multiplier is given by the
o tem, Ny —-n)/(N1 —1) Since n = 1/6N;.

) To neject a null hypothesis by a non-directtonal test at the 05 level the reported Z veiue WOuld
haveto satisfy:- Z< 1 96,or2>196

. Where comperlsons between dlstrlbutlons is desired the Koirhogomv-Smimov tw° serhple

test is employed (Slegel 1956) The nop-directignal test of difference is constituted | by comptnsoh

" of the largest catego ne/dlfference between cumtiiative dist’nbutions té the value ‘obtained by the
- follqwmg equatlon ‘ _

P ey .““""Véi‘i 1_1.36.-' N1+N2 L
oo 7 D Perdtical = 1. A% rend
j T T NN,

" Where Nq and N{ére sample sizes for'the"census cempemen area and the Columbus sample, re-
“spectively, and Dcrmc&“ is the value that the mexlmum _observed, proportion dufference must
" exceed to reject Ho at the .05 level of sigmflcahee When the formule is corrected for the mflated

censust, it becomes ‘ S :
, L ENgETER
pcritical = 1.36 ﬁ'}?«—i’ﬂﬁ%
T e 172 ' -
| _ i o1 e R
o ) ‘ critical = 1.36 NN

T’he test employed for each set of-comparieons;is ihdiCateg in the d_iscuesiort of the comearisons.

@




EducationalAttaintﬁent . R

L . . ’ .
. . - . N

‘This section compares the educational attainment of parents in the Columbus sample to the
aducatlonal attaihment of adults: ‘in each of the census comparison areas. In order. to achieve com- v
- parablility between the Columqu lample and cehsus data, two adjustments in the data were rhé
.. The first was to,aggregate all pa nits in the Colymbus sample who reported training in vqcatio
" technical programs with those raceiving a high $chool diplorga. (See: - Appendix C, p. 137 f«lr in-
strumeitation of parents education.) This step as taken d the fact that vocationalvtechnical

* training is not raported by the Census as part o hregular’®Bhooling (See: U.S. Bureau of the

" Cansus, 1970: Appendix B). [The comparisons are, erefore between the proportion of in#ividuals
oOmpleting twelve or fewer years of education

- / 4

_ Two limitations on th comparability between the sample and census comparison an/sas should
"be noted. First, all census data include adults twenty-five years old and older whereas th Columbus
'sample includes adults with at least one child in the tenth grade. Secondly, the data for the North

: Central region is.not p ted by rural urban residence by theCensus. / _

Table 20 presents the proportlon of individuals attaunlng twelve or fower years o\/ education _
and the base N on which the.proportion is computed, by race and sex for thé sample/bf parents !
and the census comparisoh areas. In none of the race-sex comparisons is the sample significantly
~different from the approdrlate comparison group in the Golumbus Metropolitan Arga. This suggests
that systematic error due to sampling is unllkely However, there are scattered sngnlficant differ-

ences for three of the four race-sex groups when comparisons are made to the othzer census areas.:
Thls suggests some lmntatnon on the generalnzabllity of the sample to places outslde Columbus.

I . . o /
Male Emgloymant Status S -

This set of compansons focuses on dlfference between the proportlon of employed fathers in
“the Columbus. sample and the proportion of employed males of the potentlal labor forcq in each of
the census areas. L|m|ts to comparability mclude . “ ' , -

1. North Central data ls‘ not presented by’ rural urban resldence ' ’ . '
2. , Date for the census areas mclude males snxteen years old and olde; | - ¢

As with the oompansons for educatlonal attalnrneht systematlc error dua to sampling is assesed ‘ T
on the basis of dufferenoes in proportlons o

s N

- Table 21 presents the proportlons of ernployed males for:the Columbus sample and oensus o "
- roupings controlling for race. No significant differences obtalned at the .05 level. The analyses, R
erefore, provide no evidence for the presence.of. systematic error due to sampllng in the variable,
employment status of fathers. )

\ | -

Female Employment Status ' S ' ", .

i - L

Comparlsons of the employment status of mothers in the Columbus sample to that of mothers

in the s’are somewhat more exact than those for fathers in the Columbus sample. Thy(&ue
_ to fhe fact that census, employment- -status data are available for mothers of chlldren ages six to ' D

o
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"~ PROPOKTION OF PERSO S COMPLETING TWELVE OR FEWER YEARS OF SCHOOLING, *: -
L AMONG PAREN’ts IN THE COLUMBUS FEMALE SAMPLE AND ADULTS =
o TWENTY-FIVE YEARS'OLD AND OLDER IN SELECTED CENSUS

e+ COMPARISON REGIONS CONTROLLING FOR RACE AND SEX®

'.‘ f

T

CENSUS AREAS

v
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»

"] e

.\’. N

x|
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! Columbus

. cbl"f'?:!ré;;'. )
'- "'m“"' .. I 5

(IR

Frankin
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NorthContrel
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1. 0w 220,807
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J0/1198,073
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| a0 |
ne= 2,087,508 n » 14,703,612
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n = 195,498

o 104,900

e

At ' g

e w
. 31636 e
Co

PRt L 1 A
b= 1,794,213 n = 13,335,046

789

n = 33,362,908

/
S

A PfPrm By)< 0m

ERC

. ' t

*The upper figure in each cell indicates ihepromr%ioh 0
figure in each cell indicates thé base n on which the pr
 rural-urban residence for the North-Central Region.
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N 05 NOTE:‘ All comp;riwniav

Y

"

it 2

Ty

of individuals completing twelve or fewer yeaMeducaﬁoh'. T'he lower
oportion w:s}comp_uted. It should be noted that data is not available by

fetween the Columbus Sample and a census comparison area. -
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proportian vlias computed It/shodiid also be noted that tho as not avallable by rural urban resldence for

Ffw ubpe% 3gt!ru,u each cell lndlcates the 7: portuon of employeﬁ“ malesg:e Iower flgure in each cell |nd|cates the ' :so
the'North antral Regioﬁ g‘

'P (P1 Pz) < “ 05 NOTE No sngmfncant dnfferences obtalned ot thns level of confldenco AII compari s are between
| the Columbus Sample and a‘census comparison arem T o w |
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’?{Ho r,t Is.eompamon ls stil not exaot, slnoe manv mothers in the cen

. , hildren-in the.tenth grade. Alsp, as-with other comparisons, data is not
+" available b.var ral urdlan reeldenc,e for the North\C"entral Rogibn Comparisons are:made within
. racialgmuﬁs S R NI - ,

Table 23 p’resentg/;hp dita. As wlth:'fathers emplovment stetus,‘/no statlstically slgnificaht
dlfferenees abtained for employment: status between mothjif's in the Columbus sample and thosé
in the ce \73 comparison dreas. _Thus, trw data show nq ideﬁce of. systematlc sampllng bias.

4

0 Y EPIS : S "v;-'a', 'l'\ : o '
w : Ny

éompansOns 0 the Columbus sample to ‘th e Coluhbus Metropollten census area, the:> - . -
e Commbus 8.M.S.A. ant*Franklin County regions are«not preeehted because the census data are -
.., “’'not presented by rac'e and the Columbus: sample is balanced by race. The Columbus sample cannot,

_rf":f".; ; ‘therefore, be compared agaitst the sampling. frame from wihich it was drawn, The North- Central
: ‘ data is not.avdilable by rural- urban remdence e ’;J _f : .

1
e Table 23 presents the pro rtlon of intact famnluep for. the Columbus sample and for the Ohlo
UrEan thp North-Central arid Utban ‘United States,censtis areas, by.race. All differences are greater .
v ‘- than wouzlbe expected dus to random sampling Further the actual differences in proportions
\between the Columbus, sample.and the. census: ) i
due to.differences between the Columbus Metgopoli
‘eheeniy. remforced by the relatlve qqualrty of the propoftrons of intact families for both Blacks and
“Whites-across the census areas for- ‘which. .appropgiate data are available. Timd and funding limits
“prohibit detailed- eXplofation of the. posslb)f ‘r)#plrcatgpns of the unusual number of nonintact
- “families for the Columbus sainple However, givan: the tack of information, the findings of this
“research should bg taken more"’tentatwely*th?n would normally be: thp casa. Future research must
iy [ c0nf|rm orcorvtradrct them T , o .

o .@z;e:,l_"o .,.n' . V o ‘,_»-.‘ G e e T Co . & '1.

R T f v

Age-Dlstrlbutlon R SR B

o] - As'in the case of famrly type data are: avagéble by race on ages of heads of familres .only for
' ~the Ohio Uiban, the North-Central, and the Urban United States census areas. Data are not.avail-
able by ru-ral urban resrdence for~the North-Céntral Regron \ ', .

) o~
* - -

s Cumulatrve dJstrrbutrons of the age of head of family aré preaented by race and famlly type\ .
' fbr the Columbus sample and one of the census comparisonAroups-in each of Tables 24(a) through
24(c) .In no comparison by race and family type for Mhecenms regions do the cumulative.
‘distrpputions of the Columbus sample subgroups gbtai tistisal significance. This suggests that

although the sample- is charaqterlzéd by-an unusuyal humber o ohlntact families, the age distribu-
“tion of the heads of families remains essentially likethat of' ‘thie i pulatlon for both intact and non-
intact families. This provides at lgast minimal evrden ba_ﬁthet sdue to nonintact families i is
not confounded wrth other character\gtres. .

----- . .

(e;

chizg, . Family Size . . 44/ \ v \

Data on famlly size are not a bl by a f chrld inw census reports. This set of com-
parisons is presented to demonstra heiblllty of Kol&'lorogo ._ Smrrnov, two -sample test to detect .

’,
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D ez
"+ BROPORTION OF MOTHERS EMPLOYED FOR THE COLUMBUS FEMALE SAMPLE | - .
" AND MOTHERS OF CHILDREN §IX TO SEVENTEEN YEARSOLD FOR THECENSUS . -
G T U COMPARIGONREGIONSBY RACE'. . . v L

Sy R UV WL L .
S ( U coNsUsAREAS . ¢ e
B . ' . , , , ! LA , S
- RACE cquun;'k. ~ Columbus Columbus’ * |  Franklin | “Urban_ o Urban
DR Samgle, ¢ + Metropolitan SMSA |t County | . Oho - [ US / o

\ ' o .

s’ ¥y - Sk

# - ! Y 5 ‘.‘i - K — : - _‘ ‘ . - . o e
SO LR 1 I 626 | . 630N 627 595 | T 8
BLACK | . TR U
g n=ll} ‘now 4,154 nw4,552 'i = 4,459/ n= 42,610 | n = 747,558
. I ‘ ) o v ‘ ' o

-,

| I B
Ja | VI

| s [ e | N | TR N )1 an | e
Coowwme | o] | N T
e ] nm122° | hw23,007| nw50,399 | no= 44,386 n= 454,386 n = 8,165,426

t . . l "

¢ e - o o

*The-upper figure in each cell indicates the proportion of amployed mothers. The lower figurg if.each cell indicates the base or
- which the proortion was computed. It should also be notad that comparison for the Nort-Central region Is not Included ’
‘because the data are not presentéd by race for that region and the Columbus Sampla is not proportiorial by race. The com-.
parison is, theréfore, inappropriate. - ool B v Y

y ¥

" the Columbuis Sample and'a census comparison area.  **
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@R'(Pi s P‘)' <'°‘,# 05 NOTE: “No significé?it differances 6btaihed at this level of'cériﬂfidenoé. All ‘qombarisons are bet
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e e TABLE23 N

PROPORTION OF INTAGT FAMILIES m THE cou.uMaus FEMALE sAMP EAND.

-+ AMONG FAMILIES WITH CHILDREN THIRTEEN TO NINETEEN YEARS FARE
i INSELECTEDCE SUSCOMPARISONABEAS RN

P et DRSS N Aessan e
. i 't ) i .
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U 'Tho upper ﬂgure in each cell mdlcatod thq proportlon of i mtact flmmes Tho Iower ﬂom m each cell indicata the bui- B
‘on which the proportion wh computed..It should qlsd be noted that comparisons for the Columbus Metropalitan Arde, -
Columbus SMSA, and Franklin County.are not presgnted because ditd are not prannud by race for thess sreal units'sd
Uncblmbm sample is notproponionﬂ by raca Thé eoMparhom m, thersfors, inappfop:iato A
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AR . TABLE2%s RO
"', CUMLATIVEDISTRIBUTION OF AGE OF HEADS OF FAWILIES FOR THECOLUMBUS .~ . -
" FEMALE SAMPLE AND OF THE HEADS OF FAMILIESWITH CHILDREN BT
© % THIRTEENTO NINETEEN YEARS OF AGE IN THE OHIO URBAN
[ .7 CENSUSAREACONTROLLING FOR FAMILYT PE AND SIZE
-~ BLACK OWHITE
tovaee mact | FemdleHesd st ¢ Fomltid
| ormew Lo 4 . |
Y { | Consus ‘| Sample |. Consus Somple | Consus | Sample Consus | Semple
g, | 1000 | 1000 | 1600 | 1000 100 | 1000 4 1000 | 1000
e | o | o | 1000 | o8 | 889 | 81 | 1000
B4 NS0 | 4w | v | T8 | A7 a7 | s | .
CBowd | 0B | 00 | 28 | M| 04, o | o | 190
[ sampleSize | t06120| 47 | t08i2 | 4b 631083 ) ‘9. | esee8 | 21

E: I no comparison;s the m
- estimates greater than wou
~test for large samples, p <.

aximum categoricél difference betwee
Id be exp(ectedadue to sampling as test
05. (See Siegel, 1956: 131)

BT

n the Colﬁmbus’Sa_mpia and the Census .~~~
ed by thevKollmogorov-Smirnov nondirectional -

.‘\




TABLE 24b | ﬁ :
CUMULATIVE DISTRIBUTION OF AGE OF HEADS OF FAMILIES FOR THE COLUMBUS
* FEMALE SAMPLE AND OF THE HEADS OF FAMILIESWITH CHILDREN
* THIRTEEN TO NINETEEN YEARS OF AGE IN THE NORTH CENTRAL
REGION CONTROLLING FOR THE FAMILY TYPE AND RACE
[) BLACK WHITE
AGE. ntct | FomoleMed |  mat | FomaleHed
OFHEAD R BN I Ehalesi
: | Comsus | Samplo | Cansus | Sample | ‘Consus | Sample | Consus | Sample

88+ + | 1000 | 1000 | 1000 | 1000 | 1000 | 1000 | 1000 | 1.000

58t | o2 | o | e | otow | e [ s | 0 | tom
%44 6 | 4 | 2 | M6 | 40 | 8 gpaw | om

Below3s | (096 | 000 | 20 | M6 [ o0 | 02 [ o9 | e

| smpesiw | wos02 | a7 | g2t [ 4 [sawas| w2 || u

" NOTE:  In.no comparison is the maximum categorical difference between the Columbus Sample and ::vk:\m .
- - estimates greater than would be expected due to sampling variance as tested by the Kolmoqo mirnov non- |
. directional test for large samples, p < 05 (See Sloqel 1856: 131) -

4

. . : 4
oy . ‘ ‘ N : ) : 113 /l




© TABLE A%

- 1

v CUMULATIVE DISTRIBUTION OF AGE OF HEADS OF FAMILIES FOR THE cowmaqs
- FEMALE SAMPLE AND OF THE HEADS OF FAMILIESWITH OHILDREN .
o THIRTEEN TO NINETEEN YEARS \GE IN URBAN-UNITED
STAIESGONTROLIJN FOR FAMlLY TYPE AND RACE o
: ‘-B,'LACK | WHlTE
- AGE :' Intact" Famale Head . Intact Fsmale I-Iead
OFHEAD | . _ ‘ o _
L | Consus Sample Census Sample | Cansus | Sample Consus' _‘ngple,
g5+ 1000 | 1000 [ 1000 | 1000 | 1000 | 1000 | 1000 | :1.000
4584 | 94 | 97 |- e8e | 1000 | 86 | 980 | 9% | 1000
%44 | 493 | 46 | 666 | 756 | 40 | 457 | s | 4
— i . — — —— —
| Below3s | 003 | 000 | 202 | .6 | 43 | 02 [ 097 | .80
| SampleSize™ 077910 | (47 |ao7ged | w1 (nameam| o2 |130076| 2
NOTE: Inno comparison is the maximum categor;cal difference between th Columbus Sample and theCensus © -
| estimates greater than would be expected due to sampling variance as tested by the Kolmogorov Srmrnov !
nondlrectnonal test for Iargesamples p= .05. (See Slegel 1956 131) : : :



[ i . .

" gross dlscrepancles between samples This is due to the fact that the census data include aII famllles !
with.at least one child of any age. Family size in the sample would consequently be expected to
T_J_,vbe Iarger than thatinthecensus. .. e
Tables 25(a) and 25(b) present cumulative distributions of family size for the Columbus
sample and two census regions controlling for race. As expected, all comparisons are statistically
significant. Inspection of the tables reveals that the differences are due to larger farmly sizes in the
Columbus sample, as expected

N .

7
’

Summay and Dlscussmn ' * o

Of the varlables examlned only famlly type suggests potentlal bias due to samplmg Wh e
significant differences were obtained in the, analyszs of famlly size, they were expected and do ngt
reflect on potential sampllng bias per se. Howevér, ‘the findings concerning intact' fam{lies (i.e.
Columbus sample proportion of intact families is smaller than census proportions) do imply
sampling bias which could affect the results of the analyses. The results of any analyses of these .

. data should, therefore, be held in abeyance panding future research. On the other hand, the rela(ve
/ absence of statistically significant differences between other variables in the Columbus sample and -

" ./ the census areas provides some basis for believing the g potential source of sampling bias |dent|f|ed

is not confounded with other varlables
&

A final note on the analvses of this appendix is warranted The variables of centrai concern in
the main text of this report are such that their population parameters ar® not. .identified in the
census or anywhere else (e. g., parents’ expectatlons for child). This means that the analysis of

" this appendlx provides only a minimal basis for inference regarding the possibility of sampllng bias
among the variables analyzed in the main text. The inference must follow the reasoning: |f there
is no evidence of sampling bias for most variables which, in the opinions of the researchers, are rele-
vant to the variables of central concern, then there will probably be no sampling bias among the
variables of tentral concern. Obvuously, this argument does not meet stringent standards of de-
ductive rigor. ) . .

2o
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*P(D,=0) <%=,05 whereDj is the
' (Siegel, 1956: 127-136).

P
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TABLE 25b

N \"\ _

Ry L - N
S N A
- GUMULATIVE DISTRIBUTION OF FAMILY SIZE FOR THE COLUMBUS FEMALE
- /SAMPLE AND THE o.@g URBAN CENSUS REGION CONTROY/LING FOR RACE -
" SBLACK . | [ wHITES
Fgr;lily Style ..Census . .Sample . Censt - Samp;lp
L7+ "* 1,000 . 1.000: 1,000 { A.0007
6 , :.819 445 914 / 638
5 698 “eo86! | B10 S / .433
4 525, . 51 - /62} /| *.142
| 3 .284 084 | . /.328 /- 024
' Sample Size 165,191 11ng3 .. 1,685,207 // 127

maximum cumulative d'y/ference between the samples

. . TR _ o .
CUMULATIVE DISTRIBUTION.OF’FA'MlLY SIZE.FOR THE CQLUMBUS FEMALE
SAMPLE AND THE URBAN UNITED STATES CONTROLLING FOR RACE

N 'BLACK  WHITE

‘Family Size " Census ' Sample Census ~ Sample
7 1.000. | * 1.000 1.000 1.000
6 . v ,789 .445 918 638
5, 667 * 286 v 817 433

4 502 151 T 627 *.142

3 274\ 084 324 .024

Sample Size 3,352,258, 119 28,524,966 127

\

"\

*P(D;=0) <%=.05 whereD;isthe maximum cumulativé difference between the samples
‘ (Siegel, 1956: 127-136). B
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, . E | . o | 4' :‘ . APPEND'((B : | ) . ﬁ{ “
IR .‘ - ‘OPERATIONAL DEFI'NITIONS AND DESCRIPTIVE S _
co = STATISTICS FOR ALL VARIABLES ' L _ -

" This appendrx d’bscrrbes the operatlonal d{flnltlons for every varlable used in the body of the ™ -
report Each of 'the definitions is i‘}determmed by responses to one or more items on the question- -,
naires; all items entering into the definition of a variable are eproduced verbatim in Appendrx C. o o

- The operational deflnltlons tontained in this appendix refer to the items that are displayed in '

Appendix C. Items are referenced by mumber:within questlonnalre the five questionnaires being , » _
SID (student’s questlonnalre) EDSO (Educational Definers for Seif and Object, completed by stu- - . -/
dents), ODSO (Occupational Definers for Self and Object, completed by students), PID-| (father's
‘quest‘l’onnalre, completed by fathers) and PID-1I (miother’s questlonnarre completed by mothers)

_ In addltlon means Fnd standard devratlons are reported for each variable, and correlatlons are
) presented for every pairof variables. All descriptive statistics-are presented separately for each sub-
* group' (Black females, White females ‘Black male;,\aml White males) and for the combined samples.
. .Statistics reported for the combrned sample cannot he |nterpreted as population estimates since the'’:
samples are stratified by sex and race. For females, two sets of data are lncluded-—one set for the
comparisons with males, and one set for, the analyses in Chapter V in which no comparrsons wuth
males were carrled out. o ,

T

_ The op ational definitions are summarlzed below For all cases in whlch varlables are defrned B

~ as averages of more than one item, the composlte score-was calculated as a missing-data average, i.e., .
whenever information for some of the component items was missing, the average of the items for e
which information was present defined the-score for the composite variable. Th|s p&(edure is ]UStI- ‘
fied on the grounds that partlal |nformat|on is better than no information.

~

~

The fll‘st five varrables were measured for the samples of females and for the samples of males ) _
amuly status (SES) . . defined as the average of the.standard scores for jather s\sr;ypa
't|onal status (varlable 2) father s education (varlable 3), and mother’s educatlon (variable
5). . :
2. Father's occupational status (FO) . . . defined as the Duncan SE| score (Duncan 1961)
associated with the occupation l|sted by the father in response to an open-ended question
" requesting that he |dent|fy his current job (PID-I, . 6). When the father’s report of occu-
4 patlonal status was missing, an estimate based on the student’s report was substituted
(SID-I, q. 1). Bivariate regression analyses for each subgroup were carried out in vyhlch the
- father’s report of his occupation was the dependent variable and the student’s report, the
independent variable. Missing observations were skipped over in these calculations. The
resulting regression welghts were applled to the student’s report to estimate father’s occu-
pational status when the father’s report was missing. One may questron whether regression
weights calculated from available data can be legitimately applied to missing data. Only if
. the musslng data is random is the prqcpdure strlctly justlfled However it was decided that

? . . L4
T \ ‘ , ,
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B . . i .

A ™ | .o . L
,;.' R » uslng student 8 report is preferable ’Zo assumlng that no lnformatlon about fa‘ther s 6ccu- Lo
: ' T patlon is available. ? SR L . N . -; o

. . oy
. K L . g . ‘./

3. . Father s educatlon (F E) determnned by the fathen s response to a closed ended ques

« - tion (PlD-I q . 22) mqunrmg about the hlghest level of education completed. The assngh

" " ment of scores to education are included i in the reproduction of the’‘quéstion in Appendlx
C. When the father’s response was mlssmg an estimate based on the student'’s report (SID
1, Q. 2) was substituted. The procedures for establ;shnng the est|mate were identical to the .
procedures used for father s occupatlonal status’ (varlable 2).

/ ' 4, LMother s occupatlonal status (MO) deflned as the Duncan SE! score (Duncan, 1961)
C ' associated with the occupation llsted by the mother in response te an open-ended’ question
- requesting that she identify her current job, if- employed {PID-II, q. 6). When the mother’s
report was missifig, an estimate based on'the student’s’report was substituted (SID-1,.q. 3):
- .. The procedures for establishing the estumate@greﬂdentncal to the procedures used for
‘ fafher s occupational status (variable 2). , Co

TN

oo o5, Mother s education (ME) . .. determined by the mother s response toa closed ended ques-
. S, tion (PtD-I1, q. 22) qulrnng about the highest ievel of education completed. The asslgn-
: . ment of scores.to education are included in the reproductlon of-the question in Appendlx
C. When the mother’s response was missing an estimate based on the student’s report
(SI D |, q, 4) was substituted. The prqqedures for establlshlng the estimate were ldentlcal
procedureg»tlsed for father s occupatlonal status (varlable 2) :

"

: 6. Mother s work status (MWS) etermmed bymother’s response to two questlons (PlD
[ ~ . 1,q's.5&7). Thereare three levels in MWS—npt working = 0, part-time work = 1, and.
. : ’ fuII time work = 2.- (Thls varuable is included only for mothers of. female students )

@

Variables seven through twelve were measured for the female and male samples T

= 7. Family size (FS) -. defined by the number of chnl’dren (lncludlng the respondent) in the.
‘ family, as reported by the student (SID-1, q's. 5 & 6). Each respondent was asked to list
- the age of each of her/his brothers and of each of her/his sisters. Family size was deter-
-_— mlned by countlng the number of ages listed and addlng one to mclude the respondent

8 . Number of brothers {#B RO) Each student was asked to list the ages- of each of her/h|s
brothers. This variable was defined by the number of brothers whose' ages were listed by .
the student (SI D-l, q. 5). N . . . ‘

9. . Number of sisters (#SIS) Each student was asked to list the ages of each of hs/hts sisters.
> " This variable wasXeflned by the number of sisters'whose ages were listed by the student -
! (SID-1, q. 6).

10. Family type (FT) . ba?ed on the student’s response.to a question a‘(nng whether both
parents lived in the home (SID-1, q. 7 Family type has two categories—intact home = 2,
and broken home =1,

< .‘

-
g

11. Mental ablllty (MA) . . . meabured by the' Henman-Nelson Test of Mental Ability (Henman '
.  and Nelson 1942) admlnlst red especially for the study. » :

12. Academlc performance (

by Wduri

‘ ’ . 106

. defined as the average grade earned in academic subjects
/her freshman vear. Numbers were assigned to grades on a

S
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Variables 13 th_rough 21 were measured only f'q'\r'th,é fernale samples.

BRE!

created.

© 14,

17

18.

. " Mother's expécted age

. . (_ .
. , ‘ -
. ) . . . E . | - N . .. R

* five-point scale (A'=4,B=3, C=2,D=1, a"'rlj F= 0‘). Grades were taken from school |

.
" Ve \ : . ‘...A.‘

. - b

¢ -
RN
. o

H b2 1

Father's ex'pééted agg at marriage for daughter (F AM) .. based on the father's response o
fo a question asking him to indicate the age at which he would prefer to see His daughter” °
get married (PID-11, q. 23)." Ages were coded as listed; collapsed age categories were not  ”

- . y ) R o . .
' ) . L . » B ‘ ) a . . _ ¥ :
Father's home-career expectation for daughter (FH-CE)+ . . based on the fathey’s choice
from a list of five alternatives, each of which describés'a different combination of emphasis . -~
- on’homemaking and paid employment. The two extreme categories indicate full-time 4 - s
' » "homemaker and full-time empfq.vment without marriage and family (PID-1, q. 27), This ’> -

variable is intended to measure the father’s-expectation for his daughter after reali{\ﬁ con-

straints have begn considered. ' S o ¢

Father’s general home-career orientation (FH-CG) ... :§efined by the average of the fath'ér's R
"‘responses to five Likert iterns designed to measure the preference for homemakef and paid- .- *+

employment-roles for women (PID-1, q's§28 through.32). The items are intended to mea-_ . -
sure the father’s gene attitude, making}jio reference to his daughter. - '

-
-

‘marriage for daughter ( ). { . based on the mother’s response
~ foa question asking her to indicate the\age a hich she would préfer to see her daughter

- get married (Pl D1, q. 23). Ages were c%:ded as listed; collapsed age categories were not .
.created..; : . ' S S

[

.

- Mother's home-career expectation for daughter (MH-CE) . . . based on the mother’s chpiée' )
from a list of five alternatives, each of which-describes a different combination of emphasis
on homemaking and paid employment. The two extreme categories indicate full-time

homemaker and full-time employment without marriage and family (PID-11,'q. 27)..
Thiégt\yr.iable is.intended to measure the mother’s expectation of her dadgh;er after reality

. con3traints have been considered. Lo

Mother’s general homé-career orientatian (MH:CG) . . . defined by the average of the
" mother’s responses to five Likert items designed to measure preference for homepaker
~ and paid-employmient roles for women (PID-11, g’s. 28 through 32). The items are-intended

- to-measure the mother’s general attitude, making no reference to her daughter.

19,

20.

Daughter's expected age at marrihggg (AM) . .. defined by the daughter’s response to an
open-ended question requesting her to indicate how old she expected to be-when she
marries (SID-1, q. 10). fResponses were scored in years of age; collapsed categories were
not used. ' . e ' '

Daughter’s home-career expectation for self (H-CE) . .. based on the daughter’s choice .

from a Tist of five alternatives, each of which describes a different combination of emphasis = =
on homemaking and paid employment. The two extreme categories, indicate full-time. :
homemaker and full-time employment without marriage and family (SID-1, . 13). ‘This

variable isigtended to measure the daughter’s expectation regarginﬁ her relative emphasis
on home and career during her adult life. ' EE ><' ' ~
j

07 [/

L
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: ' 21. Daughter’s géneral horne-career orientation (H CG) . defined by the average of the

: ;- daughter'sTespgnses to five Likert items designed to measure preference for homemaker -
. land paid-employment toles for women (S1D-7,q’s. 14. through 18). The items are intended

NG to‘measure the daughter s general attlthde making no referenceto her personal plans
’ T The nemaln(ng var;ables were measdred for the samples of females and for the samples of males
. . R \
* 22 Parents’ ¢ t|onal expectation for daughter/son AE EP) . deflned as the average of the

mother’s and-father’s educational expectation for their dauther or son. as reported by each

. o prnt (Varlables 23: and 24 respectlvely) - I .
o~ o 23( Fdther's educatlonal expectatron for dau hter/sogg) e defined ,bv father's response

. %0 a'closed-ended question requestlng that l{ ‘indicafe the 'h|ghest level of education that
he'expected of his daughter or son (PIDA, q. 34). The variable is intended to measure the

. father s educational expectation for his daughter or son after, reality constraints are con- .. |
. sidered—in, contrast to the father's desire for his daughter ot son if no constralrlts such ,
: . as l|n§w finanges, existed. R o :
v 24 - Motherés educational expectatlon for dau@ter/son (EEM) .~ . defined by the mothér’s

-response to a closed- ew estion requesting that sh |nd1cate the highest: level of edu””’
. ' cation that she expected™for Wr son (PID-11, q. 34).: The varlabI::s\ln(ended '
_ N " to measure the mother’s ‘educational pectation for her daughter or son after reality con
S - i e cansidered—in contrast/to the mother’s desire for her daughter or son if: no
: ¢ constraints, such as l|m|ted’f|nances existed.

¢ 26. Parents’ occupatlonal expectatron ‘for daughter/son (OEP) . defined as the average of the
' mother’s and father’s occupational expectation for their daughter or son, as reported by
each parent(variables 26 and 2r7 respectlvely)

, 26 Father's occupatlonal expectation for dau Jhter/son {OE)~", deflned as the father's re-
_sponses to a version of the Oequpational Asplratlon}Scele (Haller and Miller, 1971) i in
iy : WhICh all item stems of each of the eight questlon were changed to refer to the dauther
T _oF.son, “rather than- to the respondent (PID 1, q's. 3 througlr 42). )

_ 27.’ -lVlother's occupatlonal expecta‘tlon for daughter/son (OEM) deftned by the mother’s
v - " responses to a version of thé Ocgupational Aspiration Scale (Hel_ler and Miller, 1971} in
which all the item stems of each of the eight questions were changed to refer to the
daughter or son, rather than to the respondent (P1D-I|, q's. 35 through 42).

R

28., Aggregate perceived’ significant_ other variable for education (PSOE) . . . defined as the .
1 average of variables 29, 32, and 33. This variable reflects parent and teacher encourage- °

ment.to attend college and peer plans to attend college, as percelvedby the daughter or

sdn.’ . - ‘ ’ . CoL \' o
29. ercew@ parental educatlonal encouragement (PEE) defrned as the average of varlables -
' 30 and-31. This variable reflects parental encouragement to attend college as percelved P

by the daughter or, son. . .

3(* 'Perceived father’s educational- .encouragement (FEE) . . . based on the daughter s or son s
response to a question asking how much encouragement her/his father had given her/h|m )
-to attend college (EDSO, q. t). Five Likert-type respbnse alternatives were provided. -
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A

o 1. 31. Percewed mother s educational encouraggment (MEE) . based on t‘he daughter sorson’s

..~ to attend college (EDSO: a. 2) FIVB Likert-type response alternatives were provuded
. 32. Percetved_teacher 5 educatlonal encou rage ment (TE E) based on the: student s response

“- - toa question asking how much encouragement her/his teachers had'given her/him to attehd :
college (EDSO, q. 3). Flve Likert-type response aIternatlves were provuded

.l - 33. Percelved eer coII e Ians 6 based on the student’s response to a question asking
R for her/his 1 impression of the proportion of her/his peers who planned to attend college . :-
(SID-1, q. 19). The. student was, asked to che¢k one of four response alternatives. :

34. aughter s/son’s educatlonal expectatton for self (EE) deflned by the student 5 response
. 1o a closed-ended question requesting that she/he lndlcate the highest level of education .
. that she/he expected toachieve (EDSQ, q. 6). The variable is intended to measure educa- . .
- “tiovlal e)?pectatlon after reality constraints have been considered. S

ot &: 'Dau hter s/son’s occupatnonal ‘expectation for self (OE) . deflned as the Duncan SEI '
e score {Duncan, 1961). associated with the occupation I|sted by the student in response .
. to an open- -ended question asking that she/he list the.occupation that she/he expected to

, : obtain (ODSO, q. 3). The variable is mtended to measure occupatlonal expectation after
; : reality constralnts have been consldered . < , ‘

; 36. qRace of student (RACE) . defined by two categorles——BIack and Whlte "The race of
) each studeht was determlned from school records L o o

"3? Sei of ;student (SEX)/ o _ // .

o s . . v
) Means, standard deviations, and chreIatlons for all varlables and for each subgroup are -
reported in Tables 26 through 35. Tables 26 throuigh' 28 contain data only for the female students,
and the remaining tables permit female-male comparisons. Shght discrepancies betwaen the data ..
in the first three tabies and the remaining data occur due to the fact that the first. three tables include -
responses frOm the two schools for which no data were gathered from males !

/- . . .
» . ' . [ . . .
> . 3 . \ . - ‘ . N .

J
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- h TABLE 26 . :
. MEANS, STANDARD DEVIATIONS, AND CORRELATIONS ~ - ¥,
o " FOR BLACK FEMALES: ALL VARIABLES e
- - .. : ]
NUMELER P CAES - 1My o - - ‘
y VAETATRLE, STLMIARD
' - , CLUMRER ©_ MPANS LOEVIFTIONS )
’ ' ) : - . .
1 —C.2242 07066 .
e 26 .6106 1£.0025 .
: o669 216853
‘ 4 20042 Chn 17 .4900
« £.7750 1.7226 N ’
: 6 .7 1.2211 c0.C4T73
e 7. 7 Tesagr002 22 T5H0
£ 1.9338 146089
B o ser2B2 Laps
' " 10 1eb462, n}kooo
. 11 SOt 320 10.2062
14 2e2722 0.0279
. 17 24,0000 2.613%
' ih 2 .BEhh 1.024%
B 1. 1.2700 0.7960
AT 16 0T 3000 340440
A T 1T Y 50000 4 1.0«7f/( _
'a_ . R é‘\ﬂ‘.h.‘ . l{\' ,' :‘ oh ] (-S “ 7?1 “] &
§S o 16 4 272.7549 3,331
L . 20 3.1¢0% 0.9365
; z1 LA YNS L UeeTEL
. v 642602 795
¥ 3 £eT7333 s 28168
2a ¢a 0O Le463Y
Tre 56,6195 L R.6148
Py 840173 L ) 9.2529
ST B6LFAZT 0 L ThEY .
; 26 He 702 T 0LER2Y "
: z¢ hotSGT o O -797 b o
L - 20 Pepaq) o Ok T06T i
B 5 Ayt 2Rt Yl00177
U, : ar SR ee2e] 0.8107 ;_-w .
' TR o121 C.9074 o
- 34 16,0620, ?HRTE . ”
. . 36 o 214987 i

S€.705%

7.

NOTES: 1) The data In Table 26 are based on the full sample of Black females including the two .
R schools from which no data were collected for males. 2) Variable numbers in'the table S
correspond to the variable numbers in the list of varlables presented in the first part of '
this appendux . .
o v
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o TABLE2]

MEANS STANDARD DEVIATlONS AND CORRELAT'QNS
‘ K ‘ FOR WHlTE FEMALES: ALL VARIABLES ST
l|/ I o “

'T.Nuuﬁtuahr,cqusfz‘r*,i??

] . o UVARTARLE T T STARDARD
” S CONUIHER CHLANS. PEVIATINNS
o 1 | 0.06%8 . 0.0608
, - 0 L)AL TV4 22,5330 R
. 3. Te251R C2.e3C2 7 h
. 4. 7. 30,4761 1915315
' i 6, T tefb9S L l.B22C o
i & 0.9231 05206 e
. 7 4, 1890 7 14EHT6 .
v & 1.6063 = 1.2026 N
, . : 9 1.6270 - 1.297 - o
= - 10 T 1Wb031 0 10,3997 sy
. o 11 101l.2756 . 12.0736 B
> 12, Pe4POR . 0,H145 .
EENE 13, 22,8964 P ealCS -
o ; 1 22085 . - 0,06k
' 15 - 3J304R T L 06146 .
: 1¢ - 20.T7545 - 2.3547°
7 17 . 26210 .. 0.7827
TR 1R S 3.5263 C0.656K - -
B 15 21.8666 .. 2.64B6
. 20 Y SN £ 036 g
. . 21 32,7350 G.5725
, 222 0 541625 1.7789 )
‘ Il %.00C0 -.1.°7ma
' 24 ®.2735° . @ .u1vw
B 2% S4.1¢l4 73163
: 2¢€. 536 Th4E - . 0.0281 :
: 27 T Y T Re2636 ° v
£/ bl .8 364213 o 00,5990 -
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- S O 16210 0 ULEC24
_ 31 - 4.9606 1.0266 .
.32 345556 C 0.7542
L3 T 24016 090266
24 14JTAED 1.9919 "
. ' 35 '53.0088 20,5046
- NOTES: 1) The data in Table 27 are based on the full sample.of females, mcludmg the two schools
' ,frorﬁ which no data were collected for males. 2) Variable numbers in the table correspond
t0 the Variable numbers in the ||st of varlables presented in the first part of this appendlx .
o
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TABLE 28

\
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a

T MEANS S'fANDARD DEVIATlONS AND CORRELATIONS
i FOR ALL FEMALES ALL VARIABLES o

: 4

?.JTﬁ- "
'/ NUMllH 0» Lnsas‘z P66
i
ot VARTABLE SR STAIARD
: TUMELR | MPANS DEVIATIUNS
. . ~0.0745 . 0.7906
T ra A4.0213 22.156m
3. ¢ 9044 T 24363
. 4 34.F5Eh 19,0104
L . v (n.l‘ 21 ' l'.‘.,7:‘9 .
‘ & A 1.08¢6 0.9422 :
N T 4,6341., . 2.3R11
S G & 17662 700 146204
\ "9 1.9187 . L6660 <
10 16709 046749 '
11 96,1020 12,4552
N 1z 2e3FC1 6.6207 %
, 12 7 23,2914 . 2.5F09
i A 14 I LY U R 0 Coaue
15 3,3297 wE6RO1
1@ %0684 ?.baae
1 Z.6857 0,95 1€
! “1n 3,277 . 0.7174
e f2:e.2902° 3.0112
0 J.8%39 Ce¥216 .
Szt 2.6478 0.62069 7
. 2¢ Y o &5 60 741453
K 5 e62060 ZaHLES
o L6233, 2 2486
X 54,0102 7.0427'
L fe 54,1061 - . 9,1014
27 £€,2939 BLTHTO
e L 2.5417 Q026G
. ,4.4797n" 07645 .
iﬁff} Ta.72€1 ColaCs
31 _ 5.1179 136254
. 3z D AJBEG? 0.7808
: 23 . Zl.5610 0.9785
P ¥ - 34 1537600 T - 2..2331
38 L4 EGR9 . 21,1866 :
o 36 L.21€2 '0.9009
. ' -3
NOTES: 1) The data in Table 28 are based on the full sample of females, including the two. schools

from which no data were collected for males, 2) Varible numbers in the table correspond
) the vanable numbers in the Ilst of vanables presented in the first part of this appendlx
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| TABLE29 | : S
S MEANS, STANDARD DEVIATIONS, AND CORRELATIONS

FOR BLACK FEMALES: SUBSET OF VARIABLES T

.~ AVAILABLE FOR MALES AND FEMALES

NUMBER OF CASES = “107
VAKTABLE STANDARD
NUMF ER. MEANS, CEVIATICONS

1 -C.2216 C.7134

2 27.1€649 19.571¢

3 - 6.6363 2.0551

4 30,6507 17.2710

5 6.7671 1.7457

7 Cf.2336 2.TR3Z

8 2.C374 l.0190

9 2.2243 l1.902720¢

10 1.%514 0.4907

11 - .61.1308 10.1062

s 12 2.3253 0.£GEY N

22 E.4]28 2.417%

23 6.7222 17 2.8433
24 ¢.3012 2.64521 -

' -’25 55.9124 B.767¢
26 55 40056 G %535

. 27 £6.5053 . SO LOES

, 28 3.6441 0584
29 4,.6168 0.760u

- 30 2.8333 G.07806

31 562430 0.9890

32 2.8534 0.tC11

33 2.7664 9960

34 18,9015 2.521%

15 571069 21.279

o
‘ e
- A

NOTES:. 1) The data in Table i’g are based on the subset of 12 schools for which data was gethered
from both males and females. 2) Variable numbers in the table correspond to the variable

‘ /\;{nbers in the list of variables presented in the first part of this appendix.
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TABLE 30

MEANS, STANDARD DEVIATIONS; AND CORRELAT!ONS :
" FOR WHITE FEMALES: SUBSET OF VARIABLES '
‘ AVAILABLE FOR MALES AND FEMALES

NUM €@ Or CASES

= 119
<L - ‘. . S
; © VARTAEBLE o STANDARD
WUMEER ¢« MEANS . DEVIATIONS
1 0.0355 0.08408
2 4C 4GCT 22.6%14
3 T.2216 26487
4 v 3E.6769 1¢.7617 R
. 5 6.0222 1.84%6 \
7 4,1765 “1.F4ly
& 1.59¢6 1.216%
9. "1.6718 1.275%
10 1.7982 0.403C
e 11 100.7t99. . 12.114%
12 2.5018 , 0.81¢1
22 SJ1tS%E T 1.79°3
. . 23 4,974 2.00%1) ~
S " i 24 c.3182 ) 0261 ) ,’
_ - 25 S54,162F G R0/ N s !
- 26 52,5016 S.Y0¢2 |
: 27 54 ,T0G3 .23%7 |
26 31,4742 - 0,6045 |
29 423261 G 7454 |
10 2e62°3 0.807e |
31 5.00C0 1.0273 .
32 2,763 0 0.7669 |
33 2.2950 CCe9317 !
34 1ve 7479 2.0262

35- . S2.8Téz. 7 21e)}136.

NOTES: 1) The data in Table 30 are based on the subset of 12 schools for which data was gathered
from both males and females. 2) Variable numbers in the table correspond to the variable
numbers in the list of variables presented in the first part of this appendix.
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. TABLE31

MEANS, STANDARD DEVIATIONS, AND CORRELATIONS
" POR BLACK MALES: SUBSET OF VARIABLES °
“AVAILABLE FOR MALES AND FEMALES

NUMEER OF CASES = 117 -
VARTABLE STANDARD
NUMBER: . MEAMS DEVIATIONS

1 -0.1721 0.7040G
2 32.177° 21.175%0
3 €.62.53 2.C158
4 2.6797 £.3976
5 B EEEO 1.0114
7 4 RFO3 2..56¢9
8. 21770 1.5089
9 ]1.9720 1.6673
10 1.76C7 0.41%6
11 PG 2544 12,6173
12 1.7:10 - 0.62178
22 “,1216 . 1.5554
23 4a.2222 1.7303
24 3.9541 1e679C -
25 54.0946 9.9408
26 54.6625 11.99A¢
27 b3.32EES 10.6767
.28 24017 0,6373
Y029 3.9%1¢ 0.6884
30 C3.6468 0.8324
31 LaleG* C.82%4A
32 3.5133 (P T
33 2.7217 1.COuE
34 Le5517 L2 457k i
35 5142926

-
'

NOTES: ’r"1'i‘7The data in Table 31 are based on the subset of 12 schools for which data:was gathered

from both males and females. 2) Vari3ble numbers in-the table correspond to the variable
numbers in the list of variables presented in the first part of this appendix.
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T TABLE32
MEANS STANDARD DEVIA‘TIONS AND CORRELATIONS',

‘FOR WHITE MALES: SUBSET OF VARIABLES
- 'AVAILABLE FOR MALES AND FEMALES

S - - ¢ . . : . - .
. . . .
N v L ) . .
P . HUREPN -
d

S : SN R ,
WUMPER OF CASES = 134 - ' ST
R - : . _—
. LAY VARLABLE b STANDARD" .
S o - MNOMEER MEANS ; DEVIATIONS
, S B P T O 1 Y
- 2 4% aaqa“' 24 5629 .
. 3 T.E366 2.51F¢ -
R 2L1noa ’ 7.7005
. 3@ 5 221 1.614¢€
; g s 70 3 caso 1.9967 . -
A 1.6%28 ¢ 1,2737 o
' 9 1.4584 1.3412 ¢
10, . J.9538  C.2106
11 102.1203 _12 PR33
12 2.1657 . 0.u64s
, - : 22 4.031% . Ye5233
ST C23 e 1e320 L 1.6808
w26 IIGTEC L 146464
o 25 5 e.2¢12 9.27%3
26 56,2¢84 10.12¢7
] 27 “eAH00 10,0232
28 e ( o.ec 4
29 EV1ZE
30 c £274
3]._ .0 (11.19 e T .
32 0.6800. R
.33 L 1,021 ,
34 2.40%08
, .39 26.5231°

NOTES: 1)'The data in Table 32 are based on the subset of 12 séhbols for which data was gathered
from both males and females, 2} Variable numbers in the table correspond to the variable
numbers in the ||St of variables presented in the first part of this appendnx .
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"’v'-;f‘j:"f T TABLE33 ';} T e
. MEANS, S'(ANDARD DEVIATIONS; AND conhELA:rmNS‘f -

FOR ALL FEMALES: SUBSET OF VARIABLES

Vi AVAILABLE FOR MALES AND FEMALES . . y

NUMEER GF CASES = 226, - e o

CVARIABLE - S &Tamparn o,
" NUMBER MEANS DEVr»Tln“s

-0 0862 10,7947
3406821 22,3415

) €991 - B B I 2 0 S AL RL N
% £.T062 1.79352
‘ N 46770 22902 -

1

2

.3 B
g 34,7036 ° . 18.6b26 %

7

8

9

S ]-90&-&!’ o lebQRe ws T S . .

Loy W g er1s o 0LeETO 0 o
N 1L Yeevaier U 2T12.182)
. 2 24 ES 0.e1¢€}
220 5.77200 ¢ 241726
- - 23 C3.6026 2.-58¢-
K : -2 5 7405 2115

128052 1.4%82 | TR

Vo y 25 &4.QuB4 8.0637 N .
R S T26 T T sa 1268 0 9.2675 T ‘
s e s 2T 55 .4B9R 0 9.TARS ‘
. L ‘28 T, 23,5336 0 0.6031 “
) L aLlo w29 4 aH690 . 0.7R3V
", o o 30 3.7217 . 0.844E
. L 3 0 £,1150 0 - 10176
B2 3.5656 0.7813,
\ 330 . 2.570% C 0,0TRe 7o .
34 14.3219 - 2.551% Ty
. . : 35 B, YsLS L 21 0P4%6 PR '
S : ; - J6 - S 15265 0.5004
-‘NOTES: 17’ The data in Table 33 are based on the subset of 12 schools for which data was gathered
from both males and females. 2) Variable.numbers in the table correspond to the varlable
numbers in the Inst of variables presented in the flrst part of this appandlx
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TABLE34 - T
" MEANS, STANDARD DEVIATIONS, AND CORRELATIONS e
. FORALL MALES: SUBSET OF VARIABLES

AVAILABLE FOR MALES AND FEMALES

NUMI KODF cAcr N ‘ e
VAMIABLF _ , " STANT ARl
CUMEER . MLANS  DEVIAVINNS

R | (0524 O 0442

2" 3rJeTRT . 23.7924

. 3 7.2811 2.6077%
" 4 '2.5179 R0262

-5 7.1194 16761 .
7 44040 2.3200

-8 1.58971 16089

9 17172 1.5206)

10 1.6720 0.2327

11 96,1022 14.4029

12 . C1.9777 0.8763

22 S.073% 1.53%7

23 4,1623 1.685%

24 3.9658" 1.6596

25 £4,1966 9 .5764

26 54,5916 10.9208

27 53,9099 10.3264

28 31.3506 0.619%

29 I I AN 4 Q.766¢

30 3.7531 0.8261

31 2.0 0 0.089:c0

32 2.5020 " 0.7591

33 2.7206 "1.0116

34 15,4120 2,628

3 35" 4% 5064 2642025

., Fre .

NOTES: 1) The data in Table 34 are based on the subset of 12 schools for which data was gathered
from both males and females. 2) Variable numbers in the table correspond to the variable
numbers in the list of variables presented in the first part of this appendix.
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w . TABLE3F

"¢ ' MEANS, STANDARD DEVIATIONS, AND CORRELATIONS
" _FORALL FEMALES AND ALL MALES:, SUBSET OF VARIABLES

4 S &
V/ARIABLE STAMDARD -
: NUMHER MEANS DEVIATIONS
;o -~ B ", L . <
1 -0.0124 0,821
2 36.7208:.  23.1670.
3 T.1216 2.5212
T4 15.5059). 20.F130
. 54 €.9667 1eBaze.,
. 7 4,5336 22550 :
8 1.6529 15267 0
-9 18085 1;5813 : .
‘10 1.7:09 0.4l ul
11 Gt 1vAT 13.2742 i
- 12 '2.1832 - 0.8759 3
22 4,E253 2.025%
23 4.&076 2.12?“ ‘
24 £,7681 2.1403
25 54,5396 . 8.9192 .
26 €4,26632 1C.2147
27 54.,621¢ I Y- TR
; 28 " 3e4tl5 06175
29 L1471 G.6226
30 2.73E5 0.t3¢4
31 4,5042 1.1172
32 ZeB22Z1 0.7695
"33 2 E4LC0 Oev970s
34 1642736 73901
v 35 HZ.C61% Z4.1CS0Y
36 1.5304  — 044996
37

’

1

NUMLER .OF: CASES

i.5262

i AVAILABLE FOR MALES ANd FEMALES |

Q9495

% ’:"’:}j
N Y
N

from both males and females. 2) V ble'numbers in the table correspond to the variable

NOTES: 1) The data in Table 35-are based oy e subset of 12 schools for which data was gathered
numbers in the list of variables pre nted in the flrs_t part of this _appendlx ,
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LT .- APPENDIXC
"  INSTRUMENTATION
. .. This.appendix reproduces each of the items from the qués'tionhéirés that flbl"'rri"b;irt- of the oper-

_ational definition of one or more variables used in the report. In addition', ‘saver'a,ll items that were
not used in the report are also included in order to improve continuity of the questionnaires. 'Never-

. thelgss, many items appearing in the original guestionnairés are omitted from this'appendix. . In most,

- instahces the numerical code assigned to each response alternative for a given item are shown within
_.square brackets in the space provided for the subjects’ responses.. The items are numbered.consecu- :
-~ thillly within the questionnaire from which they were ta_l;en:?’thg'fiye' questionna_ires.ar”q listed below: .

1. ~ SID (Student’s questionnaire, completed by sthdents). page 141

2. | ED SO .(Educational D°efiners'for Sellf and 'Obiect, complet'ed‘b>y students), page 147
3. - ODSO (Occupational Definers for Self and ij_eqt, completed by students), page 153

4.." PID-1 (Father's questionnaire, completed by fathers), page 157 |

5. PID-1l (Mother's questionnaire, completed by mothers); page‘ 169
~ Every question asked of the male sample was also asked of the female sample, but some ques- .
~ tions (referring to home and family) appeared on the questionnaires for females that did not appear

_on the questionnaires. for the males. |tems appearirig only on the female questionnaires are identi- -
fied in the presentation. ' : - .

. ' 137
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sID 12

‘| Code | S . QUESTIONS
.. | Values - ' ' o

. lnltructlom Flead each of the followlng questlons carefully Answer to the best
of your eblllty There are several questions which refer to your parents. |f for
any reason you are not living with your parents, answer for the person who acts
as your parent or guardian. Please answer all questions. If you have any questlons
please raise your hand for assistance. Do not mark ln “code" column S

. ,\'Nha't is your father’s oécupation? (Please be specrfic in answering this ques-
"tion; if your father is retired, deceased, or unemployed, please list the ]ob he
held fast) ~

A : )

Answer - JCoded into 6u'n‘cer'i SE! scores] .

¢

2. What was the hlghest school grade completed by your; fether? (Circle one

: number) , g v
1. Did not go to school '13. Graduate from high school
. 2. 1stgrade 14. Some vocational-technical education
3. 2nd grade 15.. Graduate from vocatlonal technical school
4. 3rdgrade . - 16. Some college
' 5, 4thgrade ~ 17. Graduate from college (B. A B S)
- 6. bth grade ' 18. Some graduate school
7. 6th grade 19. Master’'s degree (M.A., M.S.)
' 8. 7th grade " 20. Some graduate school after ‘master’s
~ 9. 8th grade . . degree .
10. 9th grade - 21. Doctorate or: equlvalent degree (Ph D.,
“ 11. 10th grade ’ M.D., OD) : A _
12. 11th grade - .'

fCodes correspond to numbers,beeide each response alternative] .

{ | 3 . Whatisyour mother 's occupation? (Please be specific in answering this ques-
' " tion; if your mother does not work put housewife.) Answer [Coded into
Duncan SE| scores, housewife = missing data] .

4. What was the hlghest school grade completed by your mother? (erte one
o number in space provided from the list for question 2.) :
Answer ,

3
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Code R R = . — —
Values . S QUE.S'F,'O.Nﬁ s
* B, List the ages of all of your brothers. Answer ™~ ..  *
6. . "List the'a‘gés of ali of tf,puf'sfsters;"'Ai:SSWer Ty

a

o

)

~r

e 4
PR

. 7. Where are you living 3‘ttbfd’\t? ' ;,_:' B

[2) wi‘th'my'parénts .

[1] other (explain) "

RN "I

‘8. Ir‘u‘ding food, housing and all other expenses, about how much of your '
livirtg expenses does your mother pay? (’Asked of female respondents only.)

(1] All of my living exp.ense;.?’:

[2] More than two-thirds , ‘

[3] Between one-third and two-thirds

[4] Less than one,-t_.pi'rd | :

e
[5] None of my living expenses

ITEMS 9 THROUGH "13{WERE ASKED OF‘FEI‘VIALE RESPONDEN'i'S ONLY.
9. Doyouplan fo,marry? - .
(2] Yes [1] No | ‘ : '

1t you do not plén to marry, go to question 13.

-
14

10. ~ At what age do you plan to marry

N}

142
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| S‘:f:“ . qusn&'\ls\- e e e
A 1. Doyou plan to havechlldren? ‘ /
(2] Yes : .

..' - t“] ‘-No - : .

12. How miany children do you plan to have?

13. The following question concerns the plen you hnve for your life with regard
to combining a career with marriage and family. Circle the one whlch is
closest to what you plan for yourself.

i plan to devote all my time to marrlege and a family without a career.

| plan to work for a while after marriage but eventually devote full

time to my home and children. _

| plan to devote full time to my children during their early years and
then return to work when they get older.

| plan to work most of the time after marriage taking only short perlods
off to have children or not having children.,

| plan to devote all my time to my career without merrlage end a famlly

o B WNNS

[Codes correspond to numbers beside each.respome alternative.] '

L

For the foIIowung statements, decide on the degree to whlch you agree or dlsagree
with each statement and then place an ‘’X"’ in the appropriate column. This
should be how you personally feel about the statement not how you think other

people feel. o !
STATEMENTS Strongly | Agree | Unde- | Dis* [ Strongly
Agree : cided agree | Disagree| -
14, 'Women who have jobs .| [1] (2] - (3] (4] - [8]
" are not really happy ' { - At ' .
15. Woman's place is in (11 . (2] (3] (4] [5]
the home. . '
16. Women are trying to (1] (2] (3] | (4] (5]
© imitate men. o :
E 0. 143
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R R D12
. 'QUESTIONS. c '
i ’ : 3
ST ATEMENTS L Strongly Agree Dis-" Strongly
) - Agree 0 agree - Dl ‘
. \;% L Y 1. N ‘A - -
A AR VA M’arrled women should =~ |- [B6].- | [4] (2] : [1]
s A\ . hold jobs so they gan . SR A . :
" ha’ve a llfe of theur own. _ ] i
18. - Parents should encourage | [1) (2] | i | (4] (6]

- " the idea of marriage and ’ N B f
homéinaking (rather than ik -
working) to their daugh- ‘ *‘ﬁ'i}-
ters from it:hlldhood : i

k d" L I;l . ._
y 4 19 ,‘Conce%ling your very dlose frlends whlch statement best descrlbes them '
(4] 1. ?\ Just about all of my close friends are planmng to go to college.
(3] 21 ' About half of my close frlends are planmng to gb F° college_‘ o
- s (2] 3. ' Only a few of my close frlends are planmng to go lto college. ’
(1] 4. - None of my. close frlends are planmng to go to college. .
\. ﬁl _‘.‘l'{ X -
z' v .
vy
/
Y
Wy
- s N e. :l-
‘.‘ {':l ’
E @ B
2144
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" : ) * ’ . 2 . ' . . . Ce

Educational Defmen for _Self'and Object
. "~ INSTRUCTIONS

s | S : Section One
I. . ‘We would like to know what your future educational plans are. Read each of the following
. questions carefully and answer honestly. Any information you give on this or any other
questionnaire will be kept confidential. 'If you do not understand a question, raise your hand -

and a reasearch worker will assist you.

°
[

3
§
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CooE . | EDSO3,
"l;_NSTu UCTION"S:_ 'ffglaco n X" in the appropriate column, : - B
1 < QUESTIONS = | Strongly dis- Discouraged | Has ot influ- - | Encoureged Strongly en-
I B % " |coursgedme | me from going | enced meone |metogoto couraged me
| (. . from going - | to college way or the college togoto -
A 1o college - . | other concern- college -
1 ing going to
1 college
/>:‘:-f . In ganeral, my ) (2] 3 [4] 8
¥ |, fatherhas: | | o
| . In general, my 1) 2 3] 14) s
mother has: K .
L ‘ ‘ _
. fn general, my [1] (2] 3] 4 - 15]
teachers have: * L s
1
_ .
;
.

165
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. 4 If you were completely free to get any amount of education you wanted, how much would
..you get? (Circle one answer)

CEONORAWN =

| would not go to school at aII
- Tst grade :
nd grade e
rd grade - {
4th grade
5th grade
6th grade
7th grade
8th grade
9th grade
10th grade
11th grade
graduate from high school
some vocational-technical education
graduate from vocational-technical school
some college ‘
graduate from college (B.A., B S )
some graduate school
master’s degree (M.A., M.S.)
some graduate school after the master’s degree
doctorate or equivalent degree (Ph.D., M.D., 0.D.)

-5, Consndermg the amount of educatlon you desure how much will you actually try to get?
(Circle one answer)

CONOOALN =

| would not go to school at all
1st grade

2nd grade.

3rd grade

4th grade

5th grade

6th grade

-7th grade

8th grade
9th grade
10th grade
11th grade

.graduate from high school -

some Vocatiohal-technical education
graduate from vocational- techmcal school
some college

graduate from college (B.A., B.S.)

some graduate school .
master’s degree (M.A., M.S.)

‘some graduate school after the master’s degree

doctorate or equivalent degree (Ph.D., M.D., 0.D.)

148



i ‘ o

b ’So'rneti‘ k we cannot get what we want. Takmg everything into con5|derat|on (your abllmes
- .money lable etc ) how much educatlon do you really expect to get? (Clrcle one answer)

1. 1 would not go to school at aII : ‘
2. 1stgrade B
3. 2nd grade
-~ 4, 3rd'grade
‘5. 4th grade
6. b5th grade
7. 6th grade
- 8. T7th grade . o
9. 8th grade : : T e : :
10. -9th grade y SR . ’
11, 10th grade ' ' _ L '
-12. 11th grade , L <
'13. graduate from high school CoL ' : S
14. some vocational- technical education
15. graduate from vocational- techmcal school
16. some college ‘
17. graduate from college (B. A B. S ) . . e
18. some graduate school ' " : ‘ o
19. master’s degree (M.A., M.S.) : .
20. some graduate scHooI after the master’s degree ,
-21. doctorate or equivalent degree (Ph.D., M.D., 0.D.)

149
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Occupatlonal Defmers for Self and Object

INSTRUCTIONS
’ Spctlon One

L RN

‘We.would like to\know what.your future job plans Oare Read each of the following three ques-
~ tions carefully and answer honestly. Any information you give on this or any other question-
naire will be kept confidential. -If you do not understand a questlon raise your hand and a

< research worker will assist you




0DSO 2

1. a  If you were completely free to work at any occupation jp-the world, what would your
lifg time job be? o

" Answer: . [Coded into Duncan SE| scores, housewife = missing datal

\

b. For this ;ob would you be {Circle one number).
) 1. Self employed - 2. Employed ,ygsomeone else N ‘ )
: [Code corresponds to the number beside each response alternatlve]

2.. a. Con5|der|ng the ;ob you desire, what job will you actually try to get as your llfe time
" work?

" Answer: [Coded into Dundan SE| scores, housewife = missing data)

b.  For this ;ob would you be (Ctrcle one number)

\

1. Self-employed . - 2. Employed by someone else

v

{Code corresponds to the number beside each response alternative]

3. a. Sometimes we cannot get what we want .Taking everything into consrderatlon (yok
abilities, interests, opportunities, available money, etc, ) what job do you really expect
to have most of your life?

Answer: . [Coded into Duncan SE| scores, housewife = missing data)

b. For this job, would you be (Circle one number)

1. Self-employed 2. Employed by soneone else

_[Code corresponds to the number beside each response alternative]

4. In general, most of my friends are planning to work in the same or similar type of job as | have
lndlcated in question No. 2 above. :

(1] .a. agree | [2] b. disagree
.

153
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" For Father or-Male Guardian L

Section | |
' GENERAL INSTRUCTIONS

The National Center for Research in Vocatlonal Education at The Ohio State University is-try--
ing to find out what students think about occupations and education. In order to have a successful
study we need the aid and cooperation of the parents or guardians of the students who are participat-
"ing in this study. Your daughter has been randomly selected to participate in this study We would
greatly appreacuate it if you would take the trme to complete this questionpaire.

None of the questions you are beung asked to answer have “right’ or "‘wrong’ answers We

want to to know your own personal opinions. It is important that yQu answer all questions as best you

. can, EVEN IF vou HAVE TO GUESS.

. " No one will see your specific answers. Special safeguards have been established to make sure
that your replies will be kept strlctly confldentlal However, if you feel that any question is |m-
proper, please feel free to sknp that specific item.” .

PLEASE NOTE If you have any problems or questions ¢oncerning the questlonnalre caII the
" following numbers between 6 p.m. and 10:30 p.m. and a researcher will assist you. -

I

A,

=

C.

Thank you.

* After reading the above instructions please sign your name.

165
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: .lNSTRUCTIONS We wou |ke some mformatlon about you. Remember answers that you wull
~'provide will be confldentta nd not seen by anyone except the research staff. Please answer each:.
' of the following questugn( to the best of your ability. Do not mark in the “code” column,

/ | .
CODE a B _QUESTIONS
1.. - | 1. Date of birth L Age
o (Month) (Day) (Year)
2. . Sex: [1] (a) “Male [2] (b) Female
3. Rece: [1] (a) White (2] (b) Black - [3] (c) Oriental -
| [4] .(d) Spanish [5] (e) Other | ,
4. How old were you when you first married? ’
' Tﬁe_ next few qUé;tiqns concern your present job. .
_ ‘5. At thls t'me you are:’ )
(1) (a) employed [2] (b) unemployed [3] (c) retired .

-

. 6. What is your occupation? (Specify the kind of work you do if you are”
unemployed or retired indicate the last job you held.)

~ [Cpded into Duncan SE| scores)

.
yr ' - v

e )
7. Is thts job Full Time or Part Time? (If unemployed or retlred answer questions
8,9, 10, 11, 12 as though you were employed at the last job you held.)

)

[2] (a) Full Time [1] (b} Part Time

T

Question 7 was not included in the questionnaire for parents of males.

167
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.{ CODE

- QUESTIONS

Who do you work for?

U] (a) self empldyed _
- [2] (b) private employer
[3] - () military -
[4] (d) federal government ‘ ~
[5] (e) . state government
[6] (f) local government
9. How long have you worked at your presént job?
[1] (a) less than one year
(2] (b) 1-2years ‘
[3] (c) 3-5vyears
[4] (d) 6-10years
[5] (e} 11-20 years ,
(6] (f) more than 20 years
10. How much money do you make each month from your present job (If you have
" more than one job, show your income from all your jobs)?
-dollars per month
11. How long have you had the same occupaiion? )
[1] (a) less than one year
[2] (b) 1-2years
‘[3] (c) 3-5years . , ‘
(4] (d)’ 6-10 years ‘ . s S
. [5] (e} 11-20vyears ,
(6] (f) more than 20 years
12. Do you hold more than one job at this time? ’
(1] (a) Yes o [0] (b) No-
13.

If you hold more than one job, please specify what you do at eaCh of them.

Jﬁv' -

(a)

(b)

(c)

158
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¢ODE

QUESTIONS

The next fa{qﬁestions concern the job you held just before your present job.

14. What type of work did you do at that job?

15. Was this job Full Time or Part Time?

_[él(a) Full Time [1] (b) * Part Time

16. Who do you work for?

[1] “(a) self-employed"

[2] (b) private employer
[3] (c) military

[4] (d) federal government

[58 (e) state government
[6] local government

4 .
17. How long did you work at that job?

(1] (a) less than one year
[2] (b) 1-2years °

[3] (c) 3-5vyears

(4] (d) 6-10 years .

[5] (e) 11-20 years

(6] (f) more than 20 years

" 18. How much money did you make each month at that job? (If you had more .

than one job show your income from aII your jobs.)

dollars per month

@

19. Did you hold more than one job at that time?

(11 (a) Yes (0] (b) No.

20. When you changed from your PREVIOUS MAIN job to your PRESENT
MAIN job, were you unemployed for a period of time?

[1] (a) Yes ' (0] (b) No

159 .
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CODE |

QUESTIONS

21. If yes, how long were you unempleyed?

22 How much schoolmg did you complete? T o

[1] none = ‘ S .
(2] 1stgrade ‘
- [3] 2nd grade - : .
(4] 3rdgrade = ] e S
[5] 4thgrade - . : -
(6] 5th grade
(7] ‘6th grade ' .
(8] 7th grade ' \
{9] 8thgrade r
[10] 9th grade
[11}:10th grade
[12)11th grade
'[13] graduated from high school
[14] some vocational-technical school
-[15] graduated from vocational- techmcal school
[16] some college ’ :
{17] graduated from college (B.A., or B.S. degree)
[18] some graduate school )
[19] master’s degree (M.A., or M. S. degree)
'[20] some graduate school after master’s degree but no doctorate
{21] doctorate or equnvalent degree (Ph.D.,M.D., D.D. etc)

“[Code corresponds to the number beside each response alternatlve]

T .

D

.The followmg questions concern your interest in marriage and/or career for (name °

of daughter Please answer all questions, EVEN IF YOU MUST GUESS.

23. At what age would you like to have her marry?

(If you would like to see her remain single, place "0’ in the blank.)

L 24, Assumidg that she does marry, would you like for her‘to have childreh’?

i

M ves __ [0 No
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13

~

25. How many children would you like for her to have?’

QUESTIONS ¢ - P

This set of questlons concerns your |nterest in the future of (name of dauLer)
Please answer both questions EVEN IF YOU MUST GUESS.

26. Whlch of the followmg plans for comblning a career with marriage wo‘bld you
~ like to see her foIIow for her Ilfe?

1. . Devote all her time to marriage and a famlly wuthout a career

2.  Work for a while after marriage but eventually devote full
time to her home and children

‘, ' 3. evote full time to her children dunng thelr early years and
- Ahen return to work when they get older [

4. Work most of the time after marriage taking only short periods
- off to have children or not having chlldren

:

&

5. Devote all her time to her career without marriage and a family

R [Co}ies correspond to the number beside each response alternative]

27. Which of the foIIowing plans for combmmg a career with marriage do you
think she reaIIy will follow? : ,

1. Devote all her time to marriage and a-family without a career *

2.  Work for a while after marriage but eventually devote full time
" to her home and children ‘ .

3. Devote full tlme to her children during their early years and
then return to work when they get older
off to have children

» 5.

Devote aII her time to her career without marriage and a family

[Code corresponds to the number be,side‘each rBsponse alternative]

-

- 4, Work most of the time after marrlage taking only short perlods .

o

161
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mentand then place an *'X"’ in the appropriate column. This should be how you personill fee
about the statement, not how you think other people feel. e

4 - _ ; Z ,
R < o - 'Strongly Agree Unde- Dis- ./ Strongly }
CODE STATEMENTS ! Agree cided | agree#’ | Disagree
. 28. Women who have jobs are - [1] [2])- (3] };ta] . [5])
o ‘ 'not really happy. ' / :
_ , _ v ﬁ{,“‘
: > » R/
29. Wotwen's place is in the (1] (2] 3y { [4) |- [5]
home. : i
z
1 \ - ','V .
30. Women are trying to : (1] (21 -, ) (4] 5]
imitate men. . )
- 31. Married women should [5] (3] [2] “[1)
. hold jobs so they can have | , ‘
o a life of their own. Ve
7/'/ .
32. Parents should encourage Bt [2] [3] [4] [5]
- " the idea of marriage and AR
homemaking (rather /;
T than working) to their i
daughters from childhood,.‘ 1 -

INSTRUCTIONS: The followmg questions.are about {name of daughter). Please
answer them to the best of your abllnty, EVEN IF YOU MUST GUESS.

33. How much er‘ucatlon woultd you like to see her have if NOTHIN prevented her
_from havm', AS MUCH AS SHE WANTED?

e
1. If/(] 10th grade
2~§§n12] 11th grade
3" [13] graduate from high school
-4, [14] some vocational-technical school ,
5. [15] - graduate from vocational-technical school
6. [18] somecollege '
2. [17]1 graduate from college
8. [18] some graduate school
"9. [19] master's degree (M.A., M.S.)
-10. [20] some graduate school after the master’s degree
11, [21] ~ doctorate or equivalent degree (Ph.D., M.D., D.D.)
O . ,]k
'Q ' .'"'l , 162 '
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QUESTIOI\B‘% - "

.34, How much educatlon do’ you think she ‘R&?&LLY WILL GET?

.(Check one answer) : Lo

4 Tt

1. [11] 10th grade Toal S
2. [12] 11th grade ;& : ' .
3. [13] graduate from high 3ehgdl* "

/[/1’4 some vocational-technjgal school N

5/ (18]  graduate frgm vocamaﬁal gechmcal school
[16] . some college - R ‘

7 [17] - graduate from college . .'. S

.'8. [18] 'some graduate school .

.9.-{19] master’s degree (M.A., M.S. )

19.- [20]  some gradyate school afte the’\naster s degree

1L [21] doctorate or equwalent degree (PhP M.D., D.D.)

,_jf - ‘ - " " ,, ) :v'>
1 INSTRUCTIONS: -This set of questions core
1obs for (name of daughter) ’ A

“ K

" There are elght questoonﬁ, you are to check ONE jOb in EACH question. Make sure
itis the BEST A{S) ERjyou can qwe to th|s question, ‘

3 r'

Read each questlon carefully They are aII dlfferent Do not omit any, EVEN IF

YOU MUST GUESS.

T gy -
. i\“.“;.-'ﬁ’“ - '.:)

i 4
4

35. Of the job listed in this question, which is the BEST ONE you are REALLY
SURE SHE CAN GET when her SCHOOLING#IS OVER? .

Lawyer . '
Welfare worker for a city government . .
United States representative in Congress-

. Corporal in the Army s,

0] United States Supreme Cou rt Justlce

| Night watchman -
Socnolognst

"Policeman . -

| County:agricultural agent
| Filling station attendant

-.eico'[moo
LI

- .
CoNOORWN =~

SEERE

. ~ ? ,‘ ‘: R 4 eeyree a ] .,

A4 L
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-+ | CODE . S -."’ o QUESTIONS e L e '
I PO 1 36" Of the ;obs listed in the question, which ONE would you most like to ‘see her

e have if she were FREE TO CHOOSE ANY 76f them she wished when her
g7 SCHOOLING |s §VER7
1.‘ }Q Member of the board of directors of a Iarge corporation RN
‘ 2. 16T Undertaker - " . , w
3. [9] Banker , . Ve >
i 4, 'gjj Machine operator ima’ factory o o o
‘ #| v 5. [10] Physician (doctor) ~ - . : o]
7 6. [1] Clothes pr r in a laundry o v ' o
It Y 2 U " Accountant for a large busmess , .
1 - ‘8. [4] Railroadconductgr = . . T
: ‘9., |6 Railroad,engineer C -
| ; 2 10.- [2] Singerih a nightclub -
B
L 37 or the jobs fisted in this question which is the BEST ONE you are REALLY ~
' SURE SHE_AN GET when her SCHOOLING IS 5VER7
_ 1\
1. [8] Nuclear thSICISt : LIS .

. 2. 15 Reporter for a'daily newspaper’ e

: 3. 19 County judge. . ., . N

. 4, [3]. Barber o o R

o 5. [10) State-doverrior , r ! ‘ SR

-.6.- [1] - Soda fountain clerk - e . .
7. 17T Biologist . . e ‘ “
8. -[4] Mail carrier e o ’ R
9. -[6] oOfficial of an mternatlonal labor union
10. [2]~ Farm hand . we
i 1 . . J} ¥ hE N - ‘ E
38 Of the jobs Ilsted in this question, which ONE would you most Ilke tosee ¥
‘L her have if she were FREE TO OHQOSE ANY.of them she wn;hed when
; het SCHOOLING IS OVER? jv‘ Co
. 1.8 QPsychqloglst ‘ .
A 2. [5] Mariagerof a small stgre ina cnty '
a 3. 9] Headof a department in state government
. . 4. [3] Clerkinastore 4. -~ o
'8 . b JO] Cablnét membemn tHe fgderal government (‘ ’ . L{
w6, /1] 7 Janitor i o s .,
. -7, .(4 I;/{)usthlan in a sygtphony orchesxra P
Y ‘8. [6] Radio announcer . R T
N R 9. [2] Coal miner C¢ - Ry
LS « T . m'- . P - \A") . B . s a | . . ‘ \( ; .
. , B . . : . N . ) ,'. ! N //
' B ’ . ‘ . R ' .7 ’ )
- s . . - l o . . . " ! o B
- P, ¢ ° ) ' . T .
RIS el ¢
. ' ’ LN : o .
S , \/ ,
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CODE

139, Of the jobs listed in this questlon, which is the BEST ONE you are sure she -
- can got by the time she is 30 YEARS OLD? -

1. .[8] Civil ehgineer '
~ 2, |5] Bookkeeper s o, ’ \,
3. | Minister or-priest
- 4. T3] Streetgar motorman or city bus driver
5. {10] Diplomat in the United States. Foreign Service
6. Z Share cropper (one who owns né livestock or farm machinery, and
- * does not manage the farm) ' . // <
7. 17 ‘Author of novels , KR
. 8. .Plumber ' o
.+ 9. [6] Newspaper columnist
: 10 2] Taxi driver

.\v

40. Of the jobs listed in “this questlon Whlch ONE would you ||ke to see her have
when she is 30 YEARS OLD, |f she were FREE TO CHOQ_E ANY of them
she wushed?

JLQ]_ Airline pllot

{5] Insurance agent

[9] Architect ‘ i ’ S .
[3] Milk route man _ o ' S
[10] Mayor of a large city - C
[11 .Garbage collector

Captain in the Army ,

.Garage mechanlc _ .
Owner-operator of a pnhtmg shop .,

Raulroad sevtlon hand '

»
.

COPNPORWN=,

R
N IO [ I

.

- 41, Of the jobs listed in this question, which is the BEST ONE you are REALLY

SURE SHE'CAN HAVE BY the time she is 30-YEARS OLD?

o

1., (8] Artlst : '
2.- {5 Travehng salesman fora wholesale concern
3. 19 Chemast ‘ .
4. T3] Ttck Drivet _
5. ]0] Coflege professor
- 6. [1]' Street sweeper
7. [71 Building contractor ' . ' ,
8: T4] Local official of a labor. unlon ‘
9. [6] -Electrician - i R s
10. [2] Restaurant walteﬁ . _ . ! '
L ;

_ / .y o
- o . L . v -
o . _ 165 . -, .= P



CODE o ““BUESTIONS K
£ . .(
-42. Of the 1ob; listed in this question, which ONE would you like to see her have
: “. “when ghets 30 YEARS OLD if she were FREE TO HAVE ANY of xhem she
i ‘wishgd? :
1. _8] GWner of a factory that‘ employs abouf%1 people ‘
2. ’_T Playground director . KA
. 3. 9] Dentist -
. : 4. (3] Lumberjack
5. [10] Scientist
8. [1] Shoeshiper L S
7. 171 Public school teacher - .- ;’: ,
8. T4]" Owner-operator of a.lunch stand R -
- . 9. [6] Trained machinist ‘
- 10. [2] Dock worker
e
i o
\
N
. . T
#
x
- . 2
» 5 /A ) 2 .
N . / 166 A »




_ PID - No. 2
FOr Mother or Female Guardian o

: Secti(tn |

GENERAL INSTRUCTIONS |

The National Center for Research in Vocational Education at The Ohio State University is
. trying to find out what students think -about occupations and education. In order to have a success-
. ful study we need the aid and cooperation of the parents or guardians of the students who are par-
ticipating in this study. - Your daughter has been randomly selected to participate in this study. We
would greatly apprecrate |t if you would take the time to complete this questlonnaire

" None of the questlons you are belng asked to answer have "nght" or "wrong’’ answers. We
jwaht to know your own personal opinions. It is important that you answer all questions as best
you can, EVEN IF YOU HAVE TO GUESS. - . ’t :

o ' No one will see your specific.answers. Special safeguards have been established to make sure :
_‘,‘*hatyourreplies will_e%g kept strictly confidential. However, if you feel that any question is im-
~ ggproper, please feel fre€ to.skip that specific item.* ‘ : .

PLEASE NOTE: If you have any problems or questions concerning the questionnaire, call -
the followmg numBers between 6 p.m. and 10 30 p.m. and a researcher will assist you.

L4

A

B.
C.

| Thank you':' |

N

* After r'eadlng‘the above instructions please sigh yourknalme.

K]
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PID-2

.INSTRUCTIONS: We would like some information about you. Remember, answers that you will
provide will be confidential and not seen by anyone except the research staff. Please answer each

e

of the following questions to the best of yo

ur ability. Do not mark in the “code’* column.

CODE QUESTIONS
1. . Date of birth. . v g Age
o (Month)  (Day)  (Year)
B ’ . - ‘ .‘ - L4
12, sex: * ,[1] (a) Male [2] (b) Female |
3. ‘Race: [1] (a) White - (2] (b) Black 13 () Orfental
(4] (d) vaan,ish (5] (e) Other T ‘
' B . . ‘
4. How old were you when you first married?
The next few questions concern yo]TrpreseFt job.
‘5. At thi§: time you aré: .
[1] (_é)' emplo‘yed /// [2]' (b) unemployed [3] (c) retired.

i

. o/
- [4] (d) hqusewit,é

v6. . thi is your occ_ﬁpation? {Specify the kind of work you do—if you are.

unemployed or retired indicate the last job you held.) . .

[Coded iﬁto_ Duncan SEI scores, hOUSG‘IiféI= rr;issiry;data‘] E

"17. s thisjob Full Time or Part Time? (Ifhneniployéd or retired, ans'wer questions

- - ¥y R

8,9, 10, 11, 12 as though you were employed at the last job you held.)

(20 @) FullTme = (1] (b) ‘Part Time

-e - & ‘ . .’ ’
- | Question 7 was not included in thé guestionnaire for parents.of males. -

N

]
R4
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vQUE§HONS

B’

8.

- [4] (d) feder Igovernment'

Who do you'work for?- l A ’
[1] (a) self-employed

[2] (b) : private employer
[3] (c) militar,

[5] (e) . state government
[6] (f) local government

. How Ipng have YOU wo'rked at.your present jo_b?

.[1] {a) less than one year
[214(b) 1-2years

[3] (c). 3-5years

[4] (d) 6-10 years

[6]. (e) 11-20 years o

[6] (f) more than 20 years ' . .- )

10.
. more than one job, show ydur income from all yourjobs)?

Haw much money do you make each month from‘yQ{Jr present job (if you have B

dollars'per month

N
11. How long have.yoﬁ had the same occupation? ' LW
“[1] (a) less than one year
2] (b) 1-2years - . o . o |
' (3] (c) 3-5years: » 2 o ‘-
[4] (d) 6-10years : g | :
“{B] (e} 11-20vyears - . ‘ o . ]

[6] (f). more than 20 years

~—

12. Do you hold more than one job at this time? - |
(1] (a) Yes [0l (b) No
13. - If you hold more than o e job, please specify what you do at each of them
C ( ) . i . . J . ‘a B Y
. a » T \j . —
| 7 ) -
4 .
' (c) _
. g
' 170
(4] ")
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QUESTIONS

The next few questions concern the job you held just before your bresent job.

14. What type of work did you do at that job?

15. Was this job Full Tlme or Part Tlme?

(2] (a) Full Time ' [1] (b"artTlme

16. Who did you work for? . i

(1] (a) self-employed L : : .
[2] (b) private employer ’ ' ' S
(31 (c)  military : . ,

(4] (d) federal government » . .
(5] (e) state government . . o
[6] (f) local.government ' - K ’

17. How long did you work at that job? _

[1] (a) less than oneyear *
-~ [2] (b) 1-2vyears - - .

(3] (c) 3-&years

(4]  (d)" 6-10 years ~

(5] {e)_. 11-20 years —  * , . -

(6] (f) more than 20 years . » e

e,

make each month at that |ob? (1f you had more than ’
m all your jobs.)

18. How much' money did y
~ one job $how your income

L dollars per month

S

Y o

19. Did you hold mare than one job at that time?

(1] (a) Yes o “[oykb) No

20. When you changed from your PR EVIOUS MAIN job to your PRESENT MAIN

job, were you unemployed for a period of time?

Ml @) s R mr(m‘N%;7

f';' | *_}j‘/




CODE QUESTIONS
‘ .21.If yes; how long were you unemployed? ' R

.

22. How much schooling did you complete?

(1] none _ ST _ S
" [2] 1st grade . ' ’ '
+ [3] 2ndgrade - : o
" [4] 3rdgrade , ‘
[5] 4th grade S ' ‘
[6] S5thgrade : ) ,
' [7] -6th grade- - :
- [B] . 7th grade
~ [8] 8thgrade .
[10] 8th grade . -~ = .
[11] 10th grade - ]
[12] 11th grade :
[13] graduated from fugh school
" [14] some vocational-technical school o _
[15] graduated from vocational- techmcal school - : '
[16] some college
[17] graduated from college (B A., or B.S. degree)
[18] some graduate school : ‘
. [19] master’s degree (M.A., or M.S. degree) : ,
[20] some graduate school after master’s degree but no doctorate
_[21] doctorate or equivalent degree (Ph. D.,M.D., D. D., etc.)

"[Codes correspond to the numbers beside each response‘ alternative]

The following questnons concern your interest in marrlage and/or career for

“(name of daughter). Please answer all- questions, EVEN IF YOU

MUST GUESS.

B

23 At what age would you like to have her marrv?

(If you would Ilke to see her remain single, place 0" in the blank )

24. Assuming that she does marry, would you like for her to‘have children? -

(1] Yes [0l No
v.(l’

172
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CODE

QUESTIONS |

2.

How many children would you like for her to have?

.

This set of questions concerns your interest in the future of (name of daughter).

~ Please answer both questions, EVEN IF.YOU MUST GUESS

~26. Which of the followmg ptans for combmmg ‘a career wuth marrlage would you
. like to see her follow for her hfe?
' - * 1. Devote aII her t|me to marraige and a family without a‘caréer
- 2. Work for a while after marr|age but eventuallv devote full time
‘ to her home and children ’ .
[ ' ’ )
3. - Devote full time to her cbrldren durmg their early years and
- then return to work wheL they get older -
4,  Work most of the time after marriage takmg only short perlods
o - off to have children or not having children v
5. Devgte'all her time to her career yQit_hout marriage and a‘family
. ) v . ' E
" [Codes correspo'nd to.the numhgr bgside each response alternative]
‘ 27; Whlch of the following plans for coxﬁnmng a career W|th marr|age do vou

think she really will follow?

1. Devote all her time to marriage and a family without a career A

2. - Work for a while after,,'marriage but eventually devote full time

“to her home and children

3. Devote full time to her chrldren during their early years and then ‘

g' return to work when' they get older

- Work most of the trme after marriage takmg only short periods
off to have children -

5. Devote all her time to her career without marriage and a family

[Codes correspond to the fmber béside each response alternative]
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For the following statéments decide on the degres to which you agree or disagree with each state-
ment and then place an ’X" in the appropriate column, This should be how you personally feel
about the statement, not how you think other people feel.

Strongly | ‘Agree | Un'de-' Dis- Strongly
CODE STATEMENTS | Agree cided agree Disagree
28..'Women who have jobs (r (2] (3} (4] + (5]
- are not really happy. ; '
29. Woman's place is in [1] [2] 3| (4] (5]
- . the home. ' : '
' 30. ‘'Women are trying to il"‘._[1] (2] (3] (4] H’ 5] -
imitate men. N . j . \ :
4 T —~ —
31. Married women should (5] 4] (3] [21 ~ 1]
" hold jobs so they can : '
have a life of their own .
J 32 Parents should encourage | [1] (2] -1 3] (4] ‘(5]
: the idea of -marriage and ’ -
homemaking (rather than - - .
working) tg their daugh-
ters from childhood.

INSTRUCTIONS: The following queétions are about {name of daughter).

Please answer them to the best of your ability, EVEN.IF YOU MUST - GUESS.

=

33. How much education would you like t ,sgée her have if NORJING prevented

her from having AS MUCH AS SHE \U? o -
1. [11] 10th grade . - c o
2. [12 11th grade -
3. [13] graduate from high school o
4. [14] some.vocational-technical school , s A
5. [15 'graduate from vocational- techmcal school t\
6. [16] ‘some college
7. (17 graduate from college B
8. [18] some graduate school 3
9. [19)Y .'master's degree (M.A., M.S.)" . .

10. [20 some graduate school after the master’s degree d

. 11..[21 I’ - doctorate or equivalent degree (Ph.D., M.D., D.D.)
[y — i )
174
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34, How much education do you think she REALLY WILL GET?
" (Check.one answer)

My

1.m 10thgr‘ | . | S
. 2.°[12] - ¥ith grade ' : __ e
3. 75‘7 - graduate from high school v _ o
4. [14] some vocational-technical school ‘ h
6.~ 'hﬁ'[ graduate from vocational technical school C
. 6 _'TG' - ‘some college . _— ' N
A Tf’ graduate from colleﬁ :
8. fTﬁ"" “some graduate school o
9. 138 master's degree (M.A.; M.S.) : '
10. 120]  some graduate echool*e'r the master’s degree
11. WF; doctorate or equivelen degree (Ph.D., M.D., D.D.):

INSTRUCTIONS Thns set of questions concerns your, interest in dlfferent kinds
- of jobs for___..(name of daughter) ‘

"There are eight questlons, you are to check ONE job in EACH question Make sure
it is the BEST ANSWER you can give to this question. :

Read each question cerefully They are all different Do not ‘omit any, EVEN lF o
YOU MUST GUESS - . Y

-

.36. Of the jobs listed in this questnon which is the BEST ONE you are REALLY
"SURE SHE CAN GET when her SCHOOLING 1S 5VER7 .

(8] Lawyer
5] Welfare worker for a city government
195" United States representatwe in Congress
13] Corporal in the Army. .-,
[10) United States Supreme Court Justice
Night watchman
T sociologist
[4] Policeman L
. T8I County agricultural agent o,
TT Filling station attendant -

-~ o
SComNOMsLWN
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OUESTIONS

4

Ll

. .
N) =
-

CPONIT AW

N

Of the ]obs listed |n this question which Qﬂg would you most like toseehier - |

-l

3
-%

have if she were FREE TO CHOOSE ANY of them she wished when her
. SCHOOLING IS.OVER? . Wt
[8]  Member of the board of directors of a large corporation
18] Undertaker :

Banker |,

[3] Machine operator in a factory -
110] Physician (doctor)
1L

. Clothes presser in a laundry

" Accountant for a large business

Railroad‘conductor

Railroad en% B : A
“Singer in a nightclub ) ‘ -

-

o]

 COENOGARWNS -

37. of the jobs listed in this question which is the BE‘ST ONE you ‘are REALLY°

SURE SHE CAN GET when her SCHOOLING IS OVEﬁ

ioo

-iwm

0] State governor

noa.e.\:‘j-a

Nuclear physnclst

Reporter for a daily newspaper P . B

[ County judge . L. .
Barber . : o .o

Soda fountain clerk

[ Biologist ' _ :

- Mail carrier . - . o
Official of an rnternatronal Iabor umon

Farm hand .

<

lﬁ&g“

@@H?¢PPN?

”~

38. Of the jObS listed in th|s questron whrch ONE would you most like to see her

have if she were FREE TO CHOOSE ANY of of them she wuhed when her ,

‘/vSCHOOUNGISOVER?

8

5
3
1
1
q
6
2

Psychologist =~ - . ' .
Manager of a small store in a cm o

"Head of a department in state ernm'ent
‘Clerk in a store’ o

0] Cabinet member in the federal government

Janitor T, ¢
Musician in a s./mphony orchestra .

Radio announcer  * X

Coal miner
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QUESTIONS

BCOf the jobs lnsted in. this questlbn whlch is the BEST ONE \you are sure s"\e can
get by the time she is 30 YEARS OLD. - , ,

8] Civil engmeer o ' .

5] Bookkeeper

9] Minister oc priest
13

1

. Streetcar motorman or city bus driver

_ Share cropper (one who owns no. livestock or farm machm
o not manage the farm) 2 v .

Cwm~N PS"PS‘.’*’.“
3

7] Author of novels

4] Plumber

6] Newspaper colummst

2] Taxi driver . e

T b

( ] Diplomat in the United States Foreign Service .
e’and does

40. Of the jobs listed in this questlon whlch ONE would you like to see her have
when she is 30 YEARS OLD, if she were FREE TO CHOOSE ANY of them ..
she wished? . _ _ \

’

Airline pilot _ : )
[ ‘Insurance agent \ : :

| 00

Mmh\lé—lw o

- Architect

Milk route man

0] Mayor of a large cuty
Garbage collector
Captain in the Army.

St

* Owner-operator of a printing shop
Railroad section hand

QXN U g V=

Garage mechanic | ' . . w

- 41. Ofthe jobs listed in this question, which is the’' BEST ONE you'are REALLY

. SURE SHE CAN HAVE BY the time she is 30 YEARS OLD?

1. |-§. Artist - ’ o - ¥
2. 161 Traveling salesman for a wholesale concern :

3. [9] Chemist . ) L

4. [3] Truck driver - T o -

5. {10] College professor '

6.” [1]  Street sweeper’

7. [7] Building contractor

8. [4] Local official of a labor union

9. [6] . Electrician® ' '
10. (2] Restaurant waiter
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CMODE [T v ¢ QUESTIONS L

S “j 42 Of the jobs listed in this questuon ‘which ONE would you like to sk or have
A\ ~ 21"+ when shéis 30 YEARS OLD if she were FREE TO HAVE ANY of',. om
T v o she wished? | ‘ ,*_ | e

Owner of a factory. that employers about 100 people

‘Playground director . , DA
[ Dentist . . R
" Lumberjack ‘ ' : S

D] Scientist L . o i

Shoeshiner . g B : T : x{

. Public school teacher - ' : T
Owner-operator of a lunch stand - o .

.- Trained machinist L e

"~ Ddck worker

-
£

jco mim

. i
Njof ol =] =lw

COPNPTHWNS

4
A
b
e _" f
'
G
¢
~ , . N o
h N
i i - - “ . 7
! | K
il [ * -
i | . -
L . : ¢
| ] i 1 o
i Ju‘ .
Pl o ' . 1
Poh
Lol ‘.
f -
A
!
N ‘ ' ~ "
' . s 7
B )L ‘ ’
' e . L * . :
'bv“ .
. .
i N . Ed
7 .
L3 .
L4 « -v
. b ) ) L .
S ' 178 :
» o e,
‘r:‘l . . . ) ] . .
1 . . .
. -8 .
Lo - o .
. oy —f- »
. 1 The B
" e : :




